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ABSTRACT

Bc. Skoblova Edita, University of West Bohemia. dur2013. Using authentic
materials in teaching English conversation. SupgerviMgr. Danuse Hurtova.

This thesis deals with the matter of using autltemtiaterials in teaching English
conversation at basic schools in The Czech Repulbliprovides essential information
about what authentic materials are, how they candeel at English conversation classes
and the benefit what authentic materials bringh pupils. It also explains the possible
difficulties connected with the usage of authemtiaterials in teaching. It takes a closer
look at the teaching through the Communicative aeagh with the help of authentic
materials. The research part consists of the freguand popularity of using authentic
materials found out by questionnaires at basic alshimllowed by an interview with one
of the teachers that has experience with authemtaterials in teaching English
conversation and her opinions and remarks on #sael The results show that about half
of the questioned teachers use authentic matenidesaching English conversation, all of
them find authentic materials useful but they coesithe preparation of activities

connected with authentic materials demanding.
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[. INTRODUCTION

New methods of teaching foreign languages have deeeloping and teachers search
for effective ways to teach English and other fondanguages. Because of the fact that a
foreign language is mainly about speaking, this pet@nce has the priority of all
competences. Therefore the method of The Commuwvecapproach has the tendency to
appear more often in curriculums of Czech schobte Communicative approach uses
authentic materials as its bases to bridge thebgdyween the school language and real
world conversation.

The objective of the thesis is to present infororatbout using authentic materials in
teaching English conversation at elementary schadlse Czech Republic. | have chosen
this topic because | have been teaching foreigguages, English language included, and
from my experience | consider teaching materialsadsey prerequisite for teaching a
good lesson. | would like to show to my colleagweso teach English classes that
authentic materials are very useful and that pueigpy working with them. | use
authentic materials in my classes, | like it. | waterested if more teachers share that
opinion. Moreover | wanted to research the possilalgs of using authentic materials and
that is why | dedicated my thesis to this issue.

The second chapter Bheoretical Backgroundt deals with general information of
authentic materials. There are discussed sevepatstasuch as the use of authentic
materials, their benefit and difficulties connectid the matter. The Communicative
approach is presented as a convenient way howatth teonversation. The following
topics cover conversation rules, strategies, anghpetences in a foreign language,
teacher’s role, class management and motivatiqupils.

The thirdchapter isResearch Methodologgnd consists of two parts. The first part,
guestionnaires, searches for the data of usingeatithmaterials at basic schools and its
popularity with the pupils and teachers. The sequamtl of this chapter is a questionnaire
that was done with a cooperation of one Czech t&waoh English. It focuses on her
experience and opinions on using authentic maseinaenglish conversation lessons.

The next chapter iResults and commentarida.this chapter the analysis of results of
the research can be found. There are presentett@meuestions processed into graphs
with descriptions. The findings of the intervievedollowed by a commentary.

The next chapter is Implications. There we can fddice for teachers based on the

outcomes of the research. It explains why it isigsghe to use authentic materials in
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teaching English and suggestions for further reteare added. The last chapter,

Conclusion summarizes the main ideas of this ptojec



II. THEORETICAL BACKGROUND

The objective of the theoretical part is to prevessential information about the topic
of using authentic materials in teaching Englisimvarsation. There are two parts of the
theoretical background. The first part deals witlthantic materials. First of all the term
“authentic material” is defined. Then the benefitusing authentic materials is introduced.
The method of The Communicative approach followstHe next section using authentic
materials is discussed followed by different waysising authentic materials. The first part
of the theoretical background closes by disadvastagf using of authentic materials. The
second part of the theoretical background deals thi¢ topic of conversation. First, the rules
and skills of conversation are defined, then taagluonversation classes are discussed and
conversation maxims are explained. The followingt pavestigates native speakers’
conversation. Then topics as teaching strategessgher’'s role are analyzed. Afterwards
classroom as a common situation, classroom manadeand foreign language teaching are
concerned. Then pupils’ competences as speakindisteding are outlined. No textbook
option issue takes into the consideration teachiiigout a textbook. The conversation part
closes by motivating pupils by using authentic mate in classes.

Do Czech teachers of English work with authentictemals in teaching English
conversation and in teaching English in generay24#, do they find using authentic materials
easy and useful for their pupils? Do Czech pugilsleamentary schools like activities based
on using authentic materials? What authentic mateare popular with Czech teachers and
pupils? These questions will be dealt in the theBmevided that teachers use a variety of
materials, included authentic materials, it coudphthem in the conversation classes and
their teaching could be more effective. Authentiatenials are seen as overcoming the gap
between school artificial environment and real @Waituations. | would like to compare the
theory with the reality of Czech elementary schaulere | would like to focus on English
conversation classes of young learners whose kwalld be A1 and A2 according to the
Common European Framework of references. Before rédsearch will be carried, the
theoretical information will be gathered and vasdasues of theory concerning authentic

materials will be discussed.



Authentic materials
What is an authentic material?

Nunan and Miller (1995) defineuthentic materials as those which were not created
edited expressly for language learners. This matsnost everyday objects in the language
qualify as authentic materials. The following ligtovides a wide sampling of authentic
materials that can be used in the classroom: Mugg&rature, newspapers, televisions
programs, radio broadcasts, film, and internet vtebs

Nunan and Miller (1995)divide authentic materials into print and audito§ome
examples of print authentic materials include: @déss, traffic tickets, TV guides, greeting
cards, ATM receipts, street signs. Among the examplf auditory authentic materials we
can count: E-books, phone messages, televisiorrgrsgy radio broadcast. Among authentic
materials we can also classify print, video and@utkterials that students find in daily lives,

for example menus, voice mail messages.

Definitions of authentic materials

The definitions of authentic materials are slighdifferent in literature. What is
common in these definitions is 'exposure to reagleage and its use in its own community'.
Rogers (1988) defines it as 'appropriate’ and ityual terms of objectives, learner needs and
interest and 'natural’ in terms of real life andhoaunication. Another possible definition we
can learn from Harmer (1991), who defines authetetits as ‘materials which are designed
for native speakers; they are real text; desigmedar language students, but for the speakers
of the language’. Jordan (1997) refers to authetgtits as texts that are not written for
language teaching purposes. As we can see thevaroes definitions but we can get agreed
that the most important thing that they contribiatés the benefit for students and teachers as

well.

The benefit of authentic materials

We can say that authentic materials help studentsrercome the gap between the
school and the outside world. When teachers kn@asthdents’ motivation, they can target
the tasks to meet students’ needs and interedtey Ao these problems is to use goal-directed
materials. It is true that many teachers have #istho collect materials for their teaching
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wherever they go. They are not only teachers wionlshcollect authentic materials but they
should invite pupils to cooperate and search atheehuse students should participate in the
process of learning. By bringing their own exampbésauthentic materials pupils will be
motivated and proud of their trophies. Pupils mayenthusiastic when teachers ask them to
collect postcards, tickets, menus, magazines etmgltheir trips, holidays and also in their
home town because English language forms a napawl of pupils lives in their own
country.

As discussed by the authors Guariento & Morley (30@uthentic materials are
significant since it increases students' motivafmmlearning, makes the learner be exposed
to the 'real' language. They have a positive effactlearner motivation, they provide
authentic cultural information, they provide exp@sto real language, and they relate more
closely to learners' needs, they support a mosgigeeapproach to teaching.

We can claim that learners are being exposed tdamguage and they feel that they are
learning the 'real' language. These are what makeilling to use authentic materials in our
classrooms. We should also consider the approprnathod that enables us to involve

authentic materials in the classroom. The Commuineapproach seems convenient.

Communicative Language Teaching (CLT) / Communicave approach

When we deal with the topic using authentic makeria teaching conversation we
should search for a method that would lead us tght rteaching process. CLT
(Communicative Language Teaching) could be the eo@nt way to teach conversation
effectively through the use of authentic materidisis well-known that children learn a
language best when using it to do things rathem theough studying how language works
and practicing rules. Pupils learn a language tjinocommunicating in it and most of all
classroom activities should be meaningful and iw&aleal communication. The activities
should approach as much as possible to the reddwbearners should be provided by
opportunities to experiment and try out their knedge and teachers should be tolerant to
pupil’s errors because errors are a sign that égarbuild up their knowledge and they make
progress.

Communicative Language Teaching is a modern metthed focuses more on
language context than on grammar by using maintgeaatic materials. This way, students
are more motivated when they experience real-ltteagons in in-class activities. When we

talk about CLT, we should have a look at the cohocégommunicative competence. It was
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first mentioned by Chomsky (1965), who distingusheompetence as knowledge of the
language and performance as language used in ispsitifations. Hymes (1976) renames
Chomsky’'s performanceas communicative competence and defines it as ype of
competence that includes both grammatical rulesraled of language use, thus emphasizing
the social, interactive and negotiating processt tlamguage involves. Ellis defines
communicative competence as: “the knowledge thatsusf a language have internalised to
enable them to understand and produce messad®s lemguage” (Ellis, 2000, p. 58).

When we talk about teaching conversation, our geab develop fluency in the
language. “Fluency is natural language use ocaymihen a speaker engages in meaningful
interaction and maintains comprehensible and omgoommunication despite limitations in
his or her communicative competence.” (Richard962@. 105)

As Riviera (2005) has claimed we can try to depdloency by using activities in the
classroom, supported by authentic materials, inciwhhe students would have to use
communicating strategies, correct misunderstandimd) avoid communication breakdowns.
We should create such activities that would reftbet natural use of language that would
focus on achieving communication, require meaninhgige of language and that would
connect the language to the context.

As we consider CLT as a necessity we ought to nalstudy of the history of
teaching English and English conversation and atsinal development. “By the end of the
sixties it was clear that the situational approbheld run its course. There was no future in
continuing to pursue the chimera of predicting lesage on the basis of situational events.
What was required was a closer study of the languesglf and a return to the traditional
concept that utterances carried meaning in therasednd expressed the meanings and
intentions of the speakers and writers who cretitedh”. (Savignon, 1983, p.37).

Howatt (1984) uses the following to distinguish betweertrang and a weak version
of Communicative Language Teaching: ‘There is, irsemse, a strong version of the
communicative approach and a weak version. The weedon which has become more or
less standard practice in the last ten years ssdab& importance of providing learners with
opportunities to use their English for communicatipurposes and, characteristically,
attempts to integrate such activities into a wigeygram of language teaching. The strong
version of communicative teaching, on the otherdhadvances the claim that language is
acquired through communication, so that it is netety a question of activating an existing

but inert knowledge of the language, but of stirtintathe development of the language



system itself. If the former could be describedl@aning to use English”, the latter entails
“using English to learn it’ (Howatt 1984, p.39).

Howatt (1984) adds that part from being an intémgséxample that presents that of
Communicative Language Teaching pile of cards mirtiflavour; such a set of contrasts
illustrates some of the main differences betweemroanicative approaches and earlier
traditions in language teaching. Communicative luagg Teaching is best considered an
approach rather than a method. Although, a senaileunt of academic constancy can be
discerned at the levels of language and learnisgnagtion, at levels of plan and process
there is must greater room for individual underdiag and difference than most methods
allow. Now that the initial wave of interest haspad, however, some of the claims of CLT
are being looked at more seriously. The acceptarice communicative approach raises
significant issues for teacher training, matergaiswth and testing and assessment. Questions
that have been raised include whether an open itpalrtan be practical at all levels in a
language program, whether it requires accessibigesee structure based tests. These
guestions will doubtless require attention if tleenenunicative progress in teaching continues
to gain energy in the future.

In her book Savignon (1983) explains that this wggart a reply to the sorts of things
that the prominent linguist Noam Chomsky had legekt structural linguistic theory in his
classic book. Chomsky had verified that charadiesiof the current standard were unable of
accounting for the basic characteristics of theglege, the functionality of individual
sentences. Another force for the opposing methddreagn language teaching came from the
changing instructive realities of Europe. In 1973Jraup of experts began a study in the
possibility of courses on a unit/credit systemystam which leaning tasks are broken down,
each of which are corresponds to a part of a studeeds and is thoroughly linked to all
other bits.

The use of authentic materials in the classroorblesastudents to have exposure and
access to the real language, used in a real cotettientic materials are designed for native
speakers and contain “real” language, in contmabh-authentic materials, which are
designed for pedagogical reasons and containctifanguage; they are designed for

language learning purposes in the context of school



Using Authentic Materials

As we are already aware of what authentic mateaissand we know that they are an
important prerequisite in the teaching method ofmewnicative approach, we should
investigate the practical usage of authentic maiteri

Using songs and music

According to Scrivener (2005) songs and recordiamgsoften used in the class as a
“filler” activity to change the mood of a lessorhély are a sort of reward for pupils after the
hard work. Pupils can listen to the song and dsaeusat happens in the song. Teachers get
the students to listen the song without the Iyficst, they ask what the students understood,
words, phrases, they ask what they think the serapout and then they get the students to
read the lyrics. After second listening they caadré¢he lyrics and discuss what happened,
reactions, interpretation and so on. The most @wpadtivity is gapped text when pupils are
given the lyrics with certain words missing. Befdistening to the song they can predict the
missing words and discuss in groups what wordsdcthdy be and why. After the discussion
they listen to the song and fill the gaps.

Scrivener (2005) has mentionadother activity calledSong jumbles”when lyrics
are cut up into separate lines. In groups pupylsamwork out the original order and then they
compare it with other groups and listen to the samgd) check their ideasSing along”can be
real fun during the class but as well very prattarad demanding activity. It can be quite
challenging because pupils practice stress, rhythdhintonation which are important part of
teaching speaking. Preferably teachers suggeststsinging and if they want to dedicate
more time to it they can organize a karaoke andrcethe pupils.

As Scrivener (2005has said music on its own can be also introducetieéqupils.
We can play any music to them just to set the modbe class. It gives a good starting point
for conversation at the beginning of a lesson. Klusin also serve as a background when
pupils are preparing for other activities. Musidpsethem relax. An activity when students
listen to the music and try to imagine a story tinaty tell afterwards to the others can be a
real fun. In general songs and music are very rabiig for pupils to learn English.

Using DVD and video

Watching films in the class is an activity thatdsats adore. According to Harmer
(2007) it can be a classic “lazy” teacher’s lesaod it works well. “But other than for the
occasional special lesson, it is important thatfivwe ways to exploit video material in more

useful ways to help students to learn. With theamgng accessibility of the Internet and the
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possibility of using interactive whiteboards to plesy video content, we now have a large
number of new possibilities for using video filmsdaclips in class. There are many ways
how to make the work relevant and engaging.” Har{#@07, p. 376)

Harmer (2007) outlines a simple guideline when wagkwith a video/film: keep it
short, exploit the material, blank the screen wsteidents do not need to look at it, if possible
a teacher should find his place before the lessomot use only video to extract language for
study because video can be great starting pointdormunicative activities, for introducing
discussion topics.

Using brochures

Griggs (2012) explains th&trochures expand into almost all aspects of owsliwe
look at them in doctors’ waiting offices, pick themp at travel agencies or airports when we
travel, request them from educational institutiomsen enrolling in courses, receive them
(unsolicited) in the mail, etc. Although we tend dfien view brochures as a nuisance, they
remain an important source of information. In facmparing the information in brochures is one
of the main ways we arrive at decisions about whielvices are the best given our needs.
equipped with carefully selected brochures, thehen of LCTLs can easily transform the
authentic activity of comparing brochure copy iataseful, pedagogical task.

Griggs (2012) says that being caught in a foreignwith no accommodations can be a
frustrating experience. For this reason, travefegquently plan in advance where to stay and
book their accommodations in advance, either bgptebne or (increasingly today) via the
Internet. Hotel brochures (available through trasgkents or at airport hotel desks) provide
travelers with important information on which toskatheir decisions. In this activity, students
scan assembled hotel brochures and arrive at @ gietision where to stay in a foreign city.

As we can see from the examples of using authemtiterials, it is important to use
materials in authentic way, not traditionally as are used to at schools. The purpose of
authentic materials determines how teachers use. tkeeping authenticity at the forefront,
teachers can help students: Create and updatenpérsmiendars and address books, write
postcards they will mail after class, make shopdists they will use that evening, and
respond to e-mail from their children’s teachers.

In their book Guariento & Morley (2001) claim thettpost-intermediate level, the use
of authentic materials is available for use in stasm. This might be attributed to the fact
that at this level, most students master a widgeasf vocabulary in the language and all of
the structures. They also note that at lower lewaks use of authentic materials may cause
students to feel frustrated since they lack maay& and structures used in the language. In



this book Matsuata states that” the use of autbendterials is a burden for the instructors
teaching beginning students as they have to spelud af time to prepare for authentic
materials regarding the ability level of the studenKilickaya, 2004, p. 43)

Does all this mean we are not able to use authemditerials in lower-level classes
apart from post-intermediate and advanced levelstoling to the findings of the survey
carried out by Chavez (1998), ‘learners enjoy autibematerials since they enable them to
interact with the real language and its use. Alsgytdo not consider authentic situations or
materials as difficult.” (Kilickaya, 2004, p. 58)

However, learners state that they need supporcedly in listening and when
reading texts such as the provision of a full raofjeues. But by using these we can say that

we will be able to help the student understandemitb materials, through the conversation.

Disadvantages of using Authentic Materials

In his book Richards (2001) points out that auticematerials often contain difficult
language, unneeded vocabulary items and complegu#ye structures, which causes a
burden for the teacher in lower-level classes. Mart (2002) states those authentic materials
may be too culturally biased and too many strustare mixed, causing lower levels have a
hard time decoding the texts. There comes the tifnehen authentic materials should be
introduced and used in a classroom; in other wargsgan use authentic materials regardless
of our students’ level when we want them to be sssful in real life conversation. One of
the most convenient subjects that seem propeh&usage of authentic materials is teaching

English conversation lessons.

Conversation

Rules

Dorneyei, Thurrell (1992) show that people thinlkattreveryday conversation is
unstructured however conversation follow followstam rules, for example there are rules
that determine who speaks and when and for how. [Bhgre are also set habits for starting
and closing conversation and changing the conversatibject. There are conventions how

to interrupt a partner in conversation or how tdédha conversation. That is the culture that

1C



influences the rules. We can say that conversasitighly organized activity which requires
skills of their participants. Pupils can be goodyetmmar and vocabulary but they can still
fail in a real conversation. “Every conversatiors leatime and place and a social context
within a particular culture.” (Dorneyei, Thurrell992, p. 5). Conversation is determined by
external contextual factors but the participantshef particular conversation may not realize
it. Dorneyei, Thurrell (1992) describe that theiabcules or social norms cover two most
important issues, first there is the formal andoinfal style and second the degree of
politeness present in the speech. It is necessagath our pupils these rules so that they are
able to recognize which style the conversation iregiand the degree of the politeness that is
necessary which belong among one of the convensatskills.

Conversational skills

Dorneyei, Thurrell (1992) explain that accordingtihe studies, conversational skills
come automatically with the exposure of the tatgeguage. That is why learners must be
exposed to authentic materials to succeed in a gealersation. “It was assumed that
conversational skills could be acquired throughngocommunicative activities such as
situational role-plays, problem-solving tasks amdbimation-gap exercises. While these
certainly do help students to become better coatiersalists, it has been suggested recently
that traditional communicative activities could d@mbined to better effect with more direct
approach to the teaching of conversational skilleis direct approach would involve
fostering the students’ awareness of conversatimh iacreasing their sensitivity to the
underlying process. In other words, if learners @mescious of the strategies they could use
and the pitfalls they should avoid, and if they éi@/wide repertoire of set expressions and
conversational formulae on hand, they are likelyntake much faster progress towards
becoming relaxed and polished conversationaligBoineyei, Thurrell, 1992, p. 5).

What could teachers do to guide their studentsquoige the conversational skills and
the norms above mentioned? Practicing speaking, ptdys and dialogue activities seem
appropriate answer.

If pupils should acquire communicative competenoea foreign language, teachers
are devised to use material that would motivat@ stedents. Textbook dialogues are often
artificial and they are only an imitation of a rdi& conversation. Pupils should be exposed

to more authentic materials because they would beerin touch with different speakers,
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different styles and different conversational tgpicStudents find materials from real life
more interesting and challenging.

Conversation classes

Nolasco, Arthur (1992) claim that teachers ofteinkithat teaching conversation in
the class means just practicing the grammar andbedary that pupils learned during the
course. So the conversation class may be compdsadechanical drills and task-based
problems. It can, of course, help students to dgviieir conversation skills. “But if we want
to teach conversation well, we need to know somgthbout what native speakers do when
they have conversation” (Nolasco, Arthur, 1992 ).pTHe information can help us to use
convenient materials and techniques for our te@chin

| would like to try to explain: “What is conversati?” We sometimes use the term to
describe spoken encounter or interaction. Conversatiso refers to a time when two or
more people talk or listen without a fixed schedula conversation everyone can have

something to say and anyone can speak at any t{idelasco, Arthur, 1992, p.5).

Conversation maxims

Nolasco, Arthur (1992) say that in everyday life meéer to conversation as “chat”.
The goal of conversation is to exchange some irdition. Conversation has many functions
but primary its function is social. We should intrgate what native speakers do when they
talk. Conversation is natural part of our livestisat we do not realize what happens within it.
However conversation has certain rules as followasg Nolasco, Arthur (1992) in his
textbook state.”Usually only one person speakstahe, the speakers change, the length of
any contribution varies, there are techniques loméng the other party or parties to speak,
neither the content nor the amount of what we sagpecified in advance. (Nolasco, Arthur,
1992, p.7)

In a conversation we cooperate. Grice (1975) hasried four principles on which
the co-operative behaviour is based: TheseTdre:maxim of qualitfmake your contribution
one that is true, do not say what you believe Isefand do not say anything for which you
lack adequate evidencélhe maxim of quantitfmake your contribution just as informative
as required and no moréhe maxim of relatiofmake your contribution relevant and timely.

The maxim of mannéavoid obscurity and ambiguity). (Nolasco, Arthii©92, p.7)
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If these maxims are broken and it happens quitenpfhative speakers have
difficulties to understand. In conversation theati@inship between the speaker and the
listener has an important effect on how the speakderstands the speech. Let’s investigate

how native speakers use their language.

Native speakers

Nolasco, Arthur (1992) admits that native speakiedseasy and natural to know who
is going to speak, when and how long. However nsdagients have difficulties to get into a
conversation, when to finish speaking and shift toaversation to the others. Teachers
should train the students to feel when the speiakgwing to finish. And it can be done by the
intuition of falling intonation. Topics are the mifjcant issue to deal when we teach
conversation because different cultures have @iffiethings in their everyday lives. Native
speakers know what they should and they shouldatiotabout and that is why teachers of
the foreign language and their students shouldiaeeaof the taboos of the particular culture.
According to the research teachers should be awfatee male and female differences in
topics in conversation. Women are more interestddlking about personal details. They are
also better in developing a topic by asking quastiand making remarks while men are not
willing to share personal information. They preti@pics like sport, games, politics, and cars,
etc. Stress and intonation play an important nolariderstanding English. Wrong stress and
intonation can lead to misunderstanding. Like sttesn taking cause difficulties in speaking
English. Many students have difficulties in gettingp a conversation, knowing when to give
up their turns to others and in bringing the cossgon to a close. Another issue that we
should pay attention to is the body language ireslpeEnglish native speakers do not use
much gesture however they use their hands whilekspg The body language has an effect
on the listener and that is why students of a fprdanguage should know some basic
gestures when they study English. Teachers nedthte some knowledge how native or
English speakers perform in conversation when tiayt to teach conversation. They should
be also aware of the functions of conversationadlewing: give and receive information,
collaborate in doing something, share personal rexpee and opinions with a view to
building social relationship. That is why the aittes in the classroom should include all the

patterns above mentioned.



What makes a good conversation
| would like to quote some opinions of people wthegty consider to be a good conversation

as they were asked by Pangaro (2010) to answéretleeabove mentioned question.

“Having English as a second language, | came tovkihat there is a huge difference
between communication — as an interchange of irddon — and conversation. For me a
good conversation is when | learned about someaperiences, knowledge and mental

models.” Kristin Grafe, MFA, a designer student

“Just as important as the content of the conversatie larger social context that
frames the conversation helps to make it an unftaigle one. Memories of time and place
often stay with us, as do the people we shareccdheersation with. There have been too
many occasions when | started a new conversatitmtive words, “Remember that time...”

— a true testament to the importance of contexteR€han, SVA, a designer student

“You bring up a good point; a great conversatioedi beyond the moment when it is
created. Recalling the experience can be just fasmiative, even if it's removed from the

original context.” Kathie Koch, a graduate student

“I love the parts in between the conversation.dsieone listening, or taking a break
from listening? Are they just waiting to speak, avaiting for others to speak? Also, the little
visual cues and body language of when someone wasiseak, or is looking for a response
from someone. The parts where no one is sayinghargycan become just as important as

when they are talking.” John Zapolski, a graduatdent

As we have considered the function of conversatigyported by authentic materials

we are going to focus on the English languagefjtéslparticularities and its pitfalls.

View of Language

Pietro (1987) has done the structural observatioredal communication and shows
that it has not been in any way outdated by thetfanal view. However, it is not adequate
on its own to explain for how language is used amemn of communication. Dissimilar
sentence structures may be describing it in diffieterms. From a functional viewpoint,

however, it is vague. In some conditions it maycfion as question, for example the speaker
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may actually wish to know why his friend never @es certain door. In others, it may it may
function as a command,; this would almost certab@ythe case if say a teacher addressed it to
a pupil who had left the classroom door open. ausblitary linguistic form can express a
number of functions, so unrestrained also can singrestrained function be expressed by a
number of linguistics form. When we speak, we apatioually estimating the listener’s
information and assumptions, in order to selecespdhat will be interpreted in agreement
with our intended sense. The well-organized coratersalist in a foreign language is not
always the person who is best at to manipulat&titsture. It is often the teacher who is most
skilled at handing out, and selecting items whicid avill exchange a few words in his
message the struggling situation involving the hea@nd the hearer, taking a description of
what information is already shared between thend ahtaining substance which will
exchange a few words in his message successfullyeigh speaking learners need
opportunities to build up, by these skills, by lpishowed these situations where the
significance is on using their available resoudmEscommunicating meanings as efficiently
and sensibly as likely. Since these resourceshamariplete this may often involve sacrificing
grammatical accurateness in favour of direct oumgauccess.

In the same way as for understanding, then, theeleaeeds to acquire not only a

range of linguistic items, but also a list of stgies for using them in real situations.

Understanding

Pietro (1987) states that to a large extent it question of the teacher meeting the
requirements of linguistic conventions in orderb® strong. The teacher may choose what
would be generally more suitable, for his speecéoifar as his range permits. In general, the
use of relaxed speech not only reflects, but alsmelarates the growth of an individual
association. A student may consequently be caughinuforming such dealings if he is
unable to adapt his speech to the gradually mandifaity and casualness of a friendship. In
effect, by using what he as a student learnedsrgrammar books, complete sentences and
careful pronunciation he may be sending out foraral non formal words unintentionally.
Sensitively too, the student may be unable to wstded the native speakers try to move
towards a more relaxed basis for the link, for egl@nby the cautious use of say, first names
and informal turns of phrase. Therefore, as caatiearners move forward in capability, an
important direction of development is towards geeahicceptance and mastery of the

communal implication of other language forms. Ire tkarliest stages, however, the
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importance is likely for the student to be on acimg creative mastery of forms from a

middle level of procedure, which will be satisfagtboth with friends and with strangers.
Similar considerations apply to other languagesnfoithat speak of interpersonal

attitudes. Students are sometimes misled by ndtieesiructural or dictionary equivalents in

their own language. That is why equivalent teaclsingtegies are advisable to use.

Teaching strategies

Pietro (1987) had a thought that it may be helpdutonsider briefly what the teacher
might hope in using authentic materials throughommunicative action in the classroom,
since this will decide his own approach towardanit what place the student gives it in his
overall line of attack, regular called the whold.jdn non native language teaching, our
means for providing non natives speakers with cemeptask practice in the classroom is
through a variety of kinds of communicative actistiuctured in prepared to suit the students
level of ability. The can see how their classro@aching is related to this purpose and the
student’s eventual purpose is to take part in hglkp others. The incentive to learn is more
likely to be sustained if they can show how thep sae how their classroom learning is
connected to this purpose and helps them to attauth growing achievement. Language
teaching takes place inside a student’s mind, ash&s know to their common frustration;
many aspects of it are beyond their educationalrebrit is likely, in fact, that many aspects
of teaching can take place only through naturatg@sees, which operate when a student is
involved in using the English language is usedsfeaking. If this is so, unrestrained action
both inside and outside the classroom is of impaea

As we, teachers, want students to have a respenaid independent approach to
learning, we should guide them through their stngyand take into an account their view on

the matter.

Students’ View

Pietro (1987) shows that in many ways of the exipansehaviour which we will be
discussing, the teacher creates a state of afaidssets an action in motion, but it is the
students themselves needless several groups srgaaforming at the same time, without the
teacher's nonstop management. For many groups uadfests this responsibility will be

unfamiliar at first. To a student a change to uected action can then create difficulties and
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tensions which could weaken their confidence, botthemselves and in the teaching being
carried out. The teacher needs to bear in mindidisise in mind and be prepared to stop
students slowly from reliance on his own rule. Astf a teacher must make certain that
students understand what they are required to danimctivity. The student can show it
himself with members of the class. Also, as we @a® some actions can be performed not
only in pairs but also as a class under the teaclomection. The teacher may begin by
selecting activities which make reasonably lighthdads on the student’s speech and original
abilities.

As teachers and students are equal partners iprtdoess of learning, there must be
clearly set what the teacher’s role is.

The Teacher’s Role

Pietro (1987) explains that in the more origingdy of activity, needless intervention
on the teacher’s part may stop learners from beegractually involved in the action and so
delay the growth of their communicative skills. Hower, this does not mean that once an
action is in progress, the teacher become an reaotiserver. The teacher’s purpose becomes
less current than before, but no less important. éxample, if students find themselves
unable to cope with the complexity of a condititime teacher can offer advice or provide
needed speech items. If pupils cannot agree on pamyt, the teacher can decide the
difference. In other words, the teacher is to be &s a source of leadership and help. The
teacher’'s presence in this capability may be aifssgnt emotional support for many
students, especially for those who are slow torekiedependence. While students are taking
part, the teacher can check their strengths an#mesaes. Even though the teacher may not
get involved at the time, the teacher can use tbakmesses as a mark of learning needs
which the teacher must provide later on. While lek@ners are taking part, the teacher can
monitor their strengths and weaknesses. Even ththegkeacher may not get involved at the
time, the teacher can use the weak spot as sigksosiledge needs which the teacher may
provide for later on. Most likely through more meded, pre communicative and
communicative behaviour, such as those discusdesteTmay be occasions when the teacher
decides to work out a more direct way over the Bhgused. On the whole, clearly the
teacher may need to discourage the students framy tiseir mother tongue in moments of
difficulty. The teacher may also decide that aipatar error is so important that the teacher

must correct it at once, to prevent it from fixedthe student’s speech. In making the above
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points, | have assumed that the teacher may hadect role in the activity, there will also
be activities which the teacher will take coursa gmrticipant. Provided the teacher can keep
this role without becoming a major part, it enaliles teacher to give guidance and incentive
form inside the action.

Provided what was explained before we can seekake learning English under the

conditions as real world as possible.

The Classroom as a common situation

Savignon (1983) describes that the classroom ienoftalled a false setting for
learning and using the English language as a for@igguage. If we take as our measure for
what is real the situations outside the classrommwhich students are being equipped, this is
certainly the case. However, we should not fordpett the classroom is also a real and
positive case in its own right, where students &eachers enter into uniformly real
community association with each other. It is tihu@ tEnglish language teaching aims to equip
students for a differing context and that they \dtler have no cause to say anything unless
it's in English. In other words, the usefulnessBofglish does not depend only on what
specific pieces of English the student encount8tsl more, it depends on whether the
student masters the more general main beliefs whadbeneath them. English structures and
communicative functions are not bound to exactasibms once they have been mastered so
that they can be used imaginatively, they can aesferred to contexts other than the one
where they were at first acquired. That is whypum mother tongue, we can obtain the basic
information skills in the close family backgrourahd move them later in being to a much
wider range of social situations. In the same whg,structures and skills the English that is
used during the classroom contact can later befgeed to other kinds of situations. This is
particularly for young people as school learnerspwlo not yet have a clear insight of the
situations in which they will eventually need trenduage, such as the following: using
English language for classroom management, usingligbnlanguage as a teaching tool,
conversation or discussion sessions, using diakbgod role plays on school experiences.

We have already investigated the individual elesmeldt's say pre-requisites that
forms a conversational lesson as authentic mates#iategies, teacher’s and student’s roles
but all above mentioned need an organisation -s al@nagement that we rank among the

most important stages of a lesson.
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Classroom management

Savignon (1983) explains that classroom managemealves exploiting the lesson
which has the language learning. The lesson hag teegun and ended individual activities
have to be organized, practical problems arise.s Tpiovides a wealthy source of
communicative wants in the English classroom. M@achers may use the student’'s mother
tongue in this aspect of their work. This may oft@ennecessary, in the interests of organizing
the lessons clearly and efficiently. On the othand it is also means sacrificing priceless
opportunities for the well motivated English langaahat is used. In addition, it can, if not
careful diminish the language for talking betwelea students and the teacher, students will
see it as a purely as a part of the language ®clss and not in their usual day, while the
students mother tongue is used for matters of inbednportance. Many learners are likely
to remain unconvinced by our attempts to make theheve that the foreign language is the
key to the success.

Foreign Language in Teaching

Savignon (1983) says that for the young students,generally true that the English
lessons are more concerned with teaching themeakspt is consequently rather ironic that
their syllabus contains the least amount of rdkirtg and so on, which in all probability will
give them some motivational problems. One apprdacthis dilemma is to introduce into
English lessons the element that they lack in theimal lessons i.e. a non talking exercise in
the lessons to give them the ability to be creatiheough English. The actual balance
between learning through a language and just le@r&nglish is considerably variable. At
one extreme, there are bilingual schools in whitbramost of the lessons are carried out in a
non native language. In an immersion class for gtanthe students begin their education by
learning all the subjects through the language tthe are to learn, and according to reports
they actually reach quite a high level in the sectanguage without receiving any formal
training in it, and do not suffer from any othepests. The same principal has led some of
the schools to establish a bilingual section in fumen or another In these the students carry
out some of their own classroom details and theeroth their second language with no
apparent loss of standards in them, in fact aggionts would suggest that they gain a higher
level in their second language that would be thenabone. At the other end of the scale, an

individual teacher may just to decide to devote are lesson per week through English and
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just let the students to use their own language.t€hching has a dual role to play, but for the
majority of teachers only the last possibility &asible, it should not be forgotten that the first
two also have their place in language teachingt foan be seen they are most useful.

Apart from speaking the other most important corapet is listening that is why it

should be developed hand in hand.

Listening in the Classroom

In most cases it is the students that will spendenud the time in speaking than in
reading to the language they are learning. It isamdy that they should understand what it is
that is being said to them during any face to femetact. There is also a large variety of
situations where the students will be silent astehing that are being given out to them,
from radio, television, announcements and a lobtber sources. In a foreign country, the
ability to make some sort of sense of the languhgestudent is, at the railway station, as
well as providing a more rewarding experience.hiirtown country too, many students will
have more opportunities to hear the language kiegt & learning. When the student speaks it
is up to the student which language he is goingpeak. To some extent the student can
compensate for discrepancies in the students rahgecommunicative strategies such as
simplifying the message. When listening, howeuss, dtudent cannot control the language he
is listening to, and must be prepared to extragtrtieanings from it as best as he can. It is
therefore not enough for the student to be ablentterstand that the student can speak; the
student should be able to understand it if a natpeaker is talking. In addition, the student
should be able to cope with most things that arewth at him such as, the student will need
to understand speech where material factors cotoglay such as background noise, sound
reproduction. The student should also be accustamspeech when it unclear, or unplanned,
hesitations and so on which will distinguish everygpeech. The student will also need to
understand, such things as tempo of speech regaooahts and clarity of speaking, and other
non-native speakers of English.

Teachers now have access to an ever growing smiestimuch that is recorded and
various broadcast medium. They can as a resultgptaathodical expansion of their student’s
range and skills, by exposing the students to $peeth varying linguistic and situational

characteristics.
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Another issue that is connected with language tegds evaluating. In the terms of
conversation teaching it is even more demanding tihm evaluating other pupils’s
competences.

Competences

Savignon (1983) states that the four componentsoofmunicative competence are
identified as grammatical competence, sociolinguigdimpetence, discourse competence and
strategic competence. The remainder of this willberate the nature of each of the
components with examples from teaching in classrpoatice. Though definitions vary, the
goal in each case is an sufficient account of thetence intensity proper features of
language.

The remarks made by Chomsky (1966) are now leggntlashould like to make it
clear from the outset that | am participating irs ttonference not as an expert on any aspect
of the teaching of languages, but rather as som&drase primary concern is with the
structures of language and, more generally, thereaif cognitive processes. Furthermore, |
am frankly rather sceptical about the significarioe the teaching of languages of such
insights and understanding as have been obtainédguistics and psychology. Surely the
teacher of language would do well to keep inforraegdrogress and discussion in these fields
and the efforts of linguistics and psychologistapproach the problems of language teachers
from a principled point of view are extremely waxthile from an intellectual as well as a
social point of view. Still it is difficult to bedive either linguistics or psychology has achieved
of theoretical understanding that might enableoitsupport a technology of language
teaching”. (Savignon, 1983, p.43).

When we deal with language teaching there is alvaig@ng a question from the

teachers ‘part as well as students ‘part, whabteod to use if any.

No textbook option

Savignon (1983) admits that when using Englishehgsra constant problem that is
there has to be something to talk about. Studesdsl an inducement for determined input,
and the teacher must provide for an assortmentrdaest without dominating class actions.
In developing a halfway or superior course desigtwea@llow carry out in impulsive self
expression teachers of English have looked firet toremost to literary texts, cultural
readers, English newspapers and magazines etaotade the basis for a short student

presentations which will be followed by group dission. Although many of these materials
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certainly are provocative and offer speaking pcactilthough the teacher spends most of the
time prodding and prompting the students to try getlthem to talk. It is after repeated
experiences of this that the teacher notes thdtrigaa conversation class is a good deal more
taxing in the preparation than preparing for a<hagth reading books. The most important
disadvantage shared by all books etc. is that tifley examples of written English that are
unsuited as models for oral practice.

Savignon (1983) adds that radio on the other hdigtsoan exclusive opportunity for
developing the listening skills necessary for tégajasses, with an up to the minute program
for listening, although the newspapers still gaseupdated version of the day’'s news. The
most important and all inclusive contribution oéthadio to developing the speech skills of
students is that it brings things right up to dstethat the English students expect in the
classroom. No more books to be drilled and theeried in a genuine exchange, once the
student is put in contact with the real thing, teacher can step back from centre stage, the
duplication in English of something the studenteady new in English, permitted rapid
expansion of vocabulary, particularly in the easlgeks of listening when students needed
most. The boost that this gave the students irs ¢famrale was of no slight consequence that
students made. Students were exposed to manyaetiffetyles of speech and regional accents
through the interviews, eye witness accounts anolipispeeches that are in the radio
broadcasts.

Savignon (1983) continues her explanation withtimght that the most significant
and all wide-ranging input of the communicativellskthat the students brought is that it
brought lively up to date language and cultureht® ¢lassroom. Once the student is put in
contact with the real thing the teacher can theee$tep back for the center of the stage and is
no longer the master of ceremonies but coach gatildents independently and as group, and
work towards understanding and responding to tepresence. At the beginning of the year
there would be no more than two or three studemis eould report, in detail and with any
sum of correctness, on a single short news itertiallg, the amount of comprehension for
some of the students was in fact close to zeroth&sterm progressed, more and more
students are able to correctly add to a single nsissy, this progress was not only
encouraging to the students themselves who coulasane it. The range and depth of the
understanding varied, but by the end each studesteaemprehensible adequately to make
the knowledge self sustaining beyond the end otthese.

Most difficult perhaps is the selection of matesilom among the choices although

some text books may not be all they say and toldlaydachers have at their disposal a good
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many authentic materials. But most of all is to ivete students to challenge them to
progress.

Motivation

We all know how the lack of interest, lack of timack of funds for authentic
materials and qualified teachers are among the wlovmus why a well researched program
may go astray. It has often been the teachers &he been encouraged language outside the
program. What's more, highly motivated studentsehgust as often stuck with a task
committing a piece of writing to memory, and waitedthe opportunity to use it.

In the nineteenth century, proponents of the Natitathod language learning
through language use by using authentic mateiiedéshers would be best served not using
translation, which should be looked at throughacher. According to the artificial method
you would hand the student a part of sentencetsteipack it into the student in bits, the
student is filled with paradigms which will have nonnection with each other or anything
else.

The course of language teaching using authentienmtd today has never run really smooth;
we would do well to remember what has precededlus.use of authentic materials is in our
view a practical and very good way of utilizing bahe students and the teachers.

The second part Theoretical background covers#isential information concerning
the usage of authentic materials. The chapter datisthe definition of authentic materials,
the practical usage of some examples of autherai®nmals; it explores the method of The
Communicative approach and discusses the areanvkrsgation. It outlines conversational
rules, strategies, class management and learnerspeatences. Teaching with authentic
materials shows as the appropriate way how to ratipupils.

The theoretical background contributed with itBoimation to the next step of the
project where research will be presented with ithwods, results and commentaries.



Ill. RESEARCH METHODOLOGY

The research chapter consists of two parts ofé¢bearch. The goal of the first part of
the research is to assemble data and elaborateeaview concerning the usage of authentic
materials at English conversation lessons at eleangrschools. Two questionnaires were
chosen as the first method of this research. Theddithe second part of the research is to
collect information about the use of authentic malg in practice based up on experience of
one of the teachers at elementary schools. Anvieterwas placed as the second method of

this research.

Part I. Questionnaires

A questionnaire for pupils

Place of researcihe first part of the first research, representgdhle questionnaire
for pupils (upper primary/lower secondary, ageadrfrbl years to 15 years old) was placed at
three basic schools, 2. ZS, 19.ZS and 26. ZS ierPIZhe research was carried in March
2013.

Subjects.The first part of the research focuses on elemgrgahool pupils whose
levels should be A1, A2 according to the CommonoRaan Framework of references for
languages. In my research | would like to find @dupupils at basic school work with
authentic materials during their classes, if thejpy working with them, if they think they
can understand the authentic materials and if freyer their textbooks to the authentic
materials.

Procedure of collecting datd. prepared a questionnaire with 12 questions. The
guestionnaire for pupils can be found in appendid@ee Appendix 1, p. 45) The
guestionnaire was in Czech language so that allgpapuld understand the questions weill.
asked 90 pupils to answer my questions. They weré, @, and 9 grades from 3 basics
schools, 2.ZS, 19.ZS and 26.ZS in Riziom the age of 12 to the age of 15. | chose $9.Z
and 26.ZS because | used to teach English ther¢ lamalv some teachers that work at those
schools. | chose 2.ZS because | know the Englsthier Mgr. Lucie Hajkova, who promised

to help me with my research. | was invited to obedfnglish conversation lessons and at that
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occasion | distributed the questionnaires to 90lpuphe questionnaire was anonymous from
the reason that the pupils write true answers. gestionnaire contained 11 Yes/No
guestions and the twelfth question was a multigleia question. The pupils threw the
guestionnaires in the box after the lessons. bgok 83 questionnaires with answers. Finally

83 pupils participated in my research.

A questionnaire for teachers

Place of researchThe second part of the first research, represefgdthe
questionnaire for teachers, was also placed aé thasic schools in Plzen, 2.ZS, 19.ZS and
26.ZS. The research was carried in April 2013.

Subjects.The second part of the first research focuses ayligbnteachers of basic
schools who were asked to answer questions comcethe usage of authentic materials in
their classes of English conversation.

Procedure of collecting datd. prepared a questionnaire with 7 questions. The
guestionnaire for teachers can be found in appesadiSee Appendix 2, p. 47) 20 English
teachers at three basic schools were asked to atisgvguestions. The questionnaire was in
anonymous with 4 Yes/ No questions, and 3 questimre multiple choice questions. The
questionnaire was in English language. | visiteel fbllowing elementary schools, 19.ZS,
26.ZS and 2.ZS, and | distributed the questionsaehe teachers who left the questionnaire
in the box in a teachers' room. | got back 15 qoestiires with answers. From that follows
that 15 teachers participated in my research.

Part Il. Interview

Place of researclAs another part of my research an interview abasutgiauthentic
materials in teaching English conversation wasi@dmwith one of the teachers that | met at
the elementary school, 2. ZS in Plzen.

Subjects.The interviewed teacher, Mgr. Lucie Hajkova, isexperienced competent
teacher with 10 years practice and a great entsmsfar teaching. | chose Mgr. Hajkova
because she is a friend of mine, she has longipeact teaching English, | cooperated with
her before and | am aware that she uses moderrodse#ind is ready to try new things in her

teaching.



Procedure of collecting data. The main objectives w@ find out if the questioned
teacher uses authentic materials in her Englishersation lessons. My other questions were
concerning issues like if she can see some bandiising them, if she enjoys working with
authentic materials and her students as well aridsfdifficult for her to teach conversation
lessons with the basis of authentic materials. qinestions of the interview can be found in
appendices. (See Appendix 3, p. 48)

| met her at the school, 2.ZS. in her teachersirdn April. She was willing to
answer my questions in an interview. The intervi@eak an hour. My questions and her
answers were recorded on a voice recorder. Thedrigtion of the interview can be found in
appendices. (See Appendix 4, p. 49)

This chapter was dedicated to the methods, questicas and an interview, that were
placed at three elementary schools in order to duidnecessary information concerning the
usage of authentic materials at English convensdéissons. The gathered information of the
guestionnaires was subsequently processed in grapish can be found in the following

chapter as well as the commentary of the interview.
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IV. RESULTS AND COMMENTARIES

In this chapter there are presented results ofgants of the research. The first part
shows the results of opinions of elementary sclpopils on the usage of authentic materials
in English conversation lessons as well as the iopgnof English teachers working at
elementary schools. The results will be presentedyraphs. Every graph represents the
corresponding question followed by the descriptwérihe graph. The commentaries can be
found at the end of the first part. The second padlyses the interview with one of the
questioned teachers who shared her experience mowlddge of the usage of authentic

materials.

Results - Questionnaire for students

In this following part 12 graphs can be found witikir commentaries on the questions that
were given to 83 pupils studying at three differeleimentary schools in Plze

Question 1. Do you prefer to use authentic matetiké English DVD, CD, and Internet than
to work with your textbook or workbook?

M 26pupils no
74 pupils yes

Graph 1: Authentic materials versus textbooks

27



To the first question “Do you prefer to use autieematerials like English DVD, CD, and
Internet than to work with your textbook or work@6 74 pupils said yes and 26 pupils said
no.

Question 2. Do you like watching English and Aroani films during your classes?

m 83pupils yes
0 pupils NO

Graph 2: The popularity of English and Americaml

The second question “Do you like watching Englistd aAmerican films during your
classes?” all 83 students that were questioned gagd

Question 3. Do you understand the films in origvetision?

31 PUPILS YES

69 PUPILS NO
63%

Graph 3: Understanding films in original
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To the third question 31 students said yes and@®easts said no which means that most of
them do not understand well American and Englishgiin original.

Question 4. Do you like listening to English and émoan songs and doing activities with the
lyrics?

m 83pupils NO
0 pupils YES

Graph 4: English and American songs
To the question “Do you like listening to EnglisideAmerican songs and doing activities
with the lyrics?” again all 83 pupils said yes.

Question 5. Do you like reading English magazohasng the English classes?

M 28 PUPILS NO
[ 72 PUPILS YES

87%

Graph 5: English magazines



72 pupils like working with English magazines dugyifenglish conversation classes
because they said yes to the fifth question. O8lg&ld no.

Question 6. Do you like working with travel brockarduring English classes?

68 PUPILS YES
32 PUPILS NO

Graph 6: Travel brochures

To the question “Do you like working with traveldmhures during English classes?” 68
students said yes and 32 said no.

Question 7. Do you like listening to English radaring the classes?

B 46 PUPILS NO
54 PUPILS YES

65%

Graph 7: English radio

54 pupils enjoy listening to English radio durirfieit conversation classes while 46

pupils do not like that activity.
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Question 8. Do you understand to English records?

37%
69 PUPILS NO

31 PUPILSY ES

Graph 8: English recordings

To the eight question “Do you understand to Engiistords?” only 31 questioned children
said yes and 69 pupils said no.
Question 9. Do you enjoy working with English anchérican websites during you classes?

B 33 PUPILS NO
77 PUPILS YES

91%

Graph 9: English and American websites

To the question number nine "Do you enjoy workinghwEnglish and American websites
during you classes? 77 pupils answered yes andi@3e.
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Question 10. Do you like reading English storied poems?

M 32 PUPILSSAID YES
68 PUPILS SAID NO

Graph 10: Stories and poems

Only 32 pupils like reading English stories and rmpokecause 68 children said no to the
guestion.
Question 11. Do you read newspaper articles dugmgjish classes?

B 81 PUPILSNO
M 19 PUPILS YES

Graph 11: English newspapers

To the question “Do you work with newspapers ag8alluring English classes 19 pupils said
yes. And 81 said no.
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Question 12. What authentic material do you likestbieom the followings: magazines,

internet websites, songs, films, travel brochuragio recordings, newspapers, books?

m 23 Films
=30 Songs

3 Magazines
m 3 Brochures

24 int.web.

Graph 12: The most popular authentic material

To the last question:"What authentic material dwu \like best from the followings:
magazines, internet websites, songs, films, tréwvethures, radio recordings, newspapers,
books?” The most students, 30, said that they psefiegs, 23 like watching films, 24 prefer
working with internet website. Only 3 pupils likeovking with brochures and 3 pupils enjoy

using magazines at their conversation classes.

Commentary — Questionnaire for pupils

The results answered the following questions efrésearch: Do pupils at elementary
schools like working with authentic materials? ésy do they find using authentic materials
easy? What authentic materials are popular withcRzeupils? The results also partly
confirmed my expectation. | supposed that most Ipuprefer working with authentic
materials in their conversation lessons. As thalteshow all of them answered that they like
watching English and American films in their lessdmut most of them do not understand
them well in original version. This fact is not ptising either. The possible explanation
could be that especially American films are popwdh Czech children but they often watch
them in Czech version at home. To my presupposjiapils enjoy listening to English and
American songs and working with their lyrics. Thesults confirmed my expectation in that

case as well because English music is very popuitr children and young people in
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general. Based on my experience as an English éedcbxpected that pupils’ favourite
activities are activities with magazines, travebdbures and English websites. Authentic
materials as newspapers, radio recordings and baeksot as popular as films and songs
that the students have chosen as their most faecawthentic materials. This result confirms
that nowadays children read little and that thewfer receiving information in less
demanding way as through modern technologies thaewspapers or books. In conclusion,
as it follows the results, it is evident that autie materials are popular with pupils of

elementary schools.
Results - Questionnaire for teachers

In this following part 7 graphs can be found witkeit descriptions on the questions
that were given to 15 English teachers teachinfgrae different elementary schools in Rlze
Question 1. Do you like working with authentic nréks at your conversation

lessons?

W 7 TEACHERS YES
B 8 TEACHERS NO

Graph 13: Authentic materials Yes/ No

To the question “Do you like working with authenti@aterials at your conversation lessons?”

7 teachers out of 15 teachers said yes and 8 eaid n

Question 2. Do you find using authentic materialsyeat teaching?

34



B 15 TEACHERS NO
m 0 TEACHER YES

Graph 14: The difficulty of the usage of authemtiaterials

Question 3. Do you find the authentic materialdulder your pupils?

To the second question: “Do you find using autheentaterials easy at teaching?” all teachers
said no.

B 15 TEACHERS
YES

Graph 15: The benefit of authentic materials

To third question all teachers said yes becausgeathénd using authentic materials useful
for their pupils.



Question 4. Do you think your students enjoy waogkivith authentic materials?

m15 TEACHERS
YES

Graph 16: Pupils ‘opinion on authentic materials

To the fourth question: “Do you think your studeetgoy working with authentic materials?”
all teachers answered yes.

Question 5. What kind of authentic material do yixe Ibest to use from the followings:
magazines, internet websites, songs, films, travethHures, radio recordings, newspapers,
books?

B 3 Magazines
m 5 int.web.
[ 4 songs

m 3 films

Graph 17: Favourite authentic material
To the fifth question: What kind of authentiat@rial do you like best to use from the

followings: magazines, internet websites, songs, sfiltnavel brochures, radio recordings,
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newspapers, books? 3 teachers said magazines,reinteebsites, 4 songs and 3 films. No

teacher mentioned brochures, radio recordings, regvesp or books

Question 6. What authentic material do you find maifficult for your pupils from the
followings: magazines, internet websites, songs, sfiltnavel brochures, radio recordings,

newspapers, books?

B 10 Newspapers
M 5 Books

Graph 18: The most difficult authentic material

To the sixth question:” What authentic material yam find most difficult for your pupils
from the followings: magazines, internet websitespgso films, travel brochures, radio
recordings, newspapers, books? 10 teachers thihlusihay newspapers is the most difficult
and 5 of them think books are the most difficultuse. No teacher mentioned the rest

authentic materials.
Question 7. What authentic materials from the folluyg: magazines, internet websites,

songs, films, travel brochures, radio recordingsyspapers, books do you find the easiest for

your pupils to follow?
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B 4 Magazines

M4 Int.web.
4 Songs
M 3 Films 27%

Graph 19: The easiest authentic material

The question number 7. What authentic materials ftbe followings: magazines, internet
websites, songs, films, travel brochures, radiondings, newspapers, books do you find the
easiest for your pupils to follow? 4 teachers thittkat the most difficult are magazines, 4

teachers internet websites, 4 teachers songs tatBers films.

Commentary — Questionnaire for teachers

The results of the research answered the followungstions: Do Czech teachers of
English work with authentic materials in teaching Estgconversation? If yes, do they find
using authentic materials easy and useful for ghepils? What is the most popular authentic
material for teachers? The results of the questimarior teachers show that about half of the
teachers of English language like working with autitematerials in their conversation
classes. This fact did not match my expectatiosspposed less teachers work with authentic
materials. Based on my experience many Czech teaghnefer textbooks and they are not
enthusiastic about introducing new methods in the#&iching. Nevertheless that result is
promising. The answers to the question about diffeesi connected with using authentic
materials in teaching are not surprising. Me, @asaaher who uses authentic materials | can
confirm that working with authentic materials is matsy and it is time consuming as for the
planning the lesson. The questioned teachers ddimibtit easy working with authentic
materials but they all have the same opinion thigtuseful for the pupils. | expected them to
say so because | also experienced a positive fekdioalessons where authentic materials
were used. The answers to the question about mpstgycauthentic material also confirmed

my expectations. Films, songs, magazines and iitevebsites showed as the most popular.
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The fact that the same authentic materials arentbst favourite at the pupils is worth

mentioning.

Interview

As another part of my research | decidedict@n interview with one of the teachers that
| met at one of the secondary schools in Plzen.duestions of the interview can be found in
appendices. (See Appendix 3, p. 48)

The main objective was to find out if she usethawtic materials in her English
conversation lessons. My other questions were comge issues like if she can see some
benefit in using them, if she enjoys working withraaritic materials and her students as well

and if it is difficult for her to teach conversatitessons with the basis of authentic materials.

Commentary to the interview

The transcription of the interview can be foundppendices. (See Appendix 4, p. 49)

In summary, based on the answers from the intervi@nclusions can be made that
teachers consider the choice of the teaching naddeas well as authentic materials as one of
the key prerequisite for a successful lesson. Thestipned teacher admits that the
preparation for a lesson with authentic materialdeisianding and time consuming but she is
persuaded that using authentic materials in tegchimglish through Communicative
approach is necessary for the progress of the stside

The following part is dedicated to the descriptidrin@ interview where the teacher’s
answers have been analysed.

The interview has brought interesting informatiomatbusing authentic materials in
teaching English conversation at one the basicasha Plzen. The teacher considers the
choice of the teaching materials as one of thegteyequisite for a good lesson. She thinks
that authentic materials can be very helpful invessation classes but she points out that it
needs good preparation of activities based on atitheaterials. She admits that it is time
consuming and that is why not many of her colleagwerk with authentic materials. She
also stresses that authentic materials can be wsédall levels of students even with
beginners. She enjoys teaching with authentic nad¢ebecause her pupils learn more by
imitating real life situations when they use autienaterials like magazines, brochures or

radio recordings, for example.



In conclusion, she can see teaching through Conuativeé approach based on the
usage of authentic materials as the right methottathing a foreign language because it
motivates students and their learning is more ieffic

This chapter was dedicated to the results of theareb which was carried through the
method of questionnaires for pupils and teachehe fesults of the questionnaires were
represented by graphs followed by descriptions. fEselts of the interview with a Czech
teacher are shown in the commentary. The followingptér deals with the pedagogical

implications, limitations of the research and swgigas for further research.
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V. IMPLICATIONS

As we can see from the results - Part 1, convers&gsaons with the use of authentic
materials are very popular with pupils of primari@al however not to such degree with the
teachers of primary schools. As indicated in thaltes Part Il., using authentic materials in
teaching English classes seems demanding for gpamtion, therefore not so many teachers
work with authentic materials according to the opinaf one of the questioned teachers. |
describe implications and limitations of these twartp of the research with possible

suggestions for further research.

Pedagogical Implications

As the research shows authentic materials are usebrng of the teachers at basic
schools while teaching English conversation clas@ssthe first questionnaire has shown
authentic materials are very popular with pupilseytenjoy learning English with songs,
films, magazines and websites. On the other hand nwinthem replied that do not
understand English recordings in original well. féfere pupils should be exposed to
listening as much as possible because listeningésof the main competences according to
the Communicative approach. This method is baseduthentic materials which develop
communicative competence as a priority.

This research can be very instrumental for teacberstudents who would like to
implement authentic materials in their lessons. Tingt part of the research provides
information about the popularity of using the autiematerials and it results that about half
of them like working with them, the others can seaching with authentic materials as a
necessity but they find it difficult to create agies based on authentic materials.

The second part of the research presents the sestilthe interview where the
guestioned teacher claims that the preparationmg tonsuming. She think that using
authentic materials is useful because authentieniaé are taken from real world and the
teachers suppose that pupils can learn more imitateal life situations that learning
artificially from textbooks. The interview teacheishes there were textbooks based on

authentic materials which would make easier teacBmgjish conversation.
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Limitation of the Research

None of the two parts of the research can be gemedalis the research was carried
out only at three basic schools in Plzen, therefisreesults are limited. As for the first part
not all authentic materials were included in thestjoanaires that is why we cannot make
general conclusions. Only 83 students were questianedl basic schools and 15 teachers
participate in the research. We can consider thabewus only as sample results and we
cannot generalize. In the second part of the reseanly one teacher took part in the
interview, therefore, the interview represents omyeaample of teaching methods at Czech
elementary schools.

Suggestions for Further Research

As stated above there are several fields that wetréhnooughly explored and some
aspects that misrepresent the received data. Thikefuresearch could focus on such
drawbacks. It should explore deeply if Czech teaxchwsr English language work with
authentic materials. It could also compare the msg of pupils in English language with the
help of authentic materials and with the use ofxébtok. As possible further research an
experiment method could be used to show the pedatigage of authentic materials during
English classes. As authentic materials can be usédnly at English conversation but
during all classes of English language, furthereaesh could be developed to show if
authentic materials are used | general in Czecbalsh
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VI. CONCLUSION

This work deals with the topic of using authentic enals in teaching English
conversation. Implementing authentic materialseiaching has a close connection with the
popular method of Communicative approach which seamsan appropriate method for
teaching English conversation.

Communicative approach or CLT (Communicative Lamgu@eaching) has authentic
materials as its support and stresses teachingsngl real world situations. According to
the survey there are various authentic materialstdachers use in their classes. As examples
we can name DVDs, songs with lyrics, brochures, magszimewvspapers, books, magazines,
radio recordings and other items from everydaytlii@ teachers or their pupils can find not
only abroad but also in their own environment.

However teaching English conversation and teachind aiithentic materials in
general does not look spread in Czech elementdmyods. Czech teachers do not appear to
have the knowledge and experience of using autheraterials in their classes.

Regarding the benefit of the usage of authentienas, teachers are invited to work
with authentic materials because they can assiteio pupils’ progress in speaking English
better. Authentic materials appear as convenierghteg materials with the focus on the
speaking competence which is together with listeraingipetence placed ahead of other
learner's competences according to the Common Earog-ramework of references for
languages.

However teaching English conversation and teachindy \aiithentic materials in
general does not look spread in Czech elementdryoés Czech teachers do not appear to
have the knowledge and experience of using autheraterials in their classes. Nevertheless
using authentic materials is beneficial in the waat it creates atmosphere of being out of the
school walls and children get more interested, eedjamnd exposed to real world language.
The exposure of no textbook material contributethé&omotivation of students.
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APPENDICES

Appendix 1. Questionnaire for students (English usion)

1.

Do you prefer to use authentic materials like Efg®/D, CD, and Internet than to

work with your textbook or workbook?

2. Do you like watching English and American films dgyiyour classes?

3. Do you understand the films in original version?

4. Do you like listening to English and American songsl aoing activities with the

lyrics?

5. Do you like reading English magazines during theliBhglasses?
6. Do you like working with travel brochures during Estliclasses?
7.
8
9

Do you like listening to English radio during thastes?

. Do you understand to English records?

Do you enjoy working with English and American websdasng you classes?

10. Do you like reading English stories and poems?

11. Do you read newspaper articles during English ct&sse

12.What authentic material do you like best from tldoivings: magazines, internet

© © N o g s~ w D

websites, songs, films, travel brochures, radiongings, newspapers, books?

Dotaznik pro zaky (eska verze)

Pouzivas ratji autentické materialy jako DVD, CD a Internet, nebdjswucebnici a
pracovni sesit?

Divas se rad na angliscké a americké filmiyhpdinach anglického jazyka?
Rozumis filmiv v pavodnim zrni?

Poslouchas rad anglické a americké @gisna pracujes rad s texty pisek?

Ctes rad anglickéasopisy Bhem hodin anglického jazyka?

Pracujes rad s cestovnimi béogmi bthem hodin anglického jazyka?

Poslouchas rad anglické radii podinach anglického jazyka?

Rozumi$ anglickym nahravkam?

Bavi &€ pracovat s anglickymi a americkymi webovymi strankgoii hodinach
anglického jazyka?

10.Cte$ rad anglické povidky a basky pii hodinach anglického jazyka?
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11.Ctes novinové&lanky pi hodinach anglického jazyka?
12.Jaky autenticky materidl mas nejéadz nasledujici nabidkyasopisy, internetové

stranky, pisniky, filmy, cestovni broiry, nahravky z radia, noviny, knihy?
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Appendix 2. Questionnaire for teachers

1.

Do you like working with authentic materials at yoongersation lessons?

. Do you find using authentic materials easy at teaghi

Do you find the authentic materials useful for ypupils?
Do you think your students enjoy working with authemtaterials?

What kind of authentic material do you like bestuse from the followings:
magazines, internet websites, songs, films, travethures, radio recordings,

newspapers, books?

What authentic material do you find most difficdtir your pupils from the
followings: magazines, internet websites, songs, sfiltmavel brochures, radio

recordings, newspapers, books?

What authentic materials from the followings: magasi internet websites,
songs, films, travel brochures, radio recordingsyspapers, books do you find

the easiest for your pupils to follow?
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Appendix 3. Questions for the structured interview

Question 1. Could you tell me something about yoofgssional career, how long have you

been teaching and what is in your opinion importanbeing a good teacher?

Question 2. As you have mentioned “good teachingnads”, what do you mean by that?

Question 3. What are authentic materials for you?

Question 4. Do you thing that authentic materiafslwaused with students of all levels?
Question 5. Do you like working with authentic matisf?a

Question 6. What do you find most difficult while mgiauthentic materials in your lessons?

Question 7. What authentic materials are your faes?i

Question 8What authentic materials do your pupils prefer?

Question 9. What authentic materials are the mdistuli to follow?

Question 10. Do your colleagues work with authenticeniaiis?

Question 11. What would you advise to the teachers whant to work with authentic
materials in conversation lessons?

Question 12. Do you think that using authentic malerihave a connection with the
motivation of students?

Question 13. Would you agree that teaching with &#lp bf authentic materials is a necessity

when we are involved in Communicative approach ojlage teaching?
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Appendices 4. Tapescript of the interview

Question 1. Could you tell me something about yousrofessional career, how long have

you been teaching and what is in your opinion impdent for being a good teacher?

| have been teaching for 15 years at basic schiod®zen, teaching is my life and
| cannot imagine doing a different job. Sometintas very difficult with children

when they do not want to do what they are told theg just want to chat in Czech
among themselves but | suppose every job haswagides and rewards. | try to
do my best, to be a good teacher, to motive mylplike using good teaching

materials.

Question 2. As you have mentioned “good teachingaterials”, what do you mean by

that?

By good teaching materials | mean anything thatbgréheir attention and makes
them to learn. Sometimes textbooks are not verwatiolg, | would say they can
be off-putting. Or even there is no textbook, Ilikehe case of teaching English
conversation. Pupils need to enjoy learning Engligtey need to know what
benefit they will have from learning English. Ttoeigger ones do not realize that
English is a necessity in the nowadays world arat they will need it in their

future. It is too far for them that is why | prepaactivities that imitate real life

situations and | am using authentic materials ai.we

Question 3. What are authentic materials for you?

Question

levels?

Anything from real life, anything that has someregtion to everyday life. Most
common authentic materials are for example sondg3\dps, teachers used to use
it without knowing that it is called authentic ma#ds. | use brochures, menus,
postcards, magazines, stories, TV guides, intexnétmany others.

4. Do you thing that authentic materialscan be used with students of all

Yes. Definitely. The lower level a student is tlstdifficult is to prepare a lesson
with authentic materials. | cannot just to the clasmm with magazines that |
picked up on holidays and expect my pupils to wbnkeed to prepare some
activities at home, it is time consuming but itMerthy. For example | can use
English riddles for small kids, they love it

Question 5. Do you like working with authentic magrials?



Yes, | do because it is not only my pupils but aieowho enjoy the lesson. Once |
prepare the activities at home, | do not have tsdany in the class. My students
get engaged and let them do their work. And fifsalbworking with brochures,
songs, role plays based on recordings is challempgior them because it is
something different, it is not school but real.life

Question 6. What do you find most difficult while sing authentic materials in your

lessons?
| think the preparation. As | said before | canpaét come to the classroom and
hand out newspapers without thinking what theyd¢dowhnage and what activities
can be done with it.

Question 7. What authentic materials are your favoites?
| like all kinds of authentic materials. | am happyen | get positive feedback

from my kids, when they like the lesson.

Question 8. What authentic materials do your pupils prefer?
My kids enjoy songs with gab lyrics and films, ofirse. Sometimes they bring
their own songs and other authentic materials. V@eehagreed to make a little
collection of materials that we use in our Englcsinversation lessons.
Question 9. What authentic materials are the mostitficult to follow?
Do you mean which authentic materials are the nad$icult for my students? |
would say listening like radio recordings or sorage difficult to understand. And
| consider listening and speaking as the most ingrarabilities.
Question 10. Do your colleagues work with authentimaterials?
Some do but not a lot, they are a bit worried, tdeynot know what to do and it is
really time consuming, the preparation.
Question 11. What would you advise to the teachemgho want to work with authentic
materials in conversation lessons?
| would tell them not to worry. And try it. If th@yepare the activities ahead they
will see that it is easy and their students wilypaore attention during classes.
Question 12. Do you think that using authentic mateals have a connection with the
motivation of students?
No doubt. Pupils appreciate authentic materials ehse it is something new,
something that tells them why to learn new vocalyulevhy to learn word order,

everything leads to speaking and using the languaggide the school walls.
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Question 13. Would you agree that teaching with théelp of authentic materials is a
necessity when we are involved in Communicative appach of language teaching?
Yes, | agree. The Communicative approach is basadaching through authentic
materials. If we want to teach our pupils to spahky need to be exposed to real
situations and hear, read and see how English éslwgorldwide. | hope there will
be soon textbooks that would be authentic matebated. It would be easier for
us teachers to teach and for fun for our studemtsarn.

Thank you for your time and cooperation.
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SHRNUTI

Tato diplomova prace se zabyva pouzitim autentickycateriah pii vyuce anglické
konverzace na zakladnich Skolach na druném stu@esiké republice. V préaci jsou popsany
autentické materidly, jejich vyuzZiti afipos pro vyuku anglického jazykatiphodindch
konverzace. Jsou zde zraity mozné nevyhody spojené s vyukou autentickycheri#i..
Tato prace se takée¢muje komunikativni metag ktera se opira o vyuziti autentickych
materiati. Praktickacast se sklada ze dvou vyzkamrostednictvim dotaznik a interview.
Prvni vyzkum poskytuje informace tykajici se frekee a oblibenosti pouzivani autentickych
materiati u Zaki a Witeli. Vysledky tohoto vyzkumu jsou doglmy o grafy a jejich popis.
Druhy vyzkum byl proveden prdsdnictvim interview.Zabyva se nazory, zkuSenostmi a
postehy ceského titele na téma vyuziti autentickych matefiapti vyuce anglické
konverzace. Vysledky ukazuji, Ze polovina dotazgean Wwiteli pouziva autentické
materidly gi své vyuce, dale bylo zji&to, Ze vSichni dotazovangitelé pokladaji autentické
matrialy uzit€éné pro zlepSeni Gdro¥nzaki v anglickém jazyce, ale pokladaji zejména

pripravu hodin s vyuzitim autentickych matetizb narénou.
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