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ABSTRACT 

 

Súkeníková, Markéta. University of West Bohemia. April, 2014.  

Aspects of Connected Speech in Various Types of Discourse.  

Supervisor: PhDr. Naděžda Stašková, Ph.D. 
 

“Even if you do manage to make yourself understood, you will not express yourself 

well; you will not do yourself justice unless your pronunciation is good” (Christophersen, 

1975, p. 3). 

 

This undergraduate thesis concerns a significant component of phonology which to 

a great extent modifies the spoken form of language – the aspects of connected speech. As 

far as the structure of the work is concerned, the theoretical part provides the reader with 

coherent information designed as a literature survey regarding the phenomena of further 

researched topic. The main attention is given to assimilation, linking and elision; 

nevertheless, taking into consideration the integrity of the paper, the theoretical part also 

includes information regarding other aspects related to the topic of connected speech such 

as coarticulation, rhythm, juncture, etc. The aim of the undergraduate thesis is to capture 

the occurrence and frequency of the aspects of connected speech in various types of 

communication and to use these results for comparison of the analysed recordings of both 

native and non-native English speakers. According to the results, showing the frequency of 

the researched topic, it can be said that the level of occurrence of the examined phenomena 

in the speech of the non-native speaker with considerably good knowledge of the English 

language is comparable to the speech of the native speaker, although the frequency of the 

aspects of connected speech is still naturally prevealing in the speech of the native speaker. 

Rather surprising is the result displaying a higher occurrence of these aspects in formal 

speeches than in informal communication. Finally, attention is given to contractive forms 

and their relevance / irrelevance in terms of connected speech, more particularly elision. 

Their extensive frequency in informal communication and occurrence even in formal 

communiation emphasizes their importance as far as the tuition of these aspects is 

concerned, which supports the opinion of authors such as Underhill and Kelly.  
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1 INTRODUCTION 

 

Communication is incontestably an indivisible part of human society. It may be 

realized in various forms such as in written form, in sign language, through non-lingual 

communication, etc. The primary function of any language, however, is the 

communication in its spoken form. The disciplines which concern with this level of 

language are phonetics and phonology.  They deserve a great attention not only because 

they create an important part of linguistics, but because they study an integral component 

of our everyday life, the spoken language. This form consists of numerous aspects, and one 

of them, which to a great extent modify particular discourse, is connected speech.  

Perception of any utterance simply as a complex of individual sounds is incomplete 

and immature. The speech is normally perceived as a stream of sounds which mutually 

modify and affect each other. From this poit of view, the spoken language radically differs 

from its written form. Unlike in the script, the division of words in the stream of speech is 

not strictly determined by spaces. The partial absence of this feature in spoken 

communication notably complicates its perception. The spoken language varies with every 

speaker, and differs under the influence of extralinguistic situation. The alternations in the 

stream of speech are realized even on the level of individual words, but mainly on the word 

boundaries. 

The present undergraduate thesis focuses on capturing the frequency and 

occurrence of the aspects of connected speech in English. The analyzed materials are 

diverse speech recordings realized under various extralinguistic situations. The objective of 

the study is to compare individual speaking subjects as far as the modification of the 

utterances by the aspects of connected speech is concerned, and to reveal the extent of their 

occurrence. The aim of the research is described in detail in the Methods chapter.  

The Theoretical Background presents comprehensive information regarding the 

aspects of connected speech, and introduces the reader to the topic. Apart from the factual 

information it includes the sub-chapter concerning the tuition of these aspects. Another 

part of this work is the Analysis. It introduces the actual analysis and displays its results as 

well as the results of the questionnaire related to the topic, which was addressed to English 

language teachers at Czech schools. The final sub-chaper Summary of the Results consists 

of the discussion regarding the obtained data. The chapter Methods precedes the Analysis. 

It describes the objective and the procedure of the study.  
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2 THEORETICAL BACKGROUND 

 

2. 1 Speech Mechanism 

Speech can be described as a result of a process consisting of three stages. The 

initial impulse occurs in the brain and the main purpose of communication is to convey 

ideas and thoughts. The second step involves the transmission of the idea by the nervous 

system to the speech organs and the following air disturbances representing the final, third 

step of the speech chain. The communication presupposes the recipient of the message, 

thus the whole process will be repeated, but of course, vice versa (Cruttenden, 2008). 

Speech is produced in the vocal tract which consists of speech organs. The first 

substantial organs to mention are the lungs. Their role is to release an air stream, which is 

the initial stimulus for the sound production. The lung capacity therefore has an impact on 

the utterances which we produce. The air stream expelled from the lungs is first modified 

in the larynx containing the vocal folds. Glottis is found in the larynx. The vocal folds 

enable an open or shut position. When they are closely brought together, the air is stopped 

beneath them, we speak about a glottal stop (ʔ), which is in English to be found e.g. when 

preceding a vowel /ʔæmbjʊlәns/ or when reinforcing p, t, k as in /klɒʔk/. The vocal folds 

may be also held apart, no vibration occurs and they enable to produce voiceless sounds 

and it is also a state for breathing. Another state of this organ is when they are brought 

together, but not totally shut. In this position they vibrate, produce voiced sounds. To some 

extent we are able to control the speed of the vibrations and consequently adjust a higher or 

lower pitch of the voice. Further, the air stream is shaped in the upper cavities. The 

pharyngeal cavity is situated above the larynx reaching the back of the mouth and the rear 

part of the soft palate. If the soft palate is lowered, the air stream is heading the nasal 

cavity with no oral escape. /m, n, ŋ/ are typical English nasal consonants. Other consonants 

are, unlike these, produced through the mouth, which means that the soft palate is raised, 

blocking the air stream to get into the nasal cavity. Another section of the vocal tract which 

finally shapes the quality of the sounds is the cavity formed by the mouth. The organs 

within the mouth can be divided into two categories: movable and fixed. The teeth, the 

alveolar ridge, the hard palate, and the pharyngeal wall are fixed, others are movable: the 

lips, the tongue, the soft palate with the uvula and the lower jaw. The tongue is very 

flexible organ, which is divided into several parts, although there are no precise borders: 

front, back, centre, and root (create the body of the tongue), blade, and tip; the edges are 

called rims. As it is very movable organ it may touch many different parts of the mouth 
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and it can be moved to many different shapes. Speaking of the movable parts, the final 

obstruction is the lips. They are variously shaped. They may be pressed, creating a 

complete obstruction /p, b/, in contact with teeth /f, v/, held apart in a spread lip position 

when producing vowels such as in “see” /siː/ or in neutral position or rounded position as 

in “got” /gɒt/. As it is obvious from what is written above, the air stream, beginning in the 

lungs, is miscellaneously modified on its passage until it is eventually released to the air as 

a particular sound (Cruttenden, 2008, pp. 7-12).  

 

2. 2 Received Pronunciation 

As far as the spoken language is concerned, there is a diverse variety of accents in 

Britain corresponding with the regions and communities in which they developed under 

different external influences. These are referred to as regional varieties. Throughout the 

history one regional accent was commencing to rise above the others, and was considered a 

prestige variety. It was the London region due to the fact that it was, and still is, the area of 

cultural and political centre. Subsequently, it lost its regional characteristics and gained the 

social connotation. It was the speech used by the ruling class, and in the public schools 

(Cruttenden, 2008). Another, not conservative, branch of Modern English developed in the 

16th century, and was spoken by the lower social classes of London. This branch is called 

Cockney (Bělíček, 2001).  

The accent of British English which is regarded a social standard is referred to as 

Received Pronunciation (RP). The term “Received” expresses the Victorian attitude 

meaning being received to the polite society (Laver, 1994). In A manual of English 

phonetics, Bělíček comments on other names, by which the standard pronunciation of 

English was, and is referred to. In the 19th century, it was referred to as Queen´s English or 

King´s English. Currently it is spoken about as BBC standard, Oxford English, Cambridge 

English, Public School English or Educated Southern British English (2001, p. 81).  

Recently, the respectability of RP is declining. The importance of speaking 

“without an accent” to gain a decent position in a society is decreasing. Refined RP or 

General RP is typically to be used by people of the older generation. The younger 

population, including people with the university degree or secondary education, is to a 

great extent abandoning RP, and is approaching the colloquial speech (Bělíček, 2001). 

Jenkins (2000) states that RP is spoken by only 3% of the British population. If this is the 

attitude of the native speakers, the consideration about the role of RP from the point of 

view of an international language is appealing. Over the past half century, the English 
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language has gained a substantial role of the international language. Realizing this, the 

question about who should be the one to prescribe the norms is arising, speaking on the 

non-native level. The term “international” itself contains the idea that no nation should 

have the absolute entitlement. Such considerations then relegate RP as a model for foreign 

learners. Jenkins (2000) further discusses other disputations about RP as a norm. 

Nevertheless, abandoning RP as a norm is not an opinion of all linguists, learners, or 

teachers. The fact that RP is employed as a model serving for the description of the 

phonetics of the British English, and for teaching the English language to foreign learners 

has several reasons, despite the fact that it is spoken only by a minority of the British 

population. One of the reasons is that it is not a region bound accent, another is that it is 

regarded the variation comprehensible to all users of the British English and finally, the 

official announcements on the radio or television broadcasting are read in RP (Roach, 

1992). In the public view RP is therefore closely connected with BBC English (The British 

Broadcasting Corporation). According to certain distinctive features RP may be classified 

into three types. Refined RP is connected with the upper-class and sometimes considered 

artificial or affected. Another type, which can be regarded a contradictory term, regional 

RP, involves in itself some very slight features of the pronunciation typical of the 

particular region, but not easily noticeable by the speakers of RP themselves, and finally 

there is general RP (Cruttenden, 2008).  

As it was mentioned above, RP is the type of pronunciation used for the purposes of 

description in the books on phonetics, and as a model pronunciation for the learners of the 

English language, thus it is used even as a model for this undergraduate thesis, which 

emerges from the literature based on the norms of RP.  

 

2. 3 Aspects of Connected Speech 

 Stream of speech cannot be viewed as a sequence of singular words with the 

dictionary pronunciation, which they have if they stay in isolation. By the term connected 

speech we comprehend a flow of words in which the sounds are simplified, or more 

precisely, modified under the influence of the speed and context of the utterance. Underhill 

(2005) subsequently discusses two terms; careful colloquial speech, and raid colloquial 

speech in the correspondence with the speed, and the context of the discourse. The careful 

colloquial speech is typical of formal situations when the producer is attentive to his or her 

pronunciation; therefore the modifications are on a moderate level. The rapid colloquial 

speech involves more extensive modifications due to its fast tempo, and the decreasing 
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attention of the speaker towards the pronunciation. The scope of the modifications largely 

depends on the characteristics of the speaker, as well as on the characteristics of the 

particular utterance, and its context. 

 

2. 3. 1 Assimilation. Verbal communication is perceived as a connected flow of 

individual sounds. These sounds cannot be viewed as discrete items as they influence each 

other in the stream of speech. Such alternation of a sound induced by its adjacent segment 

is referred to as assimilation (Roach, 2001). 

 

2. 3. 1. 1 Historical & contextual. Jones (1997, pp. 217-229) classifies assimilation 

into two categories, historical and contextual.  

The historical assimilation is described as the change of pronunciation of a 

particular sound with respect to the development of the language throughout the time. He 

represents it with an example when in Early English -s endings were likely to be 

pronounced as /s/ e.g. in “dogs” /dɒɡs/, subsequently, under the influence of preceding 

sound /ɡ/, they altered into /z/. To be more specific, he states, that more modern, 

analogically formed words like “globes” /ɡlәʊbz/ cannot be regarded examples of the 

historical assimilation as in these cases it has never taken place. 

The contextual assimilation then is resulting from the mutual influence of the words 

in a sentence, gaining a different way of pronunciation than the one when they stand alone.  

 

The phenomena of assimilation are typically classified into three categories: 

assimilation of voicing, place and manner (Roach, 2001). 

 

2. 3. 1. 2 Assimilation of voicing. Assimilation of voicing is further divided into 

progressive and regressive, according to the fact if the sound is influenced by the preceding 

or following sound, respectively. In this type of assimilation, a voiced sound alters into 

voiceless, under the impact of neighbouring sound or vice versa a voiceless sound modifies 

into voiced (Roach, 2001). 

 

Progressive assimilation of voicing. This type of assimilation is observable in the  

“-s” suffixes as the third person singular of verbs, as a productive form of creating plural 

form of nouns or as a possessive suffix. If “s” follows lenis it is pronounced as /z/, if fortis 

it is pronounced as /s/. E.g. “runs” /rʌnz/ vs. “walks” /wɔːks/; “bags” /bæɡz/ vs. “hats” 
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/hæts/; “Jim´s” /dʒɪmz/ vs. “Jane´s” /dʒeɪns/. Similarly, it works with past tense endings 

“asked” /ɑːskt/ vs. “loved” /lʌvd/ (Roach 2000, p. 141).  

 

Regressive assimilation of voicing. As far as the regressive assimilation of voicing 

in word boundaries is concerned there must be mentioned its restricted occurrence in the 

English language. Having the example “have”, the pronunciation of the final consonant /v/ 

will be voiced. If we add the particle “to”, consequently /v/ loses its voiced quality under 

the influence of voiceless /t/ sound. Such assimilation of voicing is quite frequent in the 

English language; nevertheless, the inverse process is hardly to be found. This would be 

the case when a final voiceless consonant would be voiced by the influence of adjacent 

voiced consonant. Therefore, foreign learners may make the mistake in pronouncing “nice 

view” as /naɪz vju:/ instead of the correct pronunciation /naɪs vju:/. The reason is that such 

a type of regressive assimilation may be regularly used in their native language. The 

explanation is given in phonological level, in the different occurrence of types of 

coarticulation (see coarticulation), (Roach, 2001, pp. 53-60). 

 

2. 3. 1. 3 Assimilation of place. Second type of assimilation concerns the change of 

the place where the sound is produced. Frequently, it involves alveolar consonants /t, d, n/, 

which alter according to the adjacent consonant to the same place of articulation (Roach, 

2001). 

Alveolar /t/ sound becomes /p/ sound before a bilabial consonant as in “light blue” 

/laɪp bluː/.  

Alveolar /t/ sound becomes /k/ sound before a velar consonant as in “quite good” /kwaɪk 

gʊd/.  

Alveolar /t/ sound becomes dental plosive /t̪/ before a dental consonant as in “get those” 

/get̪ ðәʊz/. 

Alveolar /d/sound becomes /b/ sound before a bilabial consonant as in “good boy” /gʊb 

bɔɪ/.  

Alveolar /d/ sound becomes /ɡ/ sound before a velar consonant as in “good girl” /ɡʊg ɡɜːl/. 

Alveolar /d/ sound becomes dental plosive /d̪/ before dental consonant as in “read these” / 

riːd̪ ðiːz/. 

Alveolar /n/ sound becomes /m/ sound before a bilabial consonant as in “ten mice” /tem 

maɪs/.  
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Alveolar /n/ sound becomes /ŋ/ sound before a velar consonant as in “ten gowns” /teŋ 

ɡaʊnz/.  

Alveolar /n/ sound becomes dental nasal /n̪/ before a dental consonant as in “in the” /ɪn̪ ðә/. 

Alveolar /s/ and /z/ alter into /ʃ/ and /ʒ/, respectively before /ʃ/ or /j/ as in “this shoe” /ðɪʃ 

ʃuː/ and “those years” /ðәʊʒ jɪәz/ (Roach 2000, pp. 139,140). 

 

2. 3. 1. 4 Assimilation of manner. Third type is the assimilation of manner, in 

which the sound converts the manner of articulation towards the consonant which is more 

easily produced and is perceptible only in the most rapid speech (Roach, 2001). There are 

two types regressive and progressive. In the regressive assimilation of manner final plosive 

converts into fricative or nasal as in “that song” /ðæs sɒŋ/ or in “red nose” /ren nәʊuz/. The 

progressive assimilation occurs when a plosive or nasal precede /ð/ as an initial sound of a 

word as in “get them” or “read these” or “in the”. “Th” will become plosive or nasal with 

dental place of articulation (Roach 2000, pp. 140,141). 

It may seem that these changes are frequently of character of phonemic change, but 

it does not mean always. For example, the position of the lips in pronouncing “this event” 

and “this August” influences the /s/ sound. In the first example the /s/ sound will have the 

tendency to the pronunciation with spread lips; the second example will have the tendency 

to the pronunciation with rounded lips. Such a modification is not regarded as phonemic 

change (Roach, 2001, pp. 55,56). 

Roach (2001, p. 56) claims that the articulatory reason for assimilation is 

established on so-called “principle of least effort”. This means that the speaker tends to 

produce the sounds in the most uncomplicated way. For example instead of lowering and 

consequent rising of the soft palate in pronouncing the word “morning” for the sounds /m/ 

and /n/, the soft palate is left lowered and the nasalisation develops through the whole 

word. 

 

2. 3. 1. 5 Glottal stop. In How to teach pronunciation, at the end of the chapter 

concerning assimilation, Kelly (2000, p. 109) introduces another possibility of 

assimilation, which is the glottal stop. The function of a glottis is described in the part 

Speech mechanism. In the example “Could you pass me that book?” we may encounter the 

glottalization of the plosive consonant /t/ > /ʔ/. Roach (2000) nevertheless, suppresses its 

importance, and describes it only as an “alternative pronunciation of /p/, /t/ or /k/” (p.32). 
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2. 3. 1. 6 Coalescent assimilation. This type of assimilation represents the situation 

when two sounds are conjoined, coalesced into a new single sound. The examples of the 

phenomenon which is to be found at the word boundaries in a fast speech are presented 

bellow (Plavka, 2003, p.28). 

 

 /t/ + /j/ > /tʃ/   don´t you /dәʊntʃә/ 

 /d/ + /j/ > /dʒ/   did you /dɪdʒә/ 

 /s/ + /j/ > /ʃ/   bless you /bleʃә/ 

 /z/ + /j/ > /ʒ/   he´s your friend /hiːʒә frend/ 

 

2. 3. 2 Coarticulation. Assimilation was described as a process where a sound is 

influenced by the adjacent segment. Nevertheless, there was already given an example 

where the influence was not only in one direction, but the modification in the example 

“morning” was more complex. The impact was not only from one sound to the 

neighbouring sound, but the nasal effect was spread on the whole word. It is typical of 

coarticulation that it affects more simultaneous modifications. Coarticulation is dealing 

with all the articulatory processes during speech. The processes co-occur, therefore more 

than one movement of articulators have the impact on the vocal tract at the same time.  In 

the study of coarticulation the analyzed processes are not as apparent as in the study of 

articulation. It describes and studies the way the brain operates the articulators when 

producing speech, creating a concrete utterance from abstract system. The difference 

between coarticulation and assimilation is that assimilation concentrates on modification of 

sounds which are detectable in particular language; in contrast, coarticulation refers to 

coarticulatory features in all languages as they are of biological nature (Roach, 2001). 

 

2. 3. 3 Elision. It is typical of rapid speech that one sound or certain sounds are 

omitted; such sounds would not be omitted in slow speech or in isolation. If elision is 

looked upon from the point of view of coarticulation, it cannot be totally independent of 

assimilation. As Roach (2001) states: “It is simply an extreme result of coarticulation 

whereby two sounds are articulated so closely in time to each other that a sound or sounds 

between them are completely obscured” (p. 61). The sounds are “obscured” not entirely 

deleted as the articulators endeavour, thought not completely, to move the way where the 

obscured sound would be realized.  
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There are two types of elision historical and contextual. Contextual elision appears in the 

rapid speech in which a certain sound is obscured, but it is preserved if the word stands in 

isolation, or in slow careful pronunciation. Historical elision is a result of language 

development which means that certain sounds pronounced earlier in the history are no 

longer pronounced in the current stage of language (Jones, 1997). 

 

2. 3. 3. 1 Contextual elision. 

i) Loss of weak vowel after p, t, k. 

 The vowel in the syllable may be omitted as in “perhaps” /phæps/. 

ii) Weak vowel + l, r, nasal (n, m, ŋ) becomes syllabic. 

Consonants n, l or r adopt the function of vowel in syllables where no vowel is to 

be found and stand in the centre, for example, “cattle” /kætl̩/. It is possible to 

encounter a situation when some of the English accents insert a vowel before l 

/kætәl/, nevertheless, such a situation would be improper for RP (Roach, 2000, p. 

142). 

Syllabic l̩, which was presented as an example, is by Roach (2000, pp. 86-90) 

considered the most noticeable example of English syllabic consonants. He also 

states that in some English accents, especially those in or around London, the 

speakers pronounce a close back rounded vowel instead of the syllabic l̩ “bottle” 

/bɒtʊ/. As far as the RP is concerned, frequently syllabic l̩ occurs in the words with 

a consonant followed by “le” as in the previous example or if the word is spelled 

with “al” or “el” at the end after one or more consonant letters preceding it e.g. 

“parcel” / pɑːsl̩/. 

 Speaking of syllabic nasal, the most frequent is syllabic n̩. It occurs in the middle or 

final position after plosive or fricative consonants, but not in the initial position, 

therefore, “tonight” is likely to be pronounced / tәnaɪt/. Syllabic n̩ is also more 

frequent after f or v, although the variation as in “seven” /sevәn/ is also acceptable, 

as well as it is acceptable after bilabial consonants “ribbon” /rɪbәn/ or /rɪbn̩ɪ. 

Contrary, syllabic n̩ is not widespread after non-alveolar consonants e.g. 

“toboggan” /tәbɒgәn/, not even after /l, tʃ, dʒ/, or after consonant clusters composed 

of nasal + plosive + syllabic nasal e.g. “London” /lʌndәn/. 

 Finally, syllabic r̩ is likely to be found in rhotic languages (see linking), therefore, it 

is not very frequent among RP speakers, and it could be said that the alternation 
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without the syllabic ṛ is acceptable in majority of the situations where syllabic r̩ 

occurs.  

iii) Avoidance of complex consonant clusters. 

In clusters of three consonants the middle consonant is omitted, specifically clusters 

consisting of three plosives or two plosives and a fricative. For example “looked 

back” /lʊk bæk/ or “acts” /æks/. 

iv) Elision of initial consonants in pronouns. 

 For example “I´ve seen him” /aɪv ˈsiːn ɪm/. 

v) Loss of final v in “of” before consonants. 

For example “waste of money” /weɪst ә mʌnɪ/ (Roach, 2000, p. 143). 

Pavlík (2000) divides the contextual elision into the elision of vowels and elision of 

consonants discussing elisions which have not been mentioned.  

vi) The elision of a vowel on a word boundary takes place, when a word ending in a 

diphthong /eɪ, aɪ, ɔɪ, әʊ, aʊ/ is preceding a word beginning with /ә/; in this case, the 

second vowel of the diphthong tends to be elided, and the remaining vowel may be 

lengthened as in “how about” /haʊ әbaʊt/ >  /haәbaʊt/ > / ha(ː)әbaʊt/. 

vii) Another type of elision is the elision of a final /ә/ if the word is followed by linking 

/r/, e.g. in “here is” /hɪәrɪz/ > /hiːrɪz/. 

viii) Elision of consonants which has not yet been mentioned is an elision of one of two 

identical adjacent consonants. The situation when two identical consonants are 

standing next to each other is called gemination. The example is “take care” /teɪk 

keә/ > /teɪkeә/ (pp. 191, 192). 

It is also a matter of question whether contractive forms of grammatical words 

should be studied as a part of elision or not. Roach (2000) claims that their special form of 

spelling distinguishes them from the above mentioned examples. The difference is quite 

noticeable as in “would” pronounced as /d/ or /әd/ or “have” pronounced in contraction as 

/v/ or /әv/. Contrary, Underhill (2005), or Kelly (2000) regard contractions as part of 

connected speech. Pavlík (2000, p. 193) claims that “all cases of contracted forms are 

examples of contextual elision which came to be used in written form”; “cannot – can´t” 

/kɑːnt/. Elision in cases as “want to” /wɒnә/ is typical of colloquial speech, and is regarded 

“vulgar” in formal communication. 
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2. 3. 3. 2 Historical elision. One of the most characteristic examples of historical 

elision is the loss of r sound in the final position or before a consonant as in “arm, horse” 

/ɑːm/ /hɔːs/. Up to the 15th century the r sound was sounded, it is expected that the 

omission expanded later at court. Other examples are elision of l sound in “walk” /wɔːk/, 

omitted p sound e.g. in “cupboard /kʌbәd/, dropped d sound e.g. “kindness” /kaɪnnɪs/ or 

elision of unstressed vowels such as /ә/ or /ɪ/ e.g. “history, university” /hɪstrɪ/ /juːnɪvɜːstɪ/ 

although it is sometimes still possible to hear the variations preserving /ә/ or /ɪ/ (Jones, 

1997, pp. 230,231). 

 

2. 3. 4 Vowel reduction, strong and weak forms. Underhill (2005) comments on 

the English learners´ observations regarding the native speakers´ pronunciation, and their 

tendency to “swallow” certain sounds. Underhill states that it is usually the combination of 

assimilation, elision, and vowel reduction. 

 Vowel reduction is often referred to as centralisation because in fast speech, the 

length and quality of a vowel is frequently reduced to /ә/, tongue is in central position, lips, 

and jaw relaxed. The partial centralization takes place in monophthongs /uː/ towards /ʊ/, 

and /iː/ towards /ɪ/ (p. 62). 

 Strong, and weak forms are two possible ways of pronunciation when speaking of 

monosyllabic grammar words. The strong form is the stressed one, or if the word stands in 

an isolation. The weak form is typical of unstressed positions. The vowel reduction is 

closely related to the rhythmicity of the speech. The level of the speech speed has an 

impact on the extent of the reduction of the unstressed vowel; nevertheless, still this 

phenomenon occurs in both careful and rapid colloquial speech (Underhill, 2005). 

 Underhill depicts the typical features of the above discussed words. Typically these 

are: 

i) it involves words consisting of one syllable; 

ii) the affected words are frequently function words; 

iii) they usually take the weak form, if not emphasized on purpose; 

iv) they are very frequent in occurrence, although few in quantity (1994, p. 64). 

To compare strong and weak syllables, Roach lists several characteristics of the 

weak syllables. Commonly, they are shorter, they have a lower intensity, and they differ in 

quantity. Frequently, they occur at the word-final position of the words containing earlier 

mentioned “schwa” /ә/, /ɪ/ or /ʊ/, possible are also syllabic consonants e.g. in “bottle” /bɒtl̩/ 

(2000, pp. 81-82). 
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2. 3. 5 Word and sentence stress. Stress in the English language is a very complex 

issue. To compare it with the Czech language in which the word stress is always on the 

first syllable, the English system of placing stress is more difficult as it can be placed on 

various parts of the words. The rules concerning its placement are dependent on the word 

origin and structure. From the learners´ point of view it is often seen as the best way to 

learn the word stress when learning the particular meaning and pronunciation of the word 

(Skaličková, 1979). For more detailed information concerning the placement of word stress 

see Skaličková (1979, pp. 147-149); Roach (2000, pp. 93-111).  

 Speaking of the sentence stress, Pavlík (2000) claims that “in common with word 

stress, it is a conscious prominence-increasing change of loudness, length and pitch” (p. 

181). Unlike the word stress it applies to a larger unit than words. The sentence stress is 

further divided into two levels – primary and secondary. The primary sentence stress is 

carried by the most important words – usually content words such as nouns, verbs, 

adjectives, numerals, and some adverbs. The secondary stress is placed on the content 

words of less importance. Also the function words in their strong form may carry the 

secondary stress (Pavlík, 2000).  

 

2. 3. 6 Linking, intrusion. Skaličková emphasizes in her work Základy fonetiky 

angličtiny the fact that speech cannot be understood as a “sum of elements which would be 

arranged together as graphemes in script; speech signifies a seamless stream of sounds 

mutually dependent” (1967, p. 17). An important component of this “seamless stream” is 

linking or as Underhill (2005) calls it liaison. The fluency is accomplished when final 

consonant is linked with initial vowel of adjacent word, and final vowel with initial 

consonant. In real connected speech, speakers also link words together in several special 

ways, four in particular. The means of linking are linking /j/, /w/, /r/, and intrusive /r/. 

 

2. 3. 6. 1 Linking / j/. Linking /j/ is slightly heard between two words under the 

condition that the first one ends in / iː/ or a diphthong ending in /ɪ/, and the second one 

begins with a vowel e.g. “my ears” /maɪ jɪәz/. 

 

2. 3. 6. 2 Linking /w/. Linking /w/ appears in the speech when the first word ends in 

/uː/ or a diphthong ending in /ʊ/ e.g. “two-eyed” /tuː waɪd/. 
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 These linking means should not be considered identical with phonemic /j/, and /w/. 

The minimal pairs (with the above mentioned examples) illustrate the differences; “my 

years” /maɪ jɪәz/, and “too wide” /tuː waɪd/ (Cruttenden, 2008, p. 306). Minimal pairs is a 

term signifying pairs of words which are nearly identical, but differ by one sound 

(Ladefoged & Johnson, 2011). 

 In a fast speech, it is possible to encounter the absorption of the second part of the 

diphthong plus the following vowel e.g. “my ears” /ma ɪәz/. This situation is regarded 

marked more in Refined RP than in General RP, (see elision). 

 Glottal stop may be also used for replacement of linking /j/ or /w/ involving a certain 

degree of emphasis e.g. “very angry” / verɪ ʔ æŋɡrɪ/ (Cruttenden, 2008, p. 306). 

 

2. 3. 6. 3 Linking & intrusive /r/. RP reintroduces post-vocalic /r/ when a word 

ending with a syllable containing /r/ is followed by a word beginning with a vowel, for 

example in expression “four eggs”, the /r/ sound will be reintroduced /fɔːr eɡz/ in 

comparison to only “four” /fɔː/ (Roach, 2000, 9. 144). The situation when the /r/ sound is 

not reintroduced but newly developed occurs between two words when one is ending and 

the other beginning with a vowel as in “media event” / miːdɪәr ɪvent/. This phenomenon is 

called intrusive /r/, typically it occurs in / ә/ ending as in “drama and music” / drɑːmәr әm 

mjuːzɪk/, less frequently after / ɑː, ɔː/.  The usage of intrusive /r/ is expanding, and used 

unconsciously among RP speakers, nevertheless, some English speakers still consider it 

substandard, and there are rising tendencies which avoid using it in favour of a pause or a 

glottal stop. Also linking /r/ is often replaced by a glottal stop e.g. “War and Peace” / wɔː ʔ 

әnd piːs/ (Cruttenden, 2008, p. 305). 

 Speaking about linking /r/, the issue regarding rhotic and non-rhotic accents of 

English is emerging. Accents referred to as rhotic are those in which the /r/ sound is 

pronounced if it is adjacent to a vowel; more precisely, if it stands after a vowel in spelling. 

This phenomenon is typical of American English, Irish English, and some of the regional 

accents of the British English. Contrary, RP, and other accents are called non-rhotic. It is 

apparent from the term itself that in these accents /r/ remains silent. The difference 

between these two varieties may be presented on the following example: “bark” 

pronounced by a speaker of a rhotic accent would be pronounced as /bɑːrk/; the same word 

would be pronounced as /bɑːk/ by a speaker of a non-rhotic accent (Kelly, 2000, p. 111).  

Wells (1982, p. 76) in addition to these two types mentions another type of accent. In semi-

rhotic accent the preconsonantal /r/ is not preserved, nonetheless it preserves /r/ sound in 
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some word-final positions as in “far” /fɑːr/. This type of pronunciation could be found for 

example in Jamaican English accent. Further Wells mentions so called “hyper-rhotic” 

accents in southern Britain as well as southern America which are typical of retaining the 

historical /r/ sounds; moreover /r/ appears at the word-final positions as in “comma” or 

“China”. It must be emphasized that these /r/’s are not interchangeable with intrusive /r/’s 

of non-rhotic accents. 

 

2. 3. 7 Juncture. There are several types of juncture; close, external open and 

internal open. The first two types can be rather easily described. In practice the close 

juncture in expression “my turn” /maɪ tɜːn/ would be between m and aɪ, t and ɜː, ɜː and n. 

M and n would represent external open juncture. More complicated relation arises between 

aɪ and t, in fast speech there is no pause which would signal where should be the space in 

the transcription, which leads to two possible meanings: “my turn”, and “might earn”. 

Juncture expresses the relations between one sound and its preceding and following 

sounds. This phenomenon should help the listener to distinguish between the two above 

mentioned expressions. In this case the solution lies in the aspirated initial t sound and 

unaspirated final t sound. To conclude, it must be said that although many minimal pairs, 

similar to the above mentioned, have been  invented to represent the importance of 

juncture, the concrete realization, and context makes the juncture issue redundant (Roach, 

2000, p. 144). 

 

2. 3. 8 Rhythm. Commonly, the English language is regarded a stress-timed 

rhythm language. According to this theory the stressed syllables are regularly repeated in a 

stretch of language without any respect to the number of the unstressed syllables standing 

between them. Thus regular stress results into irregular syllable length (Underhill, 2005).  

Some theories operate with the term foot, a unit of rhythm, which contains the stressed 

syllable, and all the following unstressed syllables. Another foot starts with another 

stressed syllable. The fact that the rhythmicality of stressed-timed language alters in 

various speech situations cannot be omitted. As linguistics is not regarded an exact science, 

the rhythm should not be perceived as a strictly given entity, but as a scale with a range 

from very rhythmical to less rhythmical speeches. Syllable-timed rhythm represents the 

opposite to the stressed-timed rhythm, the major role have the regularly occurring syllables 

irrespective of their stress (Roach, 2001).  
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From what has been written above, it is clear that the rhythm is closely related to 

the vowel-length. The length of a long vowel (e.g. iː, ɑː, ɔː, uː) or a diphthong in a syllable 

is dependent on the adjacent syllables. If it is followed by another stressed syllable or if it 

is in the final position, the length of such a syllable will be longer than if it were followed 

by an unstressed syllable. Because English speakers tend to maintain the distances of the 

stressed syllables at the same level the result must be as follows: the more unstressed 

syllables after the stressed syllable containing a long vowel or a diphthong, the shorter the 

long vowel or the diphthong will be (Jones, 1997). The practical examples of this 

phenomenon are displayed bellow.  

The long vowel iː in “lead” /iːd/ will be longer than in “leader” /liːdә/ because in the 

second example the stressed syllable is followed by another unstressed syllable, and the 

duration of the two expressions should be approximately of the same time. The English 

rhythm may be one of the problematic aspects for some foreign learners, e.g. for the Czech 

students due to the fact that the Czech language belongs to the group of syllable-timed 

languages, therefore the students should practice the right rhythmicality of the English 

language from the initial point of their study so that their speech will not sound excessively 

unnatural. (Jones, 1997, pp. 234-244). 

To conclude this chapter concerning rhythm, it must be said that the division of the 

languages into these two groups is a topic greatly discussed by many phoneticians. To 

some of them Roach (1982) refers in his article On the distinction between “stress-timed” 

and “syllable-timed” languages. The paper demonstrates the difficulty, and possibly, 

impossibility of an objective division of the languages into these groups based on a test 

measuring purely the time intervals in speech. The classification, to a great extent, still 

depends on the auditory abilities of the phoneticians. He also refers to the opinion which 

doubts the strict division of the languages into stress-timed, and syllable-timed, and which 

claims that a language is a combination of both, but only with one that prevails. This topic 

reaches beyond the theme of this thesis, nevertheless, it provides a space for further 

research. 

 

2. 4 Transcription 

2. 4. 1 The definition of transcription. The most problematic aspect of English 

pronunciation concerns the discrepancy between the written, and spoken form; letters do 

not correspond with the sounds. The result of this issue is then the establishment of a set of 

symbols which represent the spoken communication. The majority of these symbols arise 
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from the Roman alphabet e.g. /b/; partially, the symbols are invented as /ʃ/, or they are 

created from the combination of the symbols /tʃ/. These symbols represent so called 

“phonetic alphabet” (Pavlík, 2000). Crystal (2008) defines the transcription as “a method 

of writing down speech sounds in a systematic and consistent way” (p. 490). Transcription 

may be also referred to as notation or script.  

 

2. 4. 2 Types of transcription.  Transcription is a significant device for the 

phoneticians when analysing the speech prescription as well as production. The eventual 

use of the symbols is in accordance with the aim of the transcription. There are two main 

types of transcription phonemic and phonetic/allophonic (Ladefoged, 2006).  

 

Phonemic transcription. In the phonemic transcription one symbol stands for one 

phoneme. Phonemic symbols are represented in slant brackets / / (Pavlík, 2000). Crystal 

(2008) describes this type of transcription as a transcription in which “the only units to be 

symbolized are those which have a linguistic function, i.e. the phonemes” (p. 490). 

Subsequently, phonemic transcription is divided into simple phonemic transcription, and 

comparative phonemic transcription.  

In the fromerly mentioned, the quality of a vowel is functionally irrelevant, and the 

length of the vowels is expressed only by the length mark e.g. “sit” /sit/, “seat” /siːt/. 

The later mentioned type is based on the IPA (International Phonetic Alphabet) 

established by the International Phonetic Association in 1886. Thus, this type recognizes 

between long and short vowel counterparts by using different symbols e.g. “sit” /sɪt/, “seat” 

/siːt/. The quality of a vowel is indicated in /sɪt/, it implies the use of a more open vowel 

than in /sit/ (Pavlík, 2000, p. 31-33). 

 

Phonetic transcription. Phonetic (allophonic) transcription presents physically 

articulated sounds, their articulatory identity. For this purpose an extensive set of symbols 

is used, enclosed within square brackets [ ]. As well as the earlier mentioned type, this one 

is further divided into two categories; narrow phonetic transcription, and broad phonetic 

transcription. The first one captures such peculiarities as nasalization of vowels or 

aspiration of consonants; broad phonetic transcription is less detailed (Pavlík, 2000). 

Although, the broad phonetic transcription is very similar to the comparative phonemic 

transcription e.g. “pen” [pen] /pen/, it is important to realize the difference between their 

functions. Crystal (2008) claims “the broad phonetic transcription is representing a 
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sequence of concrete, physical articulations, the second is phonemic transcription 

representing a sequence of abstract, functional units, and reflecting a particular theoretical 

point of view” (p. 490). 

 Radoslav Pavlík in his work Phonetics and phonology of English: A theoretical 

introduction provides the reader with a graphic illustration of the division of the types of 

transcription on the example “pub” (p.32). 

 

 

 

For the purposes of the transcription, and further analysis of the recordings in the 

practical part of this undergraduate thesis, the comparative phonemic transcription, 

emerging from the IPA symbols (see Appendix 3), will be used, with respect to the aim of 

this thesis, the analysis of the aspects of connected speech.  

 

2. 5 Tuition of the Aspects of Connected Speech 

Kelly (2000) discusses the relevance of teaching connected speech to the second 

language speakers. He refers to many different views. Those who are against support their 

opinion by stating that expecting a successful pronunciation among students is too much or 

that not producing these features will not decrease the ineligibility of the students´ speech. 

Contrary, those in favour say that practicing these aspects is favourable especially 

in case of small children who are perfect mimics and thus adopt the skill easily. The same 

conviction expresses Christophersen claiming that “the secret of all language-learning is 

imitation”. Further, he discusses the imitation of native speakers by second language 

learners in comparison with a baby, who learns its language, not because of any inherited 

precondition for a particular language, but trough imitation of its surrounding. The same 

pattern should be performed by learners who want to accomplish an acceptable level of a 

foreign language (1975, p. 5). In contrast to the opinion according to which children 
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acquire the native-like pronunciation more easily than adults, who uneasily, if they ever do, 

according to the hypothesis referred to as “the critical period hypothesis”, achieve the 

native-like pronunciation, Jones (2002) in his article Beyond 'listen and repeat': 

Pronunciation teaching materials and theories of second language acquisition discusses 

studies which present results in contrast with those earlier mentioned. These studies claim 

that in the initial levels of teaching pronunciation the adults accomplished better results 

than children; nevertheless, they admit that further in their study the children eventually 

exceeded the adults. According to the results the best native-like pronunciation was 

acquired by teenagers.  

Taking into consideration the naturalness of the student´s speech, the native speaker 

will not notice when the features of connected speech are present, but he/she will, if they 

are not produced (Kelly, 2000).  

Another opinion is that just exposing the students towards these features is enough. 

In contrast to this opinion, Hancock (1995) claims, though admitting that teaching 

aspects of pronunciation through a teacher being a model (“listen and repeat”) is certainly 

in many ways beneficial, it is not suitable for all learners as for a great number of them it is 

essential to go deeper into the system, and not only simply follow the teacher’s 

pronunciation without understanding the rules. 

 Both Kelly (2000) and Roach (2000) agree that it is important to teach the aspects 

of connected speech, but admitting that some of these features are of major, and some of 

minor importance. For example they do not regard practicing assimilation as useful as 

practicing elision, rhythm, or linking. Kelly (2000) emphasizes the usefulness of 

contractions because the speaker, as not using them, will sound overformal in many 

communicative situations. What Roach (2000) regards highly important is to prepare 

students to meet in listening the rapid, colloquial, connected speech.  

 The results emerging from the present research depict to what extent the teachers of 

the English language at the addressed Czech schools acquaint their students with the 

aspects of connected speech.  
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3 METHODS 

 

Subjects and Material for the Analysis 

The material analyzed are speech recordings realized under various extralinguistic 

situations. The recordings are organized into 6 sections. 

 The first two speakers participate in a telephone call from Plzeň to Nottingham, 

which means that the first two analyzed subjects are: a British native speaker ( informal 

communication) and a non-native speaker having a considerably advanced knowledge of 

English confirmed by a Certificate of Proficiency in English (ESOL Examinations). The 

two following speakers present the speech realized in formal situations: a political speech 

and BBC radio broadcasting. Eventually, two interviews are extracted from the FCE and 

CPE textbooks for the comparison of the occurrence of the aspects of connected speech in 

different levels of English. 

 

The Method 

The first step of the actual analysis was listening to the audio and video recordings 

followed by their transcription. The second step presented subsequent comparative 

phonemic transcription. After listening to the recordings several times, the aspects of 

connected speech were located in the transcription in the parts in which the speakers 

realized them. The main focus is given to assimilation, linking, and elision. Apart from 

these segments attention is given also to one suprasegmental feature – the sentence stress, 

described in the theoretical part of the thesis. 

 

The Objective of the Analysis 

The aim of the analysis is to detect and to compare the frequency of occurrence of 

the aspects of connected speech in various types of communication and to use these results 

for the comparison of the analysed recordings. One of parts of the research is concentrated 

on the comparison of the discourse of four speakers; two in informal communication and 

two in formal communication. The first two speakers did not have their speech prepared in 

advance unlike the other two. The practical part presents, apart from the primary analysis, 

the comparison of the individual subjects as follows: 

i) Is the frequency of the aspects of connected speech, so important for 

naturalness of one´s speech, realized by a non-native speaker with CPE (the 
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highest level of the Cambridge exams) comparable to the frequency of those 

aspects realized by a native speaker? 

ii) What is the frequency of those features in unprepared informal speech in 

comparison with their occurrence in prepared formal discourse? Are they 

prevailing in the informal speech? 

iii) The thesis is to some extent concentrated on the issue of teaching connected 

speech (chapter regarding the tuition and the questionnaire). Two analyzed 

recordings were extracted from the course books for learners of English; 

one FCE and one CPE level. Those two international exams vary from each 

other in a required level of the applicant´s knowledge such as in grammar, 

vocabulary etc. This work tries to compare those two recordings and focuses 

to what extent the interviews are modified under the influence of the aspects 

of connected speech, which demand high attention of the listener. What is 

the frequency of those aspects in the recordings; and whether the 

presumption that higher occurrence of them will be found in the CPE level 

is correct.  

iv) In Roach´s opinion contractive forms of grammatical words should not be 

studied as a part of elision. Another part of the research concentrates on the 

occurrence of those contractive forms in informal communication (or if they 

are present even in formal communication), and if the occurrence is of great 

number, whether it would not be better to support the contrary opinion of 

Underhill, Kelly and Pavlík, who consider the tuition of these aspects (in 

scope of elision) important (see elision). 

 

The Questionnaire 

The impulse for creating the questionnaire concerning the tuition of the spoken 

English and its pronunciation as a second language at Czech schools was the article 

Foreign language phonology: Field independence, attitude, and the success of formal 

instruction in Spanish pronunciation published in the magazine The modern language 

journal (1995). The research was performed to “examine the acquisition of a non-native 

phonological system by adult language learners studying Spanish at Indiana University. 

The objective of the study was to determine the success of supplementing intermediate 

Spanish courses with formal instruction in pronunciation” (Elliott, 1995, p. 530). The 

tuition of a foreign language usually concentrates on four language skills: listening, 
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speaking, reading, and writing. According to Elliott (1995) the development of the 

pronunciation is very often neglected. Subsequently, he gives several possible explanations 

for this insufficiency. One reason may be that as it is studied by second language students, 

taught by second language teachers, the pronunciation of a second language by those is not 

seen of a great importance. Speaking of the second language teachers, the questionnaire 

also includes the questions if the school offers the students classes with native speakers, 

usually in form of conversation classes, or the possibility to travel abroad. What may also 

contribute to the insufficient attention towards the practice of pronunciation is the 

traditional view regarding the pronunciation as a part of linguistics, and not that much as a 

significant component of fluent, and intelligible communication (Elliott, 1995).   

 

Subjects of the Questionnaire 

The subjects of the questionnaire are teachers of the English language at Czech 

schools. The eventual number of answered questionnaires is 104. The addressed teachers 

teach at primary schools, secondary schools, and a certain number of them are teachers of 

post-secondary education. The primary schools are divided into two levels according to the 

educational system in the Czech Republic. The first group includes pupils aged 6-10, the 

second group is formed by pupils aged 10-14. The majority of the respondents are 

employed at schools in Praha, Plzeň, others in Cheb and Karlovy Vary.  

 

The Objective of the Questionnaire 

The conception of the foreign language textbooks is from a great part concentrated 

on the grammatical side of the language, which serves for the comprehension of the 

system, and for the preparation to the subsequent, usually written, and grammatically 

oriented, tests of the student´s future studies. The objective of this questionnaire is to detect 

to what extend it is possible to prepare the second language students to the spoken English, 

both its production, and reception. If a user of the English language finds himself / herself 

in a situation in which he / she needs to communicate with a native speaker, it is often the 

rapid, colloquial, connected speech, which may greatly complicate the communication.  
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4 ANALYSIS 

 

4. 1 Introduction 

 As it was already mentioned above, the analysis concentrates on three fundamental 

features of connected speech: assimilation, linking, and elision. To these features a great 

attention is given in the theoretical part. The analysis does not include rhythm, juncture, 

and coarticulation, which are described in the theoretical part for the reasons of integrity of 

the undergraduate thesis.  

 Vowel reduction, strong and weak forms are not specially highlighted in the 

analysis because as Pavlík (2000, p. 173) claims when these “function words are used in 

connected speech, they are unstressed, and they are said to be in their weak form”. Still, 

there are situations when even these words may be in their strong form in connected 

speech.  Such situations occur usually when the speaker emphasizes them intentionally; in 

this case, these forms are marked in the analysis by a stress mark. 

 The phenomenon of linking is also worth a comment. In the analysis concentration 

is applied to linking / j/, /w/, and linking and intrusive /r/. As it is described in the 

theoretical background, an indispensable part of the fluent speech is linking of adjacent 

consonant to vowel. Nevertheless, as this phenomenon is absolutely natural for native 

speakers and marking it would occupy around 80-90% of the analyzed examples, this 

phenomenon is left unmarked. The focus is, however, given to those situations in which 

the speaker did not use this fluent liaison, but used a glottal stop instead. 

 The full reading of the actual analysis is placed in Appendix 1. The organization is 

as follows; it provides the full reading of the text with related source, than the actual 

analysis follows. It is organized into paragraphs consisting of three parts. First line of each 

paragraph presents the record of the speaker´s speech. Second line introduces the 

fundamental part of the analysis, the comparative phonemic transcription, emerging from 

the IPA, of the recordings including the highlited analyzed phenomena. Third line of each 

paragraph consists of the identification of the phenomena highlited in the phonemic 

transcription. 

 The following paragraphs display a brief commentary of each recording.  
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Text No. 1 

 This text presents the analysis of a recording of two speakers participating in an 

informal, spontaneous telephone call. “A” stands for Aleš, a non-native English speaker 

with a considerably advanced knowledge of English. “P” stands for Patricia, a British 

native speaker. The overall atmosphere of the dialogue was relaxed without any haste as 

far as the speech speed is concerned.  

 

Text No. 2 

 The text is a transcription of Nigel Farage´s political speech performed in Canada 

2013 concerning his negative attitude towards a certain European project. The speech was 

evidently prepared in advance, although not read. It could be described as very 

straightforward, striking and to compare it with the previous recording also very swift.  

 

Text No. 3 

 This text introduces the analysis of a formal discourse. The speech is realized by a 

BBC radio reader. The excerpt is a part of a radio program on BBC Radio 4 – 1913: The 

year before.  

 

Text No. 4 

 This text presents the analysis of an interview extracted from the English course 

book for foreign learners of the English language FCE gold plus. “I” stands for the 

interviewer; “A” stands for Alice, the novelist. The recording concentrates on the theme 

regarding a non-routine job – the life of a novelist. 

 

Text No. 5 

 The fifth text introduces the analysis of an interview recording extracted from a 

course book for foreign learners of English on CPE level, two levels above the previous 

one. Similarly, the content of the discourse concentrates on a non-routine job – the life of a 

painter. “I” stands for the interviewer; “M” stands for Madeline.  
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4. 2 Results of the Analysis 

 The following results present the frequency of the phenomena examined in 

numbers in analysed recordings of approximately the same length. The obtained data are 

arranged into 3 tables. The first table introduces the occurrence of assimilation, the second 

presents the occurrence of linking, and the third table displays the number of elision. Apart 

from the individual aspects, the last line of each table introduces the total sum of 

occurrences of each phenomenon. Graph 1 is situated under the tables presenting the 

occurrence of the aspect of connected speech in each analysed recording, emerging from 

all 547 detected examples. 

 

Table 1: Frequency of assimilation 

Text No. 
1 native 
speaker 

Text No. 1 
non-native 
speaker 

Text No. 2 
political 
speech 

Text No. 
3 BBC 
reader 

Text No. 
4 FCE 
interview 

Text No. 
5 CPE 
interview

Regressive 
assimilation of 
voicing 6 6 4 9 8 7
Progressive 
assimilation of 
voicing 17 10 12 37 9 22
Assimilation of 
place 21 10 21 17 6 19
Regressive 
assimilation of 
manner 0 0 0 0 0 0
Progressive 
assimilation of 
manner 1 0 2 0 0 2
Coalescent 
assimilation 0 0 0 1 3 1
Assimilation in 
total 45 26 39 64 26 51
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Table 2: Frequency of linking 

Text No. 
1 native 
speaker 

Text No. 1 
non-native 
speaker 

Text No. 2 
political 
speech 

Text No. 
3 BBC 
reader 

Text No. 
4 FCE 
interview 

Text No. 
5 CPE 
interview 

Linking /j/ 2 1 12 4 11 3

Linking /w/ 2 4 1 1 9 4

Linking /r/ 3 4 8 3 2 7

Intrusive /r/ 0 0 3 0 0 0

Glottal stop 
instead of linking 2 1 1 1 1 2

Linking in total 9 10 25 9 23 16

Table 3: Frequency of elision  

Text No. 
1 native 
speaker 

Text No. 1 
non-native 
speaker 

Text No. 2 
political 
speech 

Text No. 
3 BBC 
reader 

Text No. 
4 FCE 
interview 

Text No. 
5 CPE 
interview 

Loss of weak 
vowel after p, t, k 0 1 2 0 2 0
Syllabic 
consonants 6 5 17 31 4 11
Avoidance of 
complex 
consonant 
clusters 7 2 7 5 4 8
Elision of initial 
consonants in 
pronouns 1 0 0 0 0 0
Loss of final v in 
“of” before 
consonants 1 0 2 0 0 1
Elision of a vowel 
on a word 
boundary  0 0 0 0 0 0
Elision of a final 
/ә/ before linking 
/r/ 0 3 5 1 0 3
Elision of one of 
two identical 
adjacent 
consonants 5 4 5 6 3 5
Contraction 13 5 3 0 13 11
Elision of 
consonant in a 
fast speech when 
linking 1 0 0 0 1 0
Elision in total 34 20 41 43 27 39
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Graph 1: The aspects of connected speech in total (emerging from 547 detected 

phenomena) 
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4. 3 Results of the Questionnaire 

 The following chapter introduces the results of the questionnaire. It depicts 9 

graphs corresponding with 9 questions answered by 104 respondents. The 10th question is 

depicted in Table 5. The graphs present the results in percentage. If the respondent did not 

choose one of the offered answers he / she had the possibility to select “different”, in this 

case, his / her answer is placed under the particular graph. The results referring to question 

No. 9 are presented, apart from the graph, in Table 4 displaying more detailed information. 

The full reading of the questionnaire is available in Appendix 2. 

 

 

Graph 2: Questionnaire – question No. 1  

 

Different: Respondent No. 85:  

Courses for adults. 

  

13%

25%

57%

4%

1%

Teacher

primary education (6-10)

primary education (10-14)

secondary education

post-secondary education

different
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Graph 3: Questionnaire – question No. 2 

 

Different: Respondent No. 48: 

The native speakers are invited by individual teachers for one/several 

classes during the year, the last year we organized the whole week tuition 

with native speakers.  

 

 

Graph 4: Questionnaire – question No. 3 
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no

different

89%

11%

0%

School enables excursions / student exchange 
programs

yes

no
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Graph 5: Questionnaire – question No. 4 

 

Different: Respondent No. 86: 

I prefer my own speech exhibition. 

 

 

Graph 6: Questionnaire – question No. 5 

 

Different: Respondent No. 48: 

It depends on the quality of the recording, speaker´s accent... I regard 

repeating the vocabulary or intonation very useful. 

 

 

99%

1%

During the lessons there is room for using the 
audio recordings from textbooks

yes

no

different

82%

15%

3%

If 4. a) is valid, students imitate the 
pronunciation of the native speakers

yes

no

different
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Respondent No. 62: 

I am not entirely sure about the meaning of this question. There are many 

variations of English (Canada, USA, UK...); students cannot imitate 

different variety each time... Nevertheless, incorrect pronunciation is 

corrected; I do not regulate idiolect, students may choose what they like, but 

they have to understand all the varieties. 

 

Respondent No. 75: 

It depends on the recording, very often those are foreigners with different 

accent (current textbook trend). 

 

 

Graph 7: Questionnaire – question No. 6 
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Graph 8: Questionnaire – question No. 7 

 

 

 

Graph 9: Questionnaire – question No. 8 

 

Different: Respondent No. 62: 
Practising the listening part of the school leaving exams, FCE... (source: 

Bridge, Cermat...). 

Respondent No. 64: 
Documentaries, listening exercises from magazines with adjusted level of 

English, recordings, fairy tales, stories R. Dahl - Revolting rhymes, on-line 

fairy tales (source TES - teaching resources English KS1-2 for native 

speakers). 

38%

56%

6%

Singing/recitation is used to practise the 
spoken level of the language and its correct 
pronunciation

not used

singing/recitation with text

learning by heart

52%45%

0% 3%

During the lessons there is room for other 
listening exercises

songs

films/series

not used

different
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Respondent No. 66: 

Short videos, iTools, magazine Gate, Bridge. 

 

Graph 10: Questionnaire – question No. 9 

 

 

 

Table 4: Questionnaire – question No. 9 

 

 

 

 

 

 

 

  

56%

44%

The students are taught the aspects of 
connected speech (assimilation, elision, linking)

yes

no

  YES NO 

primary education (6-10) 53% 47% 

primary education (10-14) 40% 60% 

secondary education 62% 38% 

post-secondary education 80% 20% 

courses for adults 100% 0% 
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Table 5: Questionnaire – question No. 10 

Other possibilities to practise speaking, listening, 

pronunciation 

primary education TV news online 

YouTube videos 

fairy tales - audio, video 

various on-line pages 

English theatre performances 

English games 

controlled dialogue 

presentation of students ‘works 

plays with the concentration on listening (riddles, battle ship) 

imitation of real life situation 

regular Edison project, university students  from all over the world stay a 

week at school and present their countries = listening to various accents!

reading fairy tales, discussing particularities in the text 

role plays 

secondary education You Tube videos 

theatre scenes and "plays" learned by heart, theatre incantation - 

Shakespeare 

interviews, dialogues, speaking on a topic, presentations, situation 

dialogues 

debate clubs 

youth parliaments 

language course 

magazine Bridge, Gate - listening exercises 

role plays 

practising the correct pronunciation and intonation with the audio-visual  

recordings of native speakers 

practising clap the beat rhythm 

developing the communication abilities by presentations, projects 

listening to the topical news with following discussion, listening to talk 

shows, chat shows 

listening - audio books, CD ROM 

on-line listening tests, helpforenglish.cz, English Me - educational 

software, various on-line sources 

readers ‘club 

retelling a story 
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English games 

picture description 

mutual listening among students 

recording of one´s video - song, news, reports, presenting the school, 

family etc 

interactive video course on DVD ("Angličtina Extra") 

reading abbreviated books 

the teacher speaks to the students only in English including the 

organization matters 

project days - communication with the tourists in the city 

course book New Headway Pronunciation - chapters concerning 

connected speech>< 

practising the speaking part for the school leaving exams 

courses for adults 

each student has his/her CD for listening the coherent text to individually 

master the recording at home, in classes the student reproduce the text 

or discuss it with other students  

course book Pronunciation Games (M. Hancock - connected speech) 
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4. 4 Summary of the Results 

The first question of the analysis is concerning the frequency of aspects of 

connected speech in informal, unrehearsed speech realized by a native (NS) and non-native 

speaker (NNS).  According to the data emerging from tables 1, 2 and 3 it is visible that the 

results do not present immense differences, although naturally, the number of aspects of 

connected speech is still to some extent prevailing in the speech of the NS. More detailed 

inspection regarding assimilation shows that the occurrence of assimilation of manner is 

really minimal as only once the progressive assimilation of manner was used by the NS. 

Particularly, this phenomenon occurred in the Text No. 1 on the boundary of the lines 37 

and 38 “discovered that the” /dɪˈskʌvәd̪ d̪әt̪ ðә/. The assimilaiton of manner, neverhteless, 

was not realized on the entire section, on the word boundary between “that” and “the” the 

assimilation of place was realized insted /d̪әt̪ ðә/. The regressive assimilation of voicing 

was not detected at all. This obtained result confirms the information given in the 

theoretical part where it is stated that this type of assimilation occurs only in the most rapid 

speech. Similarly, the occurrence of coalescent assimilation is entirely absent. Distinct is, 

however, the difference in the frequency of the assimilation of place (e.g. in Text No. 1, 

line 18: “seemed the” /siːmd̪ ðә/), which the NS used twice as much as the NNS. The total 

sum of elision occurrences (e.g. Text No. 1, line 29: “they´re” /ðeә/) is dominating in the 

NS´s speech caused by a higher frequency of contractions in comparison with the NNS. 

The rest of the individual examples are well balanced. As it is described in the Theoretical 

Background, linking plays an important role in the naturalness of one´s speech. The fact 

that the occurrence of linking of the two analysed subjects is nearly even, and moreover it 

is slightly prevailing in the speech of the NNS, shows very clearly that the naturalness of 

the NNS with an advanced level of English is approximate to the NS speech expression. 

The alternative pronunciation for linking consonants may be also the usage of glottal stop, 

which was detected e.g. in Text No. 1 (NNS, line 23: “to Eva” /tʊ ʔeva/).  

To comment on the issue regarding the regressive assimilation of voicing discussed in the 

Theoretical Background, the defective pronunciation of this aspect may be heard in some 

pronunciation of NNSs. Particularly it concerns the incorrect voicing of final voiceless 

consonant preceding voiced consonant (e.g. using incorrect pronunciation “nice view” 

/naɪz vju:/ instead of /naɪs vju:/. Such a situation, nonetheless, was not detected in the 

NNS´s speech, which is in accordance to the above mentioned quality pronunciation of the 

NNS. Only a minor inconsistency in the pronunciation of the NNS was detected regarding 

the sound /r/. In otherwise British pronunciation (thus non-rhotic accent of the English 



36 
 

language) it happened that the NNS articulated /r/ in a situation where /r/ sound should 

remain silent e.g. in “afford” /әfɔːrd/.  

The second task of the analysis regards comparison of the occurrence of aspects of 

connected speech in formal, prepared and informal, spontaneous discourse, and 

examination whether the aspects are prevailing in informal speech. Specifically it concerns 

Text No. 1 (NS), Text No. 2 (a political speech by NS), and Text No. 3 (BBC reader). To 

comment on the individual aspects, the restricted occurrence of the assimilation of manner 

must be mentioned again. Even in the rapid political speech the phenomenon occurred only 

twice; in Text No. 1 it was realized only once, and it was not detected in Text No. 3. The 

assimilation of voicing is of similar frequency in the texts, only the progressive 

assimilation of voicing is predominating in Text No. 3, nonetheless this aspect does not 

have the major impact on the modification of the discourse. Coalescent assimilation is 

present only in Text No. 3 (line 8: “as you” /әʒә/). The occurrence of the assimilation of 

place is well-balanced (21:21:17). Speaking of linking (e.g. Text No. 3, line 20: “stay in” 

/steɪ jɪn/), the figures in Texts No. 1 & 3 are equal (9:9). Predominating is the occurrence in 

Text No. 2 (25). In the Theoretical Background there are discussed growing tendencies in 

the English language towards the usage of intrusive /r/. Intrusive /r/ was detected 3 times in 

the analysis (e.g. Text No. 2, line 20: “idea, I mean” /aɪˈdɪәr aɪ mɪn/, and all the 

occurrences were realized by the speaker of Text No. 2. Total analysis of elision shows 

that Text No. 1 presents less frequency of these aspects in comparison to Texts No. 2 & 3. 

The only aspect which prevails is contraction, although it is present to some extent even in 

the formal political speech, but this issue will be discussed later. Entirely absent is the 

occurrence of elision of a vowel on a word boundary, which means that all the speakers 

preferred the usage of linking consonants instead (e.g. in “how about” the elision of final 

sound of the diphthong /aʊ/ may be elided and the phrase is pronounced as /haәbaʊt/ or 

/ha(ː)әbaʊt/ if the remaining vowel is lengthened (Pavlík, 2000, p. 191)). This is an 

alternative pronunciation for linking consonants /haʊ wәbaʊt/. Although the higher 

frequency of the aspects of connected speech was presupposed in the informal speech, the 

results show the contrary. The reason may be in the relaxed character of the telephone call 

(Text No. 1 NS) decreasing the speech speed. Possibly, the fact that the NS was talking 

with NNS the NS could modify her speech speed a little. Although the frequency of the 

aspects of connected speech predominates in the analysed formal types of discourse, the 

difference is not fundamental. The fact that these aspects are used in both types of 

discourse in a similar frequency only emphasizes their relevance.  
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Thirdly, the comparison of two recordings (Text No. 4 & Text No. 5) in accordance 

with two different levels of English (FCE & CPE) shows that the assumption of CPE 

involving a higher frequency of the aspects of connected speech is correct. Total 

occurrence of assimilation is 2 times higher in the analyzed CPE recording. The noticeable 

difference appears particularly regarding the occurrence of assimilation of place. Also the 

final sum of elisions (e.g. Text No. 5, line 6: “actually” /ækʃʊәlɪ/ – avoidance of complete 

consonant cluster) shows that the CPE speakers realized this aspect more frequently then 

the speakers of FCE level (39:27). These obtained data are worth mentioning, because the 

speech speed has a considerable impact on the modification of the discourse, in this case 

presented by the occurrence of various types of elision. Opposite results are, however, to 

be found in linking; it is prevailing in FCE level speech (23:16).   

Finally, attention is given to the occurrence of contractive forms (e.g. Text No. 4, 

line: 18: “I´ve” /aɪv/) in the analyzed recordings. Their relevance or irrelevance in terms of 

connected speech is discussed in the Theoretical Background (see elision). Obtained results 

present that their frequency is quite noticeable. In the analyzed recordings of 

approximately the same length it occurred as follows: thirteen times in Text No. 1 (NS, 

informal communication), five times in Text No. 1 (NNS, informal communication), 

thirteen times in Text No. 4 (FCE interview), and 11 times in Text No. 5 (CPE interview). 

Apparently, the occurrence of this phenomenon is quite high in informal speeches. 

Important is also the fact that contractive forms occurred even in the political, formal 

speech. The reason may be that the speaker tried to induce a “friendly” atmosphere. Still, 

startling may be the finding that in this communicative situation the speaker used also a 

specific type of contraction, particularly in form of “gonna” /ɡɒnә/ which is by Pavlík 

(2000) described as typical of colloquial speech, and regarded “vulgar” in formal 

communication. The contractive forms were not used in the speech of the BBC reader, 

where their occurrence would be highly improper. To conclude, the high frequency of this 

aspect in informal communication and its presence even in some formal communication 

attest to the relevance of this phenomenon. Therefore, in this study, we support the opinion 

of Pavlík, Underhill, and Kelly who, unlike Roach, emphasizes the importance of 

contractive forms to be studied as a part of elision. 

To comment on Graph 1, the highest frequency of occurrence in all the recordings 

is presented by assimilation. Linking has the lowest occurrence because linking of a 

consonant + vowel was not examined, otherwise it would present the major part of the 

revelealed cases. The high occurrence of assimilation is mainly due to the occurrence of 
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the assimilation of voicing and place. To relate these results to the matter of teaching 

connected speech, Roach’s quotation is convenient. “It would not be practical or useful to 

teach all learners of English to produce assimilations; practice in making elision is more 

useful, and it is clearly valuable to do exercises related to rhythm and linking” (Roach, 

2000, p. 145). The tuition of assimilation is suggested to be left aside, which does not agree 

with the results I obtained from the analysis. I do agree with this opinion as far as the 

assimilation of manner and coalescent assimilation is concerned. These are rarely present 

in the analysed recordings. Nevertheless, I see practicing the assimilation of voicing as 

useful, to be more precise, speaking of Czech learners. It concerns especially the 

progressive assimilation of voicing in –s ending in 3rd person plural. Czech speakers are 

accustomed to the assimilation of voicing of final voiced consonants into voiceless. Czech 

students of English therefore may often make the mistake in pronunciation e. g. in “dogs” 

pronouncing /dɒks/ instead of correct pronunciation /dɒɡz/. In my opinion similar 

situations should be avoided, and at least this aspect of assimilation should be practised 

with students. 

Although the results of the questionnaire are clearly presented in graphs in the 

analysis, several points and certain sections are worth discussing. 

In The modern language journal Elliott (1995) expressed his opinion that the 

pronunciation skills are often neglected in comparison with the tuition of speaking or 

listening. Question No. 6, concerning speech exercises such as conversations or oral 

presentations, shows that the speech exercises are practised in 100% of the addressed 

schools. It is similar with listening to the recordings of native speakers in question No. 4 

(only 1% prefers his/her own speech exhibition). These are very positive results. Question 

No. 5 is concerning the development of the students’ pronunciation skills; the outcome is 

not as absolute as with the previous questions, nonetheless 82% of the teachers dedicate 

some of their time during the lessons to the students´pronunciation improvement. 

Elliott (1995) also discusses the general attitude towards the pronunciation of the 

second language as not so important, mentioning that the second languages are very often 

taught by second language teachers. The questionnaire also tries to gain information to 

what extent the students have the possibility to attend classes led by native speakers. The 

results are well-balanced, 50% answered “no”, 50% answered “yes”. 

Question No. 9 concerning the tuition of the aspects of connected speech is also 

worth a commentary. Moderately prevailing is the attitude of the teachers to teaching these 

aspects – 56%. Kelly (2000) regards the tuition of the aspects of connected speech 
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important especially as far as the little children are concerned. He supports his argument by 

saying that young children are perfect with imitating, thus they adopt the skills easily. 53% 

of addressed teachers of primary Czech schools teaching children aged 6-10 may share the 

opinion as they acquaint their pupils with the aspects of connected speech. 

The benefit of the questionnaire consists in presenting the overview concerning the 

teachers’ attitude towards the spoken level of English and its pronunciation in the 

addressed Czech schools. Apart from that it provides the reader with an extensive number 

of ideas how to train speaking, listening, and pronunciation with students, which is seen as 

a useful summary for English teachers (question No. 10).   
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5 CONCLUSION 

 
 The objective of this study was the analysis of the frequency of the aspects of 

connected speech in English with the concentration on three main aspects: assimilation, 

liking, and elision. For this purpose five recordings, realized under various extralinguistic 

contexts, were analyzed; transcribed in the comparative phonemic transcription, and 

afterwards the examined aspects which occurred in the discourse of the speakers were 

detected.  

 The results emerging from the analysis met with the first question regarding the 

comparison of NS and NNS with considerably advanced level of English. The obtained 

data showed that the naturalness of NNS is comparable to the NS´s speech, but of course, it 

must be admitted that the aspects of connected speech were naturally still slightly 

prevailing in the speech of the NS. 

 The results did not, however, meet with the presupposition in the second 

hypothesis. They showed that higher frequency of examined aspects was in the formal, 

prepared speeches than in the spontaneous informal communication. 

 The hypothesis that the aspects of connected speech will be more frequent in Text 

No. 5 (CPE interview) than in Text No. 4 (FCE interview) was confirmed, in the 

correspondence with the speech speed of the speakers.  

 It may be said that the results are in correspondence with the information presented 

in the chapter of Theoretical Background. There it is stated that the speech speed has an 

essential effect on the occurrence of the aspects of connected speech. The rapid tempo of 

the political speech (Text No. 2) and CPE interview (Text No.5) reached together with 

BBC broadcasting (Text No. 3) the highest occurrences of the researched aspects.  

 The last analysed topic concerned the occurrence of contractive forms, as different 

authors have different attitude towards them, speaking of them in terms of connected 

speech. It was discovered that their frequency is of a great extent in informal 

communication, and moreover they occur even in formal speeches, therefore they are 

regarded as an important part in the tuition of the aspects of connected speech, which 

supports the opinion of authors such as Pavlík, Underhill and Kelly.  

 The contribution of the questionnaire is also worth mentioning. It presents an 

integral part of this study. The questionnaire concentrates on the tuition of English 

pronunciation, including the tuition of the aspects of connected speech, at Czech schools. It 

presents the overview regarding the attitude of teachers towards the tuition of English 
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pronunciation at Czech schools. Besides, it provides the reader with numerous ideas how 

to train students´ pronunciation, which is seen as very beneficial information for English 

teachers. 

 The aspects of connected speech were analysed as very frequent in both formal and 

informal discourse, which emphasizes their importance. Presenting them especially to 

learners of English who want to achieve a considerably good knowledge of English with 

acceptable ability of expressing themselves without defective pronunciation would be very 

beneficial. This topic therefore presents a possibility for further study which could involve 

construction of study material for students with practical implication, which would help to 

develop their pronunciation skills, and would contribute to the naturalness of their speech 

performance. The work suggests also another possibility. As it was written in the 

Theoretical Background, research concerning rhythm would be worth considering as some 

phoneticians doubt the strict division of languages into two groups, into syllable-timed and 

stress-timed languages. 
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6 SUMMARY IN CZECH 

 

Tato bakalářská práce se zabývá jednou z důležitých součástí fonologie, která do 

velké míry ovlivňuje recepci mluvených projevů; zabývá se tématikou aspektů řeči spojité. 

Pokud jde o strukturu práce, teoretická část představuje ucelený soubor informací 

koncipovaný formou literární rešerše. Podává informace týkající se studovaného tématu a 

hlavní důraz je kladen na „assimilation, linking, elision“. Z důvodu komplexnosti práce 

teoretická část zahrnuje také další aspekty řeči spojité jako je „coarticulation, rhythm, 

juncture“ a jiné. Hlavním cílem práce je zaznamenání četnosti výskytu aspektů řeči spojité 

v různých typech komunikace a následné užití získaných dat pro porovnání analyzovaných 

nahrávek rodilých i nerodilých mluvčích anglického jazyka. Podle výsledků, 

představujících četnost výskytu zkoumaných jevů, lze konstatovat, že zkoumaná úroveň 

výskytu daných jevů v promluvě nerodilého mluvčího s vysokou znalostí anglického 

jazyka je porovnatelná s výskytem těchto jevů u rodilého mluvčího. Přirozeně, výskyt 

aspektů řeči spojité mírně převažuje v promluvě rodilého mluvčího. Překvapivě, získaná 

data ukazují, že vyšší frekvence zkoumaných jevů se nachází ve formálních projevech než 

v projevech neformálních. Pozornost je dále věnována stažným tvarům a jejich relevanci či 

irelevanci z hlediska řeči spojité, konkrétně z hlediska elize. Značný výskyt těchto jevů v 

neformální komunikaci, a dokonce jejich přítomnost ve formální komunikaci zdůrazňuje 

jejich relevanci v rámci výuky aspektů řeči spojité, což podporuje názory autorů jako je 

Underhill nebo Kelly. 
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APPENDIX 1 

The Actual Analysis 

 
Text No. 1  

 

Full reading of the text: 

A: It´s something I wanted to tell you anyway. 

P: All right. 

A: Because we were talking about politics the last time, and meanwhile I read an article in 

Mladá Fronta, do you know the newspaper? 

P: Yes, I do. Yes, I think, didn´t Michel use to write a page for them some time? Yeah, I 

think it was an English language page. Ok, I don´ t know if I´m mistaken.  

A: But, it´s a... I think it´s the most read newspaper in Czech, I would say, and there was 

an article about a Czech Egyptologist exploring the ancient Egypt. 

P: And I remember reading last week they´ve just found some very early remains of a king 

called Seneb Kay the previously, pre-date the known ones, found about three meters down 

under the sand. 

A: I see. So, there is still something to explore in Egypt. 

P: Oh, yeah! 

A: Unfortunately, travelling to Egypt is not something I would do today, you know. 

P: Well that´s the same really for, unfortunately, for lots of parts of the world, there´s too 

much turmoil. And to me it´s always seemed the most ridiculous idea to go on holiday in a 

country, where there´s effectively civil war and I think that´s ultimately selfish of you 

actually. 

A: Selfish and dangerous as well. But you know, I was there, more than twenty years ago, 

and I was impressed, of course, and indeed, I would like to show it to Eva and to share the 

impression with her, but I don´t think that it can come to that, you know. 

P: No, it´s not a very safe option, unless you are able to fly to the southern part of Egypt, 

and go straight to places like Karnak. 

A: Yes, do you think it´s more calm there than in the north? 

P: I would guess so, but I don´t know to what extend the unrest in Egypt has made the rest 

of the population mistrustful of foreigners that they´re usually that danger. 

A: Anyway, in front of the Hatshepsut tomb, is it a tomb, possibly, there was the first 

shooting in Egypt, the whole bus of tourists shot down, and that was exactly the place 
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where I walked on my own without any security or something, it was years ago so, that 

feels a little strange, you know. 

P: Yeah, actually, also in front of that very tomb you can still see the bullet marks, the 

bullet holes, unfortunately. I remember seeing them, and feeling very, very silly that it 

came to that, and also, I was quite sorry there too, when I discovered that the trees that 

have been there something like 5000 years somebody dug them up, cut them down, one or 

the other, but anyway, the trees are gone, and that´s such a shame. 

A: So, you went there after the shooting. 

P: Yes. 

A: I see. Because, I was there before the Gulf War, so it was quite a safe time, in fact. The 

soldiers could be seen from time to time, but I could afford walking from the Valley of the 

Kings to the Hatshepsut tomb, just only with a bottle of water, over the hills, really, I could 

move there freely. 

P: And when I went, it was actually from Czech, when I was living in Czech, and one thing 

that I do remember was the guide, a Czech guide, we had to get up like half past one in the 

morning to catch the bus, and for the whole of the journey, like four or five hours or 

however long it was he didn´t shut up (laughing), he was just reading in a very bored tone 

of voice. 

A: In Czech? 

P: Yes, for hours and hours, and most people just switched off the loud speakers. 

 

Source: own 
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Analysis: 

1. A: It´s something I wanted to tell you anyway. 

/ɪtˈsʌmθɪŋ aɪ ˌwɒntɪd tә ˈtel jʊ ˌenɪweɪ/ 

contraction, elision of two identical adjacent consonants, progressive assimilation of 

voicing 

 

2. P: All right. 

/ɔːl ˈraɪt/ 

 

3. A: Because we were talking about politics the last time, and meanwhile I read  

/bɪˌkɒz ˈwiː wә ˈtɔːkɪŋ әˌbaʊt ˈpɒlɪtɪks ðә ˌlɑːsˈtaɪm әnd ˈmiːnwaɪl aɪ ˌred /  

progressive assimilation of voicing, elision of two identical adjacent consonants 

 

4. an article in Mladá Fronta, do you know the newspaper? 

/әn ˈɑːtɪkl̩ ɪn [...]dә jʊ ˌnәʊ ðә ˈnjuːspeɪpә/ 

syllabic l, regressive assimilation of voicing 

 

5. P: Yes, I do. Yes, I think, didn´t Michel use to write a page for them some time? 

/ˈjes aɪ ˈduː ˌjes aɪ ˈθɪŋk ˌdɪdn̩t ˌmɪˈʃel ˌjuːs tә ˌraɪt ә ˈpeɪdʒ fә ðәm sәm ˌtaɪm/ 

assimilation of place, contraction, syllabic n 

 

6. Yeah, I think it was an English language page. Ok, I don´ t know if I´m mistaken.  

/jeә aɪ ˈθɪŋk ɪt wәz әn ˌɪŋɡlɪʃ ˈlæŋɡwɪdʒ ˈpeɪdʒ әʊkeɪ aɪ dәʊnәʊ ɪf aɪmɪˈsteɪkәn/ 

3x assimilation of place, consonant cluster > elision of two identical consonants, 

contraction, elision of two identical consonants 

 

7. A: But, it´s a... I think it´s the most read newspaper in Czech, I would say, and  

/bʌt ɪts ә aɪ ˈθɪŋk ɪts ðә mәʊst ˈred ˈnjuːspeɪpәr ɪn ˈtʃek aɪ ˌwʊd ˌseɪ әnd̪/ 

2x contraction, 2x assimilation of place, assimilation of voicing regressive, linking r 

 

8. there was an article about a Czech Egyptologist exploring the ancient Egypt. 

/ðeә wɒz әn ˈɑːtɪkl̩ әˌbaʊt ә ˌtʃek iːdʒɪpˈtolәdʒɪst ɪkˈsplɔːrɪŋ ˌðiː jˌeɪnʃәnt ˈiːdʒɪpt/ 

syllabic l, linking j       
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9. P: And I remember reading last week they´ve just found some very early remains 

/әnd aɪ rɪˌmembә ˌriːdɪŋ ˈlɑːst ˈwiːk ðeɪv dʒәst ˌfaʊnd sәm ˌverɪ ˌɜːlɪ rɪˈmeɪnz/ 

contraction, progressive assimilation of voicing 

 

10. of a king called Seneb Kay the previously, pre-date the known ones, found about  

/әv ә ˈkɪŋ ˌkɔːld ˌsenepˈkaɪ ðә ˌpriːvɪәslɪ ˌpriːˈdeɪt̪ ðә ˈnәʊn ˌwәnz ˌfaʊnd әbaʊt/  

regressive assimilation of voicing, assimilation of place, progressive assimilation of 

voicing 

 

11. three meters down under the sand. 

/ˈθriː ˈmiːtәz ˌdaʊn ˌʌndә ðә ˈsænd/ 

progressive assimilation of voicing 

 

12. A: I see. So, there is still something to explore in Egypt. 

/aɪ ˈsiː ˈsәʊ ðer ɪs stɪl ˈsʌmθɪŋ tʊ wɪkˈsplɔːr ɪn ˈiːdʒɪpt/ 

2x linking r, elision of /ә/ before linking r, regressive assimilation of voicing, linking w 

 

13. P: Oh, yeah! 

/әʊ jeә/ 

 

14. A: Unfortunately, travelling to Egypt is not something I would do today,  

/ʌnˈfɔːtʃәnɪtlɪ ˈtrævәlɪŋ tә ʔˈiːdʒɪpt ɪz nɒt ˌsʌmθɪŋ aɪ wʊd ˈduː tˈdeɪ/ 

glottal stop instead of linking, loss of a weak vowel after t 

 

15. you know. 

/jә ˌnәʊ/ 

 

16. P: Well that´s the same really for, unfortunately, for lots of parts of the world,  

/wel ðәts ðә ˌseɪm ˈrɪәlɪ fɔː ʌnˈfɔːtʃәnɪtlɪ fә lɒts әf ˈpɑːts әv ðә ˈwɜːld 

contraction, regressive assimilation of voicing, progressive assimilation of voicing 

 

17. there´s too much turmoil. 

/ðeәz ˈtuː ˌmʌtʃ ˈtɜːmɔɪl/ 

Contraction 
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18. And to me it´s always seemed the most ridiculous idea to go on holiday in a  

/әnd tә ˈmiː ɪts ˌɔːlweɪs ˌsiːmd̪ ðә mәʊst rɪˈdɪkjʊlәs aɪˈdɪә tә ɡәʊwɒn ˌhɒlәdeɪ ʔɪn ә/ 

contraction, regressive assimilation of voicing, assimilation of place, linking, glottal stop 

instead of linking j 

 

19. country, where there´s effectively civil war and I think that´s ultimately selfish of  

/ˈkʌntrɪ weә ðeәz ɪˈfektɪvlɪ ˌsɪvәl ˌwɔːr әnd aɪ ˈθɪŋk ðæts ˌʌltɪmәtlɪ ˈselfɪʃ әv/ 

2x contraction, linking r, assimilation of place 

 

20. you actually. 

/jʊ ˌækʃuәlɪ/ 

consonant cluster 

21. A: Selfish, and dangerous as well. But you know, I was there, more than twenty  

/ˌselfɪʃ әnˈdeɪndʒәrәs әz wel ˌbʌt jә ˌnәʊ aɪ wәz ðeә ˌmɔː ðәn ˌtwentɪ/ 

elision of two identical consonants 

22. years ago and I was impressed, of course, and indeed, I would like to show it to  

/ˈjɪәz әˌɡәʊ әnd aɪ wәz ɪmˈprest әf kɔːs әnd ɪnˈdiːd aɪ ˌwʊd ˌlaɪk tә ˌʃәʊwɪt tʊ/ 

2x progressive assimilation of voicing, regressive assimilation of voicing, linking w 

 

23. Eva, and to share the impression with her, but I don´t think that it can come to  

/ʔˈeva әnt tә ˈʃeә ðә ɪmˈpreʃn̩ wɪð hә bәt aɪ dәʊnˈθɪŋk ðәt ɪt ˌkæŋ ˈkʌm tә/ 

glottal stop instead of linking, regressive assimilation of voicing, syllabic n, contraction > 

elision of consonant cluster, 2x assimilation of place 

 

24. that, you know. 

/ˌðæt jә ˌnәʊ/ 

  

25. P: No, it´s not a very safe option, unless you are able to fly to the southern part of  

/ˈnәʊ ɪts nɒt ә ˌverɪ ˌseɪf ˈɒpʃn̩ әnles jʊwәrˈeɪbl̩ tә ˈflaɪ tә ðә ˌsʌðәm ˈpɑːt ɒv/ 

contraction, syllabic n, linking w, linking r, syllabic l, assimilation of place 
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26. Egypt, and go straight to places like Karnak. 

/ˈiːdʒɪpt әŋɡ ɡәʊ ˌstreɪtә ˈpleɪsɪz ˌlaɪkˈ kɑːrnʌk/ 

2x assimilation of place, elision of two identical consonants, progressive assimilation of 

voicing  

 

27. A: Yes, do you think it´s more calm there than in the north? 

/jes dә jʊ ˈθɪŋk ɪts mɔː ˈkɑːm ðeә ðәn ɪn̪ ðә ˈnɔːθ/ 

2x assimilation of place, contraction 

 

28. P: I would guess so, but I don´t know to what extend the unrest in Egypt has made  

/aɪ wʊd ˈɡesәʊ bәt aɪ dәʊnәʊ tә wɒt ɪkˈstend ˈðiː jʌnˈrest ɪn ˈiːdʒɪpt hәz ˌmeɪd/ 

elision of two identical consonants, consonant cluster > elision of two identical consonants, 

linking j 

 

29. the rest of the population mistrustful of foreigners that they´re  

/ðә ˌrest әv ðә pɒpjʊˈleɪʃn̩ mɪsˈtrʌstfәl әf ˈfɒrɪnәz ðәt̪ ðeә/ 

syllabic n, regressive assimilation of voicing,  progressive assimilation of voicing, 

assimilation of place, contraction 

 

30. usually that danger. 

/ˌjuːʒʊәlɪ ðәt ˈdeɪndʒә/ 

 

31. A: Anyway, in front of the Hatshepsut tomb, is it a tomb, possibly, there was the  

/ˌenɪweɪ ɪn ˌfrʌnt әv ðә ˌhʌtʃәpsәt ˈtuːm ɪz ɪt ә ˌtuːm ˌpɒsɪblɪ ðeә wәz ðә/ 

 

32. first shooting in Egypt, the whole bus of tourists shot down, and that was exactly  

/ˌfɜːst ˈʃuːtɪŋ ɪn ˈiːdʒɪpt ðә ˌhәʊl ˈbʌs әf ˈtʊәrɪsts ˌʃɒt ˈdaʊn әnd̪ ðәt wәz ɪɡˈzæklɪ/ 

regressive assimilation of voicing, progressive assimilation of voicing, assimilation of 

place, elision of consonant cluster 

 

33. the place where I walked on my own without any security or something,  

/ðә ˈpleɪs wer aɪ ˈwɔːkt ɒm ˌmaɪ ˌәʊn wɪðˈaʊt ˌenɪ sɪˈkjʊәrɪtɪ ɔː ˈsʌmθɪŋ/  

linking r, elision of a final /ә/, progressive assimilation of voicing, assimilation of place 
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34. it was years ago so, that feels a little strange, you know.  

/ɪt wәʒ ˈjiәz әˌɡәʊ sәʊ ðæt ˌfiːlz ә ˌlɪtl̩ ˈstreɪndʒ jә ˌnәʊ/ 

assimilation of place, progressive assimilation of voicing, syllabic l 

 

35. P: Yeah, actually, also in front of that very tomb you can still see the bullet marks,  

/ jeә ˈækʃuәlɪ jɔːlsәʊ ɪn ˌfrʌnt әv ðәt ˌverɪ ˈtuːm jʊ kәn stɪl ˈsiː ðә ˌbʊlɪt ˈmɑːks/ 

elision of a consonant cluster, linking j, progressive assimilation of voicing 

 

36. the bullet holes, unfortunately. I remember seeing them, and feeling very, very  

/ðә ˌbʊlɪt ˈhәʊlz ʌnˈfɔːtʃәnɪtlɪ aɪ rɪˌmembә ˈsiːɪŋ ðәm әnd ˌfiːlɪŋ ˈverɪ ˈverɪ ˈsɪlɪ/ 

progressive assimilation of voicing 

 

37. silly that it came to that, and also, I was quite sorry there too, when I discovered  

/ðәt ɪt ˈkeɪm tә ðæt әn ˈɔːlsәʊ aɪ wәz ˌkwaɪt ˌsɒrɪ ðeә ˌtuː wen aɪ dɪˈskʌvәd̪/ 

elision of consonant in a fast speech when linking, progressive assimilation of manner 

 

38. that the trees that have been there something like 5000 years somebody dug them  

/d̪әt̪ ðә ˈtriːz ˈðæt hәv ˈbiːn̪ ðeә ˌsʌmθɪŋ ˌlaɪk ˌfaɪf ˈθaʊzn̩d ˈjәɪz ˈsʌmbәdɪ ˌdʌɡ әm/  

2x assimilation of place, 2x progressive assimilation of voicing, regressive assimilation of 

voicing, syllabic n, elision of initial consonant in pronoun 

 

39. up, cut them down, one or the other, but anyway, the trees are gone,  

/ˈʌp ˌkʌt̪ ðәm ˈdaʊn ˌwʌn ɔː ˌðiː jˈʌðә bәt ˌenɪweɪ ðә ˈtriːz ә ɡɒn/ 

2 assimilation of place, linking j, progressive assimilation of voicing, contraction 

 

40. and that´s such a shame.  

/әnd̪ ðæts ˌsʌtʃ ә ˈʃeɪm/ 

assimilation of place, contraction 

 

41. A: So, you went there after the shooting. 

/sәʊ ju ˈwent̪ ðer ˈɑːftә ðә ˈʃuːtɪŋ/ 

assimilation place, linking r, loss of a final /ә/ 
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42. P: Yes. 

/jes/ 

 

43. A: I see. Because, I was there before the Gulf War, so it was quite a safe time,  

/aɪ ˈsiː bɪˌkɒz ˈaɪ wәz ðә bɪˌfɔː ðә ˌɡʌlf ˈwɔːr sәʊ wɪt wәz ˌkwaɪt ә ˌseɪf ˈtaɪm/ 

linking w, (rhotic /r/ in British pronunciation) 

 

44. in fact. The soldiers could be seen from time to time, but I could afford walking  

/ɪn ˌfækt ðә ˈsәʊldʒәz kʊb biː ˈsiːn frәm ˈtaɪm tә ˌtaɪm bʌt aɪ ˌkʊd әˌfɔːrd ˈwɔːkɪŋ/ 

progressive assimilation of voicing, assimilation of place, (rhotic /r/ in British 

pronunciation) 

 

45. from the Valley of the Kings to the Hatshepsut tomb, just only with a bottle of  

/frɒm ðә ˈvælɪ әv ðә ˈkɪŋz tә ðә ˈhʌtʃәpsәtuːm dʒәst ˌәʊnlɪ wɪð ә ˈbɒtl̩ әv/ 

progressive assimilation of voicing, elision of two identical consonants, syllabic l 

 

46. water, over the hills, really, I could move there freely. 

/ˈwɔːtә ˌәʊvә ðәˈhɪlz ˈrɪәlɪ aɪ ˌkʊd ˈmuːv ðeә ˈfriːlɪ/ 

progressive assimilation of voicing 

 

47. P: And when I went, it was actually from Czech, when I was living in Czech, and  

/әn wen aɪ ˌwent ɪt wәz ˌækʃuәlɪ frәm ˈtʃek wen aɪ wәz ˈlɪvɪŋ ɪn ˌtʃek әnd/ 

2x consonant cluster 

 

48. one thing that I do remember was the guide, a Czech guide, we had to get up like  

/wʌn ˈθɪŋ ðәt aɪ ˈduː rɪˈmembә wәz ˈðiː ˈɡaɪd ә ˌtʃeɡ ˌɡaɪd ˌwiː hәt tә ˌɡet ˈʌp ˌlaɪk/ 

regressive assimilation of voicing, assimilation of place 

 

49. half past one in the morning to catch the bus, and for the whole of the journey,  

/ˌhɑːf ˌpɑːst ˌwʌn ɪn̪ ðә ˈmɔːnɪŋ tә ˈkætʃ ðә ˈbʌs әnd fә ðә ˌhәʊl әv ðә ˈdʒɜːnɪ/ 

assimilation of place 
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50. like four or five hours or however long it was he didn´t shut up (laughing), he was  

/ˌlaɪk ˈfɔːr ɔːˈfaɪv ˈaʊәz ɔː haʊˌevә ˌlɒŋ ɪt ˌwɒz ˈhiː ˈdɪdnt ˌʃʌt ˈʌp ˌhiː wәz / 

linking r, progressive assimilation of voicing, contraction 

 

51. just reading in a very bored tone of voice.  

/ˌdʒәst ˈriːdɪŋ ɪn ә ˈveri ˈbɔːt ˈtәʊn ә ˈvɔɪs/ 

regressive assimilation of voicing, loss of final v  

 

52. A: In Czech? 

/ˌɪnˈtʃek/ 

 

53. P: Yes, for hours and hours, and most people just switched off the loud speakers.  

/ˈjes fә ʔ ˈaʊәz әnd ˈaʊәz әnd mәʊst ˈpiːpl̩ dʒәs ˌswɪtʃt ˈɒf ðә ˌlaʊd ˈspiːkәz/ 

glottal stop instead of  linking, 3x progressive assimilation of voicing, syllabic l, consonant 

cluster 
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Text No. 2 

 

Full reading of the text: 

Good afternoon everybody! I must say that to receive an invitation from the great Preston 

Manning, who did so very much to totally change the nature of political debate and to 

reconfigure a Canadian politics was absolutely an irresistible invitation, and thank you. 

And to be honest to share a platform with John Howard who did so much to make 

Australia a really great, global, proud country even if we beat them in cricket these days. 

Now I´ve just got one small bone to pick with the introduction that I was given; press had 

introduced me as being a well known Euro sceptic. If you look up the word sceptic in the 

Oxford English Dictionary, it says: “Inclined to doubt.” I am not at least a bit doubtful 

about this European project. I am absolutely, wholly, and viscerally opposed to the 

direction in which this European project is moving, and here is why. The attempt to get 

France, and Germany sitting around the table, talking to each other in the 1950s was 

absolutely the right and sensible thing to do, you know. Not just The First World War, and 

The Second World War, but a Franco-Prussian War in 1870 as well, three times within 

seventy years, disastrous conflict between France and Germany. So the idea of getting 

them to talk together and to trade together was a good sensible idea. And the idea that lot 

of us who we are the European neighbours might want to trade with each other without the 

imposition of very high tariffs equally was a good sensible idea, I mean we all forget that 

in the 1960s tariffs were often as high as 30 and 40 % on manufactured goods between 

western world countries. So all of that was perfectly sensible, and indeed, my mum and 

dad both voted in 1975 in a referendum for the United Kingdom to stay part of the 

common market. But you see, communism was rather a good idea in a way, wasn´t it? 

Well the idea that the world was gonna become perfect, and fair, and lovely. 

 

Source: UKIP Nigel Farage – speech in Canada 2013 (2013, March 15). Nigel Farage: 

 MNC 2013. Retrieved February 12, 2014, from 

 http://www.youtube.com/watch?v=XbCgw2nsrOw 
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Analysis: 

1. Good afternoon everybody! I must say that to receive an invitation from the great  

/ˌɡʊd ɑːftәˈnuːn ˈevrɪbɒdɪ aɪ mәs ˈseɪ ðәt tә rɪˈsiːv әn ɪnvɪˈteɪʃn̩ frәm ðә ˈɡreɪt/ 

consonant cluster, syllabic n 

 

2. Preston Manning, who did so very much to totally change the nature of political  

/ˈprestn̩ ˈmænɪŋ ˌhuː ˌdɪd ˈsәʊ ˈverɪ ˈmʌtʃ tә ˌtәʊtәlɪ ˈtʃeɪndʒ ðә ˈneɪtʃә ә pˌlɪtɪkl̩/ 

syllabic n, loss of final v, loss of weak syllable, syllabic l 

 

3. debate and to reconfigure a Canadian politics was absolutely an irresistible  

/dɪˈbeɪt әnt tә riːkәnˈfɪɡr ә kәˈneɪdɪәn ˈpɒlɪtɪks wɒz æbsәˈluːtlɪ әn ɪrɪˈzɪstәbl̩/ 

regressive assimilation of voicing, linking r, elision of a final /ә/, syllabic l 

 

4. invitation, and thank you.  And to be honest to share a platform with John Howard  

/ɪnvɪˈteɪʃn̩әnd̪ ˈθæŋk jә әnt tә bɪ ˌɒnɪsto ˌʃer ә ˈplætfɔːm wɪð ˈdʒɒn ˈhaʊәd/ 

syllabic n, 2x assimilation of place, regressive assimilation of voicing, elision of two 

identical consonants, linking r, elision of a final /ә/ 

 

5. who did so much to make Australia a really great, global, proud country even if  

/ˌhuː ˌdɪd ˈsәʊ ˈmʌtʃ tә ˈmeɪk ɒˈstreɪlɪә ә ˈrɪәlɪ ˈɡreɪt ˈɡlәʊbl̩ ˈpraʊg ˈkʌntrɪ ˈiːvn̩ ɪf/  

syllabic l, assimilation of place, syllabic n 

 

6. we beat them in cricket these days.  

/wɪ ˈbiːt̪ ðәm ɪŋ ˈkrɪkɪt̪ ˌðiːz ˌdeɪz/ 

3x assimilation of place 

 

7. Now I´ve just got one small bone to pick with the introduction that I was given;  

/ˌnaʊ aɪv ˌdʒәsk ˈɡɒt ˌwʌn ˌsmɔːl ˈbәʊn tә ˈpɪk wɪðiː jˌɪntrәˈdʌkʃn̩ ðәtaɪ wәz ˌɡɪvn̩/ 

contraction, assimilation of place, elision of two identical consonants, linking j, syllabic n 

 

8. press had introduced me as being a well known Euro sceptic.  

/ˈpres hәd ɪntrәˈdjuːst ˈmiː ʔ æz ˈbiːɪŋ ˌeɪ ˌwel ˌnәʊn ˈjʊәrәʊ ˈskeptɪk/ 

progressive assimilation of voicing, glottal stop instead of linking 
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9. If you look up the word sceptic in the Oxford English Dictionary, it says: “Inclined  

/ɪf jә ˌlʊk ˈʌp ðә ˈwɜːd ˈskeptɪk ɪn̪ ðiː ˈɒksfәd ˈɪŋɡlɪʃ ˈdɪkʃәnrɪ ɪt ˈsez ɪnˈklaɪnd/ 

assimilation of place 

 

10. to doubt.” I am not at least a bit doubtful about this European project. I am  

/tә ˈdaʊt aɪ jәm nɒt әt ˌliːst ә ˌbɪt ˈdaʊtfʊl әˌbaʊt̪ ðɪs jʊәrәˈpɪәm prәˈdʒekt aɪ jәm/ 

2xlinking j, 2x assimilation of place 

 

11. absolutely, wholly, and viscerally opposed to the direction in which this European  

/ˈæbsәluːtlɪ ˈhәʊlɪ әn ˈvɪsәrәlɪ әˈpәʊzd tә ðә dɪˈrekʃn̩ ɪn wɪtʃ ðɪs jʊәrәˈpɪәm/ 

consonant cluster, progressive assimilation of voicing, syllabic n, assimilation of place 

 

12. project is moving, and here is why.  

/prәˈdʒekt ɪz ˈmuːvɪŋ әnd ˌhɪәr ɪz ˈwaɪ/ 

linking r 

 

13. The attempt to get France, and Germany sitting around the table, talking to  

/ˌðiː jәˈtempt tә ˌɡet ˈfrɑːns әn ˈdʒɜːmәnɪ ˈsɪtɪŋ әˈraʊnd̪ ðә ˌteɪbl̩ ˈtɔːkɪŋ tә/ 

linking j, consonant cluster, assimilation of place, syllabic l 

 

14. each other in the 1950s was absolutely the right and sensible thing to do, 

/iːtʃ ˌʌðr ɪn̪ ðә naɪnˈtiːn ˈfɪftɪәz wәz æbsәˈluːtlɪ ðә raɪt әn ˈsensɪbl̩ ˈθɪŋ tә dʊ/ 

linking r, loss of final /ә/, assimilation of place, progressive assimilation of manner, 

consonant cluster, syllabic l 

 

15. you know. Not just The First World War, and The Second World War, but a  

/jә ˌnәʊ nәt dʒәst̪ ðә ˈfɜːst ˈwɜːld ˈwɔːr әnd̪ ðә ˈsekәnd ˈwɜːld ˈwɔː bәt ә/ 

2x assimilation of place, linking r  

 

 

16. Franco-Prussian War in 1870 as well, three times within seventy years, disastrous  

/ˈfræŋkәʊ ˈprʌʃn̩ ˈwɔː ɪn eɪˈtiːn ˈsevntɪ әz wel ˌθriː ˈtaɪmz wɪðˌɪn ˌsevntɪ ˈjiәz dɪˈzɑːstrәs/ 

assimilation of place, syllabic n, 2x progressive assimilation of voicing  
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17. conflict between France and Germany. So the idea of getting them to talk together  

/kɒnˈflɪkt bɪˌtwiːn ˈfrɑːns әn ˈdʒɜːmәnɪ sәʊ ˌðiː jaɪˈdɪәr әv ˌɡetɪŋ ðәm tә ˈtɔːk tәˌɡeðә/ 

consonant cluster, linking j, intrusive r 

 

18. and to trade together was a good sensible idea. And the idea that lot of us who we  

/әnt tә ˈtreɪt tәˌɡeðә wәz ˌeɪ ˈɡʊd ˈsensәbl̩ aɪˈdɪә әnd̪ ˌðiː jaɪˈdɪә ðәt lәt әv әz hʊ wɪ/ 

2x regressive assimilation of voicing, syllabic l, assimilation of place, linking j 

 

19. are the European neighbours might want to trade with each other without the  

/jә ðә jʊәrәˈpɪәˈneɪbәz maɪt ˌwɒntә ˈtreɪd wɪð ˌiːtʃ ˌʌðә wɪðˈaʊt̪ ˌðiː/ 

linking j, 2x elision of two identical consonants, progressive assimilation of voicing, 

assimilation of place 

 

20. imposition of very high tariffs equally was a good sensible idea, I mean we all  

/jɪmpәˈzɪʃn̩ ә ˈverɪ ˌhaɪ ˈtærɪfs ˈiːkwәlɪ wәz ә ˌɡʊd ˌsensәbl̩ aɪˈdɪәr aɪ mɪn ˌwiː jˌɔːl/ 

2x linking j, syllabic n, loss of final v, progressive assimilation of voicing, syllabic l, 

intrusive r 

 

21. forget that in the 1960s tariffs were often as high as 30 and 40 % on manufactured  

/fәˈɡet̪ ðәt ɪn̪ n̪ә naɪnˈtiːn ˈsɪkstɪәz ˈtærɪfs wәr ˌɒfn̩ әz ˌhaɪ jәz ˈθɜːtɪ jәnd ˈfɔːtɪ pˈsent әm/ 

/mænjʊˌfæktʃәd/ 

assimilation of place, progressive assimilation of manner, 2x progressive assimilation of 

voicing, linking r, syllabic n, 2x linking j, loss of weak vowel, assimilation of place 

 

22. goods between western world countries. So all of that was perfectly sensible, and  

/ˈɡʊdz bɪˌtwiːn ˌwestәn ˌwɜːl ˈkʌntrɪz sәʊ wˌɔːl әv ˌðæt wәz ˈpɜːfɪklɪ ˈsensәbl̩ әnd/ 

2x consonant cluster, 2x progressive assimilation of voicing, linking w, syllabic l 

 

23. indeed, my mum and dad both voted in 1975 in a referendum for the United  

/ɪnˈdiːd ˌmaɪ ˈmʌm әnˈdæd ˈbәʊθ ˈvәʊtɪd ɪˌnaɪnˈtiːn ˈsevntɪ ˌfaɪv ɪn ә refәˈrendәm ˌfɔː ði:/ 

/ˌjʊnaɪtɪd/ 

2x progressive assimilation of voicing, elision of two identical consonants 
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24. Kingdom to stay part of the common market. But you see, communism was rather  

/ˈkɪŋdәm tә ˌsteɪ ˈpɑːt әv ðә ˌkɒmәn ˈmɑːkɪt bәt jʊ ˈsiː ˈkɒmjʊnɪzәm wәz ˌrɑːðr/ 

linking r, elision of final /ә/ 

 

25. a good idea in a way, wasn´t it? Well the idea that the world was gonna become  

/ә ˌɡʊd aɪˈdɪәr ɪn ә ˌweɪ ˈwɒznt ɪt wel ˌðiː jaɪˈdɪә ðәt̪ ðә ˌwɜːld wәz ˌɡɒnә bɪˌkʌm/ 

intrusive r, 2x contraction, linking j, assimilation of place  

 

26. perfect, and fair, and lovely.  

/pәˈfekt әnd ˈfer әnd ˈlʌvlɪ/ 

linking r, elision of final /ә/ 
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Text No. 3 

 

Full reading of the text: 

In 1908 the government introduced pensions for those age seventy or more. The weakly 

amount of five shillings was but a fraction of the working man´s average pay. By 1913 a 

million people were receiving it. The scheme later foundation for retirement pensions, 

which are today received by ten times as many people. Unlike the liberal´s national 

insurance head there was no stipulation of a fond. Pensions were paid to people in 

retirement out of the contribution made by people still in work, a pay as you go system, 

which for better or worse has survived to the present day. That 1909 budget provoked the 

House of Peers. The government anticipated the fight, having grown weary of seeing its 

legislation rejected by the inbuilt Tory majority amongst their lordships. Conservative 

Peers regarded the budged as an abomination, and flaunting the convention that the elected 

government should raise and spend money as it judge best, they crushed the budget by a 

propounding majority. The government then resigned to fight a Peers versus people 

general election. Well, before its seven year mandate was exhausted. Lloyd George 

enjoyed the campaign making a series of inflammatory speeches denouncing privilege, and 

illustrating the ragged conditions of the working poor. His pride in the new legislation has 

it made its way through parliament is caught with all his rhetorical flair in these words of 

1912 [...]. After 1910 when it needed labour votes to stay in office the administration was 

pushed towards still more ambitious social reforms. Maybe as politics became more 

concerned with issues of haves and have nots; as organized and disorganized labour 

became more militant; the patrician liberals created in the 19th century moved toward 

extinction replaced by a political species better fitted to the changed environment. 

 

Source: Portillo, M. (Writer) (2013). Poverty [Radio series episode]. In Alban, T. 

 (Producer), 1913: The year before. London: BBC. Retrieved February 20, 2014, 

 from http://www.bbc.co.uk/programmes/b02x7mx6 
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Analysis: 

1. In 1908 the government introduced pensions for those age seventy or more. 

/ˌɪˈnaɪnˌtiːn әʊ wˌeɪt ðә ˈɡʌvәmmәnt ɪntrәˈdjuːst ˈpenʃn̩z fә ðәʊz eɪdʒ ˌsevn̩tɪ ɔː ˌmɔː/ 

elision of two identical consonants, linking w, assimilation of place, 2x progressive 

assimilation of voicing, syllabic n 

 

2. The weakly amount of five shillings was but a fraction of the working man´s  

/ðә ˈwiːklɪ әˌmaʊnt әf ˌfaɪf ˈʃɪlɪŋz wәz bәt ә ˈfrækʃn̩ әv ðә ˈwɜːkɪŋ ˈmænz/ 

2x regressive assimilation of voicing, 2x progressive assimilation of voicing, syllabic n 

 

3. average pay. By 1913 a million people were receiving it.  

/ˈævәrɪdʒ ˈpeɪ baɪ naɪnˈtiːn θɜːˈtiːn ә ˈmɪlɪәn ˈpiːpl̩ wә rɪˈsiːvɪŋ ɪt/ 

syllabic l 

 

4. The scheme later foundation for retirement pensions, which are today received  

/ðә ˈskiːm ˌleɪtә faʊnˈdeɪʃn̩ fә rɪˌtaɪәmәnt ˈpenʃn̩z wɪtʃ ә tәˈdeɪ rɪˈsiːvd/ 

2x syllabic n, 2x progressive assimilation of voicing 

 

5. by ten times as many people.  

/baɪ ˈten ˈtaɪmz әz ˌmenɪ ˈpiːpl̩/ 

progressive assimilation of voicing, syllabic l 

 

6. Unlike the liberal´s national insurance head there was no stipulation of a fond. 

/ʌnˈlaɪk ðә ˌlɪbәrl̩z ˌnæʃn̩l̩ ɪnˈʃʊәrәns ˈhed ðә wәz nәʊ stɪpjʊˌleɪʃn̩ әv ә ˈfɒnd/ 

progressive assimilation of voicing, 2x syllabic l, 2x syllabic n  

 

7. Pensions were paid to people in retirement out of the contribution made by people  

/ˈpenʃn̩z wә ˌpeɪt tә ˌpiːpl̩ ɪn rɪˈtaɪәmәnt ˌaʊt әv ðә kɒntrɪˈbjuːʃn̩z ˌmeɪd baɪ ˈpiːpl̩/ 

2x syllabic n, 2x progressive assimilation of voicing, regressive assimilation of voicing, 2x 

syllabic l 

 

8. still in work, a pay as you go system, which for better or worse has survived to the 

/ˌstɪl ɪn ˈwɜːk ә ˈpeɪ әʒә ˌɡәʊ ˌsɪstәm wɪtʃ fә ˈbetr ɔː ˌwɜːs hәs sәˈvaɪvt tә ðә/ 

coalescent assimilation, linking r, elision of final /ә/, 2x  regressive assimilation of voicing 
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9. present day. That 1909 budget provoked the House of Peers. The government  

/preˌzn̩ ˌdeɪ ðәt naɪnˈtiːn әʊ ˌnaɪn ˈbʌdʒɪt prәˈvәʊkt ðә ˌhaʊs әf ˈpɪәz ðә ˈɡʌvәmәnt/ 

syllabic n, consonant cluster, progressive assimilation of voicing, 2x regressive 

assimilation of voicing, assimilation of place 

 

10. anticipated the fight, having grown weary of seeing its legislation rejected by 

/әnˈtɪsɪpeɪtɪd̪ ðә ˌfaɪt ˌhævɪŋ ˌɡrәʊn ˈwɪәrɪ әf ˌsiːɪŋ ɪts ledʒɪsˈleɪʃn̩ rɪˈdʒektɪd baɪ/ 

3x progressive assimilation of voicing, assimilation of place, regressive assimilation of 

voicing, syllabic n 

 

11. the inbuilt Tory majority amongst their lordships. Conservative Peers regarded  

/ˌðiː ɪmˈbɪl ˈtɔːrɪ mәˈdʒɒrɪtɪ әmәŋs ðeә ˈlɔːdʃɪps kәnˈsɜːvәtɪv ˈpɪәz rɪˌɡɑːdɪd̪/ 

elision of two identical consonants, 2x assimilation of place, consonant cluster, 3x 

progressive assimilation of voicing 

 

12. the budged as an abomination, and flaunting the convention that the elected  

/ðә ˌbʌdʒɪd æz ʔәn әˌbɒmɪˈneɪʃn̩ әn ˈflaʊntɪŋ ðә kәnˌvenʃn̩ ðәt̪ ˌðiː jɪˌlektɪd/ 

glottal stop instead of linking, 2x syllabic n, assimilation of place, linking j  

 

13. government should raise and spend money as it judge best, they crushed the  

/ˈɡʌvәmmәnt ˌʃʊd ˌreɪz әn ˌspend ˈmʌnɪ әz ɪt ˌdʒʌdʒ ˌbest ˌðeɪ ˈkrʌʃt̪ ðә/ 

assimilation of place, consonant cluster, progressive assimilation of voicing, assimilation 

of place 

 

14. budget by a propounding majority. The government then resigned to fight a Peers  

/ˌbʌdʒɪt baɪ jә prәˈpaʊndɪŋ mәˈdʒɒrɪtɪ ðә ˈɡʌvәmmәn ðәn rɪˈzaɪnd tә ˌfaɪt ә ˈpɪәz/ 

linking j, assimilation of place, consonant cluster, 2x progressive assimilation of voicing 

 

15. versus people general election. Well, before its seven year mandate was exhausted.  

/ˌvɜːsәs ˈpiːpl̩ˌdʒenr̩l̩ ɪˈlekʃn̩ wel bɪˌfɔːr ɪtˌsevn̩ ˌjiә ˈmændeɪt wәz ɪɡˌzɔːstɪd/ 

syllabic l, syllabic r, syllabic l, 2x syllabic n, elision of two identical consonants, 

progressive assimilation of voicing 
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16. Lloyd George enjoyed the campaign making a series of inflammatory speeches  

/ˈlɔɪd ˈdʒɔːdʒ ɪnˈdʒɔɪd̪ ðә kæmˈpeɪn ˌmeɪkɪŋ ә ˌsɪәriːz әv ɪnˌflæmәtrɪ ˈspiːtʃɪz/ 

2x progressive assimilation of voicing, assimilation of place 

 

17. denouncing privilege, and illustrating the ragged conditions of the working poor. 

/dɪˌnaʊnsɪŋ ˈprɪvәlɪdʒ әnd ˌɪlәstreɪtɪŋ ðә ˈræɡɪd kәnˈdɪʃn̩z әv ðә ˌwɜːkɪŋ ˌpɔː/ 

syllabic n, progressive assimilation of voicing 

  

18. His pride in the new legislation has it made its way through parliament is caught  

/hɪz ˈpraɪd ɪn̪ ðә ˌnjuː ledʒɪsˈleɪʃn̩ hәz ɪt ˌmeɪd ɪts ˌweɪ θruː ˈpɑːlәmәnt ɪz ˈkɔːt/ 

assimilation of place, syllabic n 

 

19. with all his rhetorical flair in these words of 1912 [...]. After 1910 when it needed  

/wɪð ˈɔːl hɪz rɪˈtɒrɪkl̩ ˈfleә ɪn̪ ðiːz ˈwɜːdz әv naɪnˈtiːn ˈtwelv ˈɑːftә naɪnˈtiːn ˈten wen ɪt/ 

/ˈniːdɪd/ 

syllabic l, assimilation of place, 2x progressive assimilation of voicing 

 

20. labour votes to stay in office the administration was pushed towards still more  

/ˌleɪbә ˌvәʊts tә steɪ jɪn ˈɒfɪs ˈðiː jәdmɪnɪˈstreɪʃn̩ wәz ˌpʊʃ tәˌwɔːdz ˌstɪl ˌmɔːr/ 

progressive assimilation of voicing, 2x linking j, syllabic n, regressive assimilation of 

voicing > elision of two identical consonants, linking r 

 

21. ambitious social reforms. Maybe as politics became more concerned with issues of  

/әmˈbɪʃәs ˌsәʊʃl̩ rɪˈfɔːmz ˌmeɪbiː әz ˈpɒlɪtɪks bɪˌkeɪmɔː kәnˈsɜːnd wɪð ˌɪʃuːz ɒv/ 

syllabic l, 2x progressive assimilation of voicing, elision of two identical consonants  

 

22. haves and have nots; as organized and disorganized labour became more militant;  

/ˈhævz әnd ˌhәv ˈnɑːts әz ˈɔːɡәnaɪzd әnd ˌdɪsˈɔːɡәnaɪz ˌleɪbә bˌˈkeɪmɔː ˈmɪlɪtәnt/ 

3x progressive assimilation of voicing, consonant cluster, elision of two identical 

consonants 

 

23. the patrician liberals created in the 19th century moved toward extinction  

/ðә pәˈtrɪʃn̩ ˈlɪbәrәlz krɪˌeɪtɪd ɪn̪ ðә naɪnˌtiːn̪θ ˈsentʃәrɪ ˌmuːvd tәˌwɔːds ɪkˈstɪŋkʃn̩/ 

2x syllabic n, 2x progressive assimilation of voicing, 3x assimilation of place 
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24. replaced by a political species better fitted to the changed environment.  

/rɪˌpleɪst baɪ ә pәˌlɪtɪkl̩ ˈspiːʃiːz ˌbetә ˈfɪtɪt tә ðә ˌtʃeɪndʒd ɪnˈvaɪәrәmmәnt/ 

syllabic l, 3x progressive assimilation of voicing, regressive assimilation of voicing, 

assimilation of place  
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Text No. 4 

 

Full reading of the text: 

I: Today we´re talking to novelist, Alice Fenstreet. Alice, you´re now a very successful 

published novelist...have you  always wanted to be a writer? 

A: I can´t remember a time when I didn´t write. Once I started school, I spent all my spare 

time writing and I always knew I wanted to be a professional writer one day. I don´t know 

where it came from because there were no other writers in the family. My aunt is a painter 

but she´s the only one without an ordinary routine kind of job. 

I: Do you feel you always knew how to write or did you have to learn how to do it? 

A: Oh, I definitely had to learn and it was just as tough as everyone said it would be 

because you have to be your own teacher. I´ve done courses and they´re helpful up to a 

point especially when you can talk to other writers but in the end it´s really up to you. You 

have to just get on with the writing. You learn as you go along.  

I: Would you say that you enjoy all the aspects of your job? 

A: I don´t particularly enjoy talking about my work in public – you know, getting it 

known. I´m just not very good at it. I do love the actual writing, though, except of course 

when the computer crashes on you and you lose all your work. I´ve been using a computer 

for longer than most people I know and I still have problems. Everyone does. Even my 

editor and she´s fantastic with everything technical.  

I: So you don´t enjoy being a celebrity? 

A: Oh I do. It´s very flattering and it can be great fun but it´s not something I wanted when 

I started out. What I´ve always loved is that writing isn´t a job. 

I mean you can do it whenever you want to because you do it because you want to. 

 

Source: Burgess, S., Newbrook, J., & Wilson, J. (2008). FCE gold plus: Exam maximiser 

 with key. Harlow: Pearson Longman. 
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Analysis: 

1. I: Today we´re talking to novelist, Alice Fenstreet. Alice, you´re now a very  

/tˈdeɪ wɪә ˈtɔːkɪŋ tә ˈnɒvәlɪst ˈælɪs ˈfɜːnstriːt ˈælɪs jʊә ˌnaʊ wә ˌverɪ/ 

loss of a vowel, contraction, linking w  

 

2. successful published novelist...have you  always wanted to be a writer? 

/sәkˈsesfәl ˌpʌblɪʃt ˈnɒvәlɪst hәv ju wˈɔːlweɪz ˌwɒntɪt tә bɪ jә ˈraɪtә/ 

progressive assimilation of voicing, linking w, regressive assimilation of voicing, linking j  

 

3. A: I can´t remember a time when I didn´t write. Once I started school, I spent all  

/aɪ ˈkɑːn rɪˌmembә ә ˌtaɪm ˌwen aɪ ˈdɪdnt ˌraɪt ˌwʌns aɪ ˈstɑːtɪd ˈskuːl aɪ ˌspent ˈɔːl/ 

consonant cluster, contraction, progressive assimilation of voicing  

 

4. my spare time writing and I always knew I wanted to be a professional writer  

/ˌmaɪ ˌspeә ˈtaɪm ˌraɪtɪŋ әnd aɪ jˈɔːlweɪz ˈnjuː aɪ ˌwɒntәt tә bɪ jә prәˈfeʃәnl̩ ˈraɪtә/ 

2x linking j, regressive assimilation of voicing, syllabic l 

 

5. one day. I don´t know where it came from because there were no other writers  

/ˌwʌn ˈdeɪ aɪ ˈdәʊnt ˌnәʊ ˌweәr ɪt ˈkeɪm ˌfrɒm bɪˈkәz ðeә wә nәʊ ˌʌðә ˈraɪtәz/ 

contraction, linking r 

 

6. in the family. My aunt is a painter but she´s the only one without an ordinary  

/ˌɪn̪ ðә ˈfæmәlɪ ˈmaɪ  jˈɑːnt ɪs ә ˈpeɪntә bәt ˌʃiːz ˌðiː ʔˌәʊnlɪ ˌwʌn wɪðˌaʊt әn ˈɔːdәnrɪ/ 

assimilation of place linking j, contraction, glottal stop instead of linking 

 

7. routine kind of job.  

/ruːˈtiːŋ ˌkaɪnd әv ˈdʒɒb/ 

assimilation of place 

 

8. I: Do you feel you always knew how to write or did you have to learn how to do it? 

/dә jʊ ˈfiːl jʊwˈɔːlweɪzˈ njuː ˌhaʊ tә ˈraɪt ɔː dɪdʒә ˌhæf tә ˈlɜːn ˌhaʊ tә dʊ wɪt/ 

2x linking w, coalescent assimilation, regressive assimilation of voicing 
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9. A: Oh, I definitely had to learn and it was just as tough as everyone said it would  

/әʊ aɪ ˈdefɪnәtlɪ hәt tә ˈlɜːn әnd ɪt wәz dʒәst әz ˌtʌf әz ˌevrɪwʌn ˈsed ɪt wәd/ 

regressive assimilation of voicing 

  

10. be because you have to be your own teacher. I´ve done courses and they´re helpful  

/bɪ bɪˌkәz jә ˌhæf tә bɪ jәr ˌәʊn ˈtiːtʃә aɪv ˌdʌn ˈkɔːsɪz әnd̪ ðeә ˌhelpfәl/ 

regressive assimilation of voicing, linking r, contraction, progressive assimilation of 

voicing, assimilation of place 

 

11. up to a point especially when you can talk to other writers but in the end it´s  

/ˌʌp tә ә ˈpɔɪnt ɪˈspeʃәlɪ wen jә kәn ˈtɔːk tә ˌʌðә ˈraɪtәz bәt ɪn̪ ˌði: jˌend ɪts/ 

progressive assimilation of voicing, assimilation place, linking j, contraction 

 

12. really up to you. You have to just get on with the writing.  

/ˈrɪәlɪ jˌʌp tә jʊ jʊ ˌhæf tә dʒәst ˌɡet ˈɒn wɪðә ˈraɪtɪŋ/ 

linking j, regressive assimilation of voicing, elision of two identical consonants 

 

13. You learn as you go along. 

/jʊ ˈlɜːn әʒә ˌɡәʊ әˌlɒŋ/ 

coalescent assimilation 

 

14. I: Would you say that you enjoy all the aspects of your job? 

/wʊdʒә ˈseɪ ðәt jʊ wɪnˈdʒɔɪ ˈɔːl ˌði:jˈæspeks әv jә ˈdʒɒb/ 

coalescent assimilation, linking w, linking j, consonant cluster 

 

15. A: I don´t particularly enjoy talking about my work in public – you know, getting  

/aɪ ˈdәʊnt pˈtɪkjʊlәlɪ ɪnˌdʒɔɪ ˈtɔːkɪŋ әˌbaʊt ˌmaɪ ˌwɜːk ɪn ˈpәblɪk jә ˌnәʊ ˌɡetɪŋ/ 

contraction, loss of weak vowel 

 

16. it known. I´m just not very good at it. I do love the actual writing, though, except  

/ɪt ˈnәʊn aɪm dʒәst nɒt ˌverɪ ˈɡʊd әt ɪt aɪ ˈduː ˌlәv ˌði: jˈækʃʊәl ˈraɪtɪŋ ðәʊ ɪkˈsept/ 

contraction, linking j, consonant cluster 
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17. of course when the computer crashes on you and you lose all your work.  

/ɒf kɔːs wen̪ ðә kәmˈpjuːtә ˈkrʌʃɪz ɒn jʊ wәn jʊ ˈluːz ˌɔːl jә ˈwɜːk/ 

regressive assimilation of voicing, progressive assimilation of voicing, assimilation of 

place, linking w, consonant cluster  

 

18. I´ve been using a computer for longer than most people I know and I still  

/aɪv ˌbiːn ˈjuːzɪŋ ә kәmˈpjuːtә fә ˈlɒŋɡә ðәn mәʊst ˈpiːpl̩ aɪ ˌnәʊ әnd aɪ ˌstɪl/ 

contraction, assimilation of place, syllabic l 

 

19. have problems. Everyone does. Even my editor and she´s fantastic  

/hәf ˈprɒblәmz ˈevrɪwʌn dәz ˌiːvn̩ maɪ jˈedɪtә әnd ʃiz fәnˈtæstɪk/ 

regressive assimilation of voicing, progressive assimilation of voicing, syllabic n, linking j, 

contraction 

 

20. with everything technical. 

/wɪð ˌevrɪθɪŋ ˈteknɪkl̩/ 

syllabic l 

 

21. I: So you don´t enjoy being a celebrity? 

/ˈsәʊ jә ˈdәʊnt ɪnˌdʒɔɪ ˌbiːɪŋ ә sәˈlebrɪtɪ/ 

contraction 

 

22. A: Oh I do. It´s very flattering and it can be great fun but it´s not something 

/әʊ waɪ ˈduː ɪts ˌverɪ ˈflætәrɪŋ әn ɪt ˌkæn bɪ ˌgreɪt ˈfʌn bәt ɪts nɒt ˈsʌmθɪŋ/ 

linking w, 2x contraction, elision of consonant due fast speech when linking 

 

23. I wanted when I started out. What I´ve always loved is that writing isn´t a job. 

/aɪ ˈwɒntɪd wen aɪ ˌstɑːtɪd ˈaʊt ˈwɒt aɪv ˈɔːlweɪz lәvd ɪz ðәt ˈraɪtɪŋ ˈɪznt ә ˈdʒɒb/ 

3x progressive assimilation of voicing, 2x contraction 

 

24. I mean you can do it whenever you want to because you do it because you want to.  

/aɪ miːn jә kәn dʊwɪt wenˌevә jә ˌwɒntә bɪˌkәz jә dʊwɪt bɪˈkɒz jә ˌwɒntә/ 

2x linking w, 2x elision of two identical consonants 
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Text No. 5 

 

Full reading of the text: 

I: Her paintings reflect the peaceful nature of country life, a vase of pansies or roses, a few 

buttercups or some bluebells. A new book, The Art of Madeline Knowles, has been 

published this week to coincide with her 75th birthday, and she currently has exhibitions in 

London and Cardiff. Madeline, why do you usually paint very peaceful subjects rather than 

the harsher realities of life? 

M: Well, I think the thing about plants, actually, is that they´re quite wonderful; they´re 

absolutely adapted to survival and I think that what we see as grace and beauty is actually 

strength. When I´m painting flowers, I´m looking for their inner strength and wanting to 

show it. It isn´t, for me, done in order to be peaceful, it´s done in order to discover that 

something inside which keeps them going. 

I: But is art, then, just to please the eye and calm the nerves, because that´s how we 

respond to it, isn´t it? 

M: I think mankind has always needed art; for magic, for celebration, for embellishment, 

and artists meanwhile have been trying to produce some sort of sense out of this funny old 

world in which we exist. And I think artists today, we´re still trying to find that order and 

show it to people when we paint. 

I: So, you don´t approve of what´s called the modern movement? 

M: I think my kind of painting is part of the modern movement, but it´s a description that 

gets overused and often in a misleading fashion. For example, those artists at the so-called 

“cutting edge” are only one very small part of it which gets a lot of attention in the media 

and elsewhere. 

I: Now, you began as a designer of textiles rather than a painter. Why did you change, was 

it very important to you to paint? 

M: Well, I jumped into it really. I hadn´t sought the change at all. 

 

Source: Cambridge certificate of proficiency in English 3: with answers: examination 

 papers from University of Cambridge ESOL examinations: English for speakers of 

 other languages (1st ed.). (2004). Cambridge: Cambridge University Press. 
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Analysis: 

1. I: Her paintings reflect the peaceful nature of country life, a vase of pansies or  

/hә ˈpeɪntɪŋz ˌriːflek ðә ˌpiːsfәl ˈneɪtʃәr әf ˌkʌntrɪ ˈlaɪf ә ˈvɑːz әf ˈpænzɪz ɔː/  

progressive assimilation of voicing, consonant cluster, linking r, 2x regressive assimilation 

of voicing 

 

2. roses, a few buttercups or some bluebells. A new book, The Art of Madeline  

/ˈrәʊzɪz ә ˌfjuː ˈbʌtәkʌps ɔː sәm ˈbluːbelz ә ˌnjuː ˈbʊk ðɪ ˈɑːt ә ˈmædәˌlɪ/ 

4x progressive assimilation of voicing, loss of final v in of 

 

3. Knowles, has been published this week to coincide with her 75th birthday, and she  

/ˈnәʊlz hәz ˌbiːm ˌpʌblɪʃt ðɪs ˌwiːk tә kәʊɪnˌsaɪd wɪð hә ˈsevn̩tɪ ˈfɪfθ ˈbɜːθdeɪ әnd ʃɪ/  

elision of two identical consonants, assimilation of place, 2x progressive assimilation of 

voicing, syllabic n 

 

4. currently has exhibitions in London and Cardiff. Madeline, why do you usually  

/ˌkʌrәntlɪ hәz eksɪˈbɪʃn̩z ɪn ˈlʌndәn әnd ˈkɑːdɪf ˈmædәˌlɪn ˈwaɪ dә jә ˌjuːʒәlɪ/ 

syllabic n, progressive assimilation of voicing 

 

5. paint very peaceful subjects rather than the harsher realities of life? 

/ˌpeɪnt ˌverɪ ˈpiːsfәl sәbˈdʒeks ˌrɑːðә ðәn̪ n̪ә ˈhɑːʃә rɪˈælɪtɪz әv ˌlaɪf/ 

consonant cluster, 2x progressive assimilation of voicing, progressive assimilation of 

manner 

 

6. M: Well, I think the thing about plants, actually, is that they´re quite wonderful;  

/wel aɪ ˈθɪŋk ðә ˌθɪŋ әˌbaʊt ˈplɑːnts ˌækʃʊәlɪ ɪz ðәt̪ ˈðeә ˌkwaɪt ˈwʌndәfәl/ 

2x assimilation of place, progressive assimilation of voicing, consonant cluster, contraction  

 

7. they´re absolutely adapted to survival and I think that what we see as grace and  

/ðeә ʔ ˈæbsәluːtlɪ jәˈdæptɪt tә sәˈvaɪvl̩ әnd aɪ ˌθɪŋk ðәt ˌwɒt ˌwiː ˌsiː jæz ˈɡreɪs әnd/ 

glottal stop instead of linking r, 2x linking j, regressive assimilation of voicing, syllabic l, 

assimilation of place  
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8. beauty is actually strength. When I´m painting flowers, I´m looking for their inner  

/ˈbjuːtɪ ɪz ˌækʃuәlɪ ˈstreŋθ wen aɪm ˈpeɪntɪŋ ˈflaʊәz aɪm ˌlʊkɪŋ fә ðer ˌɪnә/ 

consonant cluster, 2x contraction, progressive assimilation of voicing, linking r, elision of a 

final /ә/ 

 

9. strength and wanting to show it. It isn´t, for me, done in order to be peaceful,  

/ˌstreŋθ әnd ˌwɒntɪŋ tә ˈʃәʊ wɪt ɪt ˈɪznt fә ˈmiː ˌdʌn ɪn ˌɔːdә tә ˌbiː ˈpiːsfәl/ 

linking w, contraction 

 

10. it´s done in order to discover that something inside which keeps them going.  

/ɪts ˌdʌn ɪn ˌɔːdә tә dɪˈskʌvә ðæt ˈsʌmθɪŋ ɪnˈsaɪd wɪtʃ ˌkiːps ðәm ˈɡәʊɪŋ/ 

contraction, progressive assimilation of voicing 

 

11. I: But is art, then, just to please the eye and calm the nerves, because that´s how  

/bәt ɪs ˈɑːt̪ ðen dʒәstә ˈpliːz ðiː jˈaɪ әn ˈkɑːm ðә ˈnɜːvz bɪkәz ðәts ˌhaʊ/ 

assimilation of place, elision of two identical consonants, linking j, consonant cluster, 2x 

progressive assimilation of voicing, contraction 

 

12. we respond to it, isn´t it? 

/wɪ rɪˈspɒn tʊ wɪt ˈɪznt ɪt/ 

consonant cluster, linking w, contraction 

 

13. M: I think mankind has always needed art; for magic, for celebration,  

/aɪ ˌθɪŋk mæŋˈkaɪnd hәz ˈɔːlweɪz ˌniːdɪd ˈɑːt fә ˈmædʒɪk fә selɪˈbreɪʃn̩/ 

2x assimilation of place, progressive assimilation of voicing, syllabic n 

 

14. for embellishment, and artists meanwhile have been trying to produce some sort 

/fәr ɪmˈbelɪʃmәnt әnd ʔˈɑːtɪsts ˈmiːnwaɪl hәv ˌbiːn ˈtraɪɪŋ tә prәˌdjuːsәm ˌsɔːt/ 

linking r, glottal stop instead of linking, progressive assimilation of voicing, elision of two 

identical consonants 

  

15. of sense out of this funny old world in which we exist. And I think artists today,  

/әf ˈsens aʊt әv ðɪs ˈfʌnɪ ˈәʊld ˈwɜːld ɪn wɪtʃ wiː jɪɡˈzɪst әnd aɪ ˌθɪŋk ˈɑːtɪsts tәˈdeɪ/ 

regressive assimilation of voicing, linking j, assimilation of place 
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16. we´re still trying to find that order and show it to people when we paint. 

/wɪә ˌstɪl ˈtraɪɪŋ tә ˈfaɪn̪ ˌðæt ˈɔːdr әnd ˈʃәʊ wɪtә ˌpiːpl̩ wen wɪ ˈpeɪnt/ 

consonant cluster, assimilation of place, linking r, elision of a final /ә/ before linking r, 

linking w, elision of two identical consonants, syllabic l  

 

17. I: So, you don´t approve of what´s called the modern movement? 

/sәʊ jʊ dәʊnt әˈpruːv әv wәts ˌkɔːld̪ ðә ˈmɒdn̩ ˈmuːvmәnt/ 

2x contraction, assimilation of place, syllabic n 

 

18. M: I think my kind of painting is part of the modern movement, but it´s a  

/aɪ ˌθɪŋk ˌmaɪ ˌkaɪnd әf ˈpeɪntɪŋ ɪs ˈpɑːt әv ðә ˌmɒdn̩ ˌmuːvmәnt bәt ɪts ә/ 

assimilation of place, 2x regressive assimilation of voicing, syllabic n, contraction 

 

19. description that gets overused and often in a misleading fashion. For example,  

/dɪˈskrɪpʃәn ðәk ɡets әʊvәˈjuːzd әnd ˌɒfn̩ ɪn ә mɪsˈliːdɪŋ ˈfæʃn̩ fәr ɪɡˈzɑːmpl̩/ 

assimilation of place, 2x progressive assimilation of voicing, consonant cluster, 2x syllabic 

n, linking r, syllabic l 

 

20. those artists at the so-called “cutting edge” are only one very small part of it  

/ðәʊz ˈɑːtɪsts әt̪ ðә ˌsәʊ ˌkɔːld ˈkʌtɪŋ ˈedʒ әr ˌәʊnlɪ ˌwʌn ˌverɪ ˌsmɔːl ˈpɑːt әv ɪt/ 

2x progressive assimilation of voicing, assimilation of place, linking r 

 

21. which gets a lot of attention in the media and elsewhere. 

/wɪtʃ ˌɡets ә lɒt әv әˈtenʃn̩ ɪn̪ n̪ә ˈmiːdɪә әnd elsˌweә/ 

progressive assimilation of voicing, syllabic n, progressive assimilation of manner  

 

22. I: Now, you began as a designer of textiles rather than a painter.  

/ˌnaʊ jә bɪˈɡæn әz ә dɪˈzaɪnәr әf ˈtekstaɪlz ˌrɑːðә ðәn ә ˈpeɪntә/ 

linking r, elision of final /ә/ before linking r, regressive assimilation of voicing, progressive 

assimilation of voicing 

 

23. Why did you change, was it very important to you to paint? 

/ˈwaɪ dɪdʒә ˈtʃeɪndʒ wәz ɪt ˌverɪ ɪmˈpɔːtntә jʊ tә ˌpeɪnt/ 

coalescent assimilation, elision of two identical consonants 
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24. M: Well, I jumped into it really. I hadn´t sought the change at all.  

/wel aɪ ˈdʒʌmpt ˌɪntʊ wɪt ˌrɪәlɪ aɪ ˌhædn̩ ˈsɔːt̪ ðә ˌtʃeɪndʒ әt ˌɔːl/ 

linking w, contraction, consonant cluster, syllabic n, assimilation of place 
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APPENDIX 2 

Questionnaire Concerning the Tuition of the English Language with the Concentration on 

the Spoken Language and Pronunciation 

 

1. Teacher: 

a) primary education (6-10) 

b) primary education (10-14) 

c) secondary education  

d) post-secondary education 

e) different: 

 

2. School enables tuition with English native speakers: 

a) yes 

b) no 

c) different: 

 

3. School enables excursions / student exchange programs: 

a) yes 

b) no 

c) different:  

 

4. During the lessons there is room for using the audio recordings from textbooks: 

a) yes 

b) no 

c) different 

 

5. If 4. a) is valid, students imitate the pronunciation of the native speakers: 

a) yes 

b) no 

c) different: 
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6. During the lessons there is room for other speech exercises (conversation, oral 

presentation): 

a) yes 

b) no 

 

7. Singing/recitation is used to practise the spoken level of the language and its 

correct pronunciation: 

a) not used 

b) singing/recitation with text 

c) learning by heart  

 

8. During the lessons there is room for other listening exercises: 

a) songs 

b) films/series 

c) not used 

d) different:  

 

9. The students are taught the aspects of connected speech (assimilation, elision, 

linking): 

a) yes 

b) no 

  

10. Other possibilities to practise speaking, listening, pronunciation: 
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APPENDIX 3 

The International Phonetic Alphabet (2005) 

 

 

 


