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ABSTRACT

Sukenikova, Markéta. University of West Bohemia. April, 2014.
Aspects of Connected Speech in Various Types of Discourse.
Supervisor: PhDr. Nadézda Staskovéa, Ph.D.

“Even if you do manage to make yourself understood, you will not express yourself
well; you will not do yourself justice unless your pronunciation is good” (Christophersen,

1975, p. 3).

This undergraduate thesis concerns a significant component of phonology which to
a great extent modifies the spoken form of language — the aspects of connected speech. As
far as the structure of the work is concerned, the theoretical part provides the reader with
coherent information designed as a literature survey regarding the phenomena of further
researched topic. The main attention is given to assimilation, linking and elision;
nevertheless, taking into consideration the integrity of the paper, the theoretical part also
includes information regarding other aspects related to the topic of connected speech such
as coarticulation, rhythm, juncture, etc. The aim of the undergraduate thesis is to capture
the occurrence and frequency of the aspects of connected speech in various types of
communication and to use these results for comparison of the analysed recordings of both
native and non-native English speakers. According to the results, showing the frequency of
the researched topic, it can be said that the level of occurrence of the examined phenomena
in the speech of the non-native speaker with considerably good knowledge of the English
language is comparable to the speech of the native speaker, although the frequency of the
aspects of connected speech is still naturally prevealing in the speech of the native speaker.
Rather surprising is the result displaying a higher occurrence of these aspects in formal
speeches than in informal communication. Finally, attention is given to contractive forms
and their relevance / irrelevance in terms of connected speech, more particularly elision.
Their extensive frequency in informal communication and occurrence even in formal
communiation emphasizes their importance as far as the tuition of these aspects is

concerned, which supports the opinion of authors such as Underhill and Kelly.
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1 INTRODUCTION

Communication is incontestably an indivisible part of human society. It may be
realized in various forms such as in written form, in sign language, through non-lingual
communication, etc. The primary function of any language, however, is the
communication in its spoken form. The disciplines which concern with this level of
language are phonetics and phonology. They deserve a great attention not only because
they create an important part of linguistics, but because they study an integral component
of our everyday life, the spoken language. This form consists of numerous aspects, and one
of them, which to a great extent modify particular discourse, is connected speech.

Perception of any utterance simply as a complex of individual sounds is incomplete
and immature. The speech is normally perceived as a stream of sounds which mutually
modify and affect each other. From this poit of view, the spoken language radically differs
from its written form. Unlike in the script, the division of words in the stream of speech is
not strictly determined by spaces. The partial absence of this feature in spoken
communication notably complicates its perception. The spoken language varies with every
speaker, and differs under the influence of extralinguistic situation. The alternations in the
stream of speech are realized even on the level of individual words, but mainly on the word
boundaries.

The present undergraduate thesis focuses on capturing the frequency and
occurrence of the aspects of connected speech in English. The analyzed materials are
diverse speech recordings realized under various extralinguistic situations. The objective of
the study is to compare individual speaking subjects as far as the modification of the
utterances by the aspects of connected speech is concerned, and to reveal the extent of their
occurrence. The aim of the research is described in detail in the Methods chapter.

The Theoretical Background presents comprehensive information regarding the
aspects of connected speech, and introduces the reader to the topic. Apart from the factual
information it includes the sub-chapter concerning the tuition of these aspects. Another
part of this work is the Analysis. It introduces the actual analysis and displays its results as
well as the results of the questionnaire related to the topic, which was addressed to English
language teachers at Czech schools. The final sub-chaper Summary of the Results consists
of the discussion regarding the obtained data. The chapter Methods precedes the Analysis.
It describes the objective and the procedure of the study.



2 THEORETICAL BACKGROUND

2.1 Speech Mechanism

Speech can be described as a result of a process consisting of three stages. The
initial impulse occurs in the brain and the main purpose of communication is to convey
ideas and thoughts. The second step involves the transmission of the idea by the nervous
system to the speech organs and the following air disturbances representing the final, third
step of the speech chain. The communication presupposes the recipient of the message,
thus the whole process will be repeated, but of course, vice versa (Cruttenden, 2008).

Speech is produced in the vocal tract which consists of speech organs. The first
substantial organs to mention are the lungs. Their role is to release an air stream, which is
the initial stimulus for the sound production. The lung capacity therefore has an impact on
the utterances which we produce. The air stream expelled from the lungs is first modified
in the larynx containing the vocal folds. Glottis is found in the larynx. The vocal folds
enable an open or shut position. When they are closely brought together, the air is stopped
beneath them, we speak about a glottal stop (?), which is in English to be found e.g. when
preceding a vowel /2a&embjulons/ or when reinforcing p, t, k as in /kln?k/. The vocal folds
may be also held apart, no vibration occurs and they enable to produce voiceless sounds
and it is also a state for breathing. Another state of this organ is when they are brought
together, but not totally shut. In this position they vibrate, produce voiced sounds. To some
extent we are able to control the speed of the vibrations and consequently adjust a higher or
lower pitch of the voice. Further, the air stream is shaped in the upper cavities. The
pharyngeal cavity is situated above the larynx reaching the back of the mouth and the rear
part of the soft palate. If the soft palate is lowered, the air stream is heading the nasal
cavity with no oral escape. /m, n, ny/ are typical English nasal consonants. Other consonants
are, unlike these, produced through the mouth, which means that the soft palate is raised,
blocking the air stream to get into the nasal cavity. Another section of the vocal tract which
finally shapes the quality of the sounds is the cavity formed by the mouth. The organs
within the mouth can be divided into two categories: movable and fixed. The teeth, the
alveolar ridge, the hard palate, and the pharyngeal wall are fixed, others are movable: the
lips, the tongue, the soft palate with the uvula and the lower jaw. The tongue is very
flexible organ, which is divided into several parts, although there are no precise borders:
front, back, centre, and root (create the body of the tongue), blade, and tip; the edges are

called rims. As it is very movable organ it may touch many different parts of the mouth



and it can be moved to many different shapes. Speaking of the movable parts, the final
obstruction is the lips. They are variously shaped. They may be pressed, creating a
complete obstruction /p, b/, in contact with teeth /f, v/, held apart in a spread lip position
when producing vowels such as in “see” /si:/ or in neutral position or rounded position as
in “got” /got/. As it is obvious from what is written above, the air stream, beginning in the
lungs, is miscellaneously modified on its passage until it is eventually released to the air as

a particular sound (Cruttenden, 2008, pp. 7-12).

2.2 Received Pronunciation

As far as the spoken language is concerned, there is a diverse variety of accents in
Britain corresponding with the regions and communities in which they developed under
different external influences. These are referred to as regional varieties. Throughout the
history one regional accent was commencing to rise above the others, and was considered a
prestige variety. It was the London region due to the fact that it was, and still is, the area of
cultural and political centre. Subsequently, it lost its regional characteristics and gained the
social connotation. It was the speech used by the ruling class, and in the public schools
(Cruttenden, 2008). Another, not conservative, branch of Modern English developed in the
16" century, and was spoken by the lower social classes of London. This branch is called
Cockney (Bélicek, 2001).

The accent of British English which is regarded a social standard is referred to as
Received Pronunciation (RP). The term “Received” expresses the Victorian attitude
meaning being received to the polite society (Laver, 1994). In A manual of English
phonetics, BElicek comments on other names, by which the standard pronunciation of
English was, and is referred to. In the 19" century, it was referred to as Queen’s English or
King’s English. Currently it is spoken about as BBC standard, Oxford English, Cambridge
English, Public School English or Educated Southern British English (2001, p. 81).

Recently, the respectability of RP is declining. The importance of speaking
“without an accent” to gain a decent position in a society is decreasing. Refined RP or
General RP is typically to be used by people of the older generation. The younger
population, including people with the university degree or secondary education, is to a
great extent abandoning RP, and is approaching the colloquial speech (B¢licek, 2001).
Jenkins (2000) states that RP is spoken by only 3% of the British population. If this is the
attitude of the native speakers, the consideration about the role of RP from the point of

view of an international language is appealing. Over the past half century, the English



language has gained a substantial role of the international language. Realizing this, the
question about who should be the one to prescribe the norms is arising, speaking on the
non-native level. The term “international” itself contains the idea that no nation should
have the absolute entitlement. Such considerations then relegate RP as a model for foreign
learners. Jenkins (2000) further discusses other disputations about RP as a norm.
Nevertheless, abandoning RP as a norm is not an opinion of all linguists, learners, or
teachers. The fact that RP is employed as a model serving for the description of the
phonetics of the British English, and for teaching the English language to foreign learners
has several reasons, despite the fact that it is spoken only by a minority of the British
population. One of the reasons is that it is not a region bound accent, another is that it is
regarded the variation comprehensible to all users of the British English and finally, the
official announcements on the radio or television broadcasting are read in RP (Roach,
1992). In the public view RP is therefore closely connected with BBC English (The British
Broadcasting Corporation). According to certain distinctive features RP may be classified
into three types. Refined RP is connected with the upper-class and sometimes considered
artificial or affected. Another type, which can be regarded a contradictory term, regional
RP, involves in itself some very slight features of the pronunciation typical of the
particular region, but not easily noticeable by the speakers of RP themselves, and finally
there is general RP (Cruttenden, 2008).

As it was mentioned above, RP is the type of pronunciation used for the purposes of
description in the books on phonetics, and as a model pronunciation for the learners of the
English language, thus it is used even as a model for this undergraduate thesis, which

emerges from the literature based on the norms of RP.

2. 3 Aspects of Connected Speech

Stream of speech cannot be viewed as a sequence of singular words with the
dictionary pronunciation, which they have if they stay in isolation. By the term connected
speech we comprehend a flow of words in which the sounds are simplified, or more
precisely, modified under the influence of the speed and context of the utterance. Underhill
(2005) subsequently discusses two terms; careful colloquial speech, and raid colloquial
speech in the correspondence with the speed, and the context of the discourse. The careful
colloquial speech is typical of formal situations when the producer is attentive to his or her
pronunciation; therefore the modifications are on a moderate level. The rapid colloquial

speech involves more extensive modifications due to its fast tempo, and the decreasing



attention of the speaker towards the pronunciation. The scope of the modifications largely
depends on the characteristics of the speaker, as well as on the characteristics of the

particular utterance, and its context.

2. 3. 1 Assimilation. Verbal communication is perceived as a connected flow of
individual sounds. These sounds cannot be viewed as discrete items as they influence each
other in the stream of speech. Such alternation of a sound induced by its adjacent segment

is referred to as assimilation (Roach, 2001).

2. 3. 1. 1 Historical & contextual. Jones (1997, pp. 217-229) classifies assimilation
into two categories, historical and contextual.

The historical assimilation is described as the change of pronunciation of a
particular sound with respect to the development of the language throughout the time. He
represents it with an example when in Early English -s endings were likely to be
pronounced as /s/ e.g. in “dogs” /dpgs/, subsequently, under the influence of preceding
sound /g/, they altered into /z/. To be more specific, he states, that more modern,
analogically formed words like “globes” /gloubz/ cannot be regarded examples of the
historical assimilation as in these cases it has never taken place.

The contextual assimilation then is resulting from the mutual influence of the words

in a sentence, gaining a different way of pronunciation than the one when they stand alone.

The phenomena of assimilation are typically classified into three categories:

assimilation of voicing, place and manner (Roach, 2001).

2. 3. 1. 2 Assimilation of voicing. Assimilation of voicing is further divided into
progressive and regressive, according to the fact if the sound is influenced by the preceding
or following sound, respectively. In this type of assimilation, a voiced sound alters into
voiceless, under the impact of neighbouring sound or vice versa a voiceless sound modifies

into voiced (Roach, 2001).

Progressive assimilation of voicing. This type of assimilation is observable in the
“-s” suffixes as the third person singular of verbs, as a productive form of creating plural

[IP%2]
S

form of nouns or as a possessive suffix. If “s” follows lenis it is pronounced as /z/, if fortis

it is pronounced as /s/. E.g. “runs” /ranz/ vs. “walks” /wo:ks/; “bags” /bagz/ vs. “hats”



/heets/; “Jim’s” /d3imz/ vs. “Jane’s” /d3eims/. Similarly, it works with past tense endings

“asked” /a:skt/ vs. “loved” /1avd/ (Roach 2000, p. 141).

Regressive assimilation of voicing. As far as the regressive assimilation of voicing
in word boundaries is concerned there must be mentioned its restricted occurrence in the
English language. Having the example “have”, the pronunciation of the final consonant /v/
will be voiced. If we add the particle “to”, consequently /v/ loses its voiced quality under
the influence of voiceless /t/ sound. Such assimilation of voicing is quite frequent in the
English language; nevertheless, the inverse process is hardly to be found. This would be
the case when a final voiceless consonant would be voiced by the influence of adjacent
voiced consonant. Therefore, foreign learners may make the mistake in pronouncing “nice
view” as /naiz vju:/ instead of the correct pronunciation /nars vju:/. The reason is that such
a type of regressive assimilation may be regularly used in their native language. The
explanation is given in phonological level, in the different occurrence of types of

coarticulation (see coarticulation), (Roach, 2001, pp. 53-60).

2. 3. 1. 3 Assimilation of place. Second type of assimilation concerns the change of
the place where the sound is produced. Frequently, it involves alveolar consonants /t, d, n/,
which alter according to the adjacent consonant to the same place of articulation (Roach,
2001).

Alveolar /t/ sound becomes /p/ sound before a bilabial consonant as in “light blue”
/latp blu:/.
Alveolar /t/ sound becomes /k/ sound before a velar consonant as in “quite good” /kwaik
god/.
Alveolar /t/ sound becomes dental plosive /t/ before a dental consonant as in “get those”
/get 0ovz/.
Alveolar /d/sound becomes /b/ sound before a bilabial consonant as in “good boy” /gub
bor/.
Alveolar /d/ sound becomes /g/ sound before a velar consonant as in “good girl” /gug g3:1/.
Alveolar /d/ sound becomes dental plosive /d/ before dental consonant as in “read these” /
ri:d 01:7/.
Alveolar /n/ sound becomes /m/ sound before a bilabial consonant as in “ten mice” /tem

mais/.



Alveolar /n/ sound becomes /n/ sound before a velar consonant as in “ten gowns” /ter
gaovnz/.

Alveolar /n/ sound becomes dental nasal /n/ before a dental consonant as in “in the” /mn do/.
Alveolar /s/ and /z/ alter into /f/ and /3/, respectively before /[/ or /j/ as in “this shoe” /d1f
Ju:/ and “those years” /0ou3 j1oz/ (Roach 2000, pp. 139,140).

2. 3. 1. 4 Assimilation of manner. Third type is the assimilation of manner, in
which the sound converts the manner of articulation towards the consonant which is more
easily produced and is perceptible only in the most rapid speech (Roach, 2001). There are
two types regressive and progressive. In the regressive assimilation of manner final plosive
converts into fricative or nasal as in “that song” /des spn/ or in “red nose” /ren novuz/. The
progressive assimilation occurs when a plosive or nasal precede /0/ as an initial sound of a
word as in “get them” or “read these” or “in the”. “Th” will become plosive or nasal with
dental place of articulation (Roach 2000, pp. 140,141).

It may seem that these changes are frequently of character of phonemic change, but
it does not mean always. For example, the position of the lips in pronouncing “this event”
and “this August” influences the /s/ sound. In the first example the /s/ sound will have the
tendency to the pronunciation with spread lips; the second example will have the tendency
to the pronunciation with rounded lips. Such a modification is not regarded as phonemic
change (Roach, 2001, pp. 55,56).

Roach (2001, p. 56) claims that the articulatory reason for assimilation is
established on so-called “principle of least effort”. This means that the speaker tends to
produce the sounds in the most uncomplicated way. For example instead of lowering and
consequent rising of the soft palate in pronouncing the word “morning” for the sounds /m/
and /n/, the soft palate is left lowered and the nasalisation develops through the whole

word.

2. 3. 1. 5 Glottal stop. In How to teach pronunciation, at the end of the chapter
concerning assimilation, Kelly (2000, p. 109) introduces another possibility of
assimilation, which is the glottal stop. The function of a glottis is described in the part
Speech mechanism. In the example “Could you pass me that book?” we may encounter the
glottalization of the plosive consonant /t/ > /?/. Roach (2000) nevertheless, suppresses its

importance, and describes it only as an “alternative pronunciation of /p/, /t/ or /k/”* (p.32).



2. 3. 1. 6 Coalescent assimilation. This type of assimilation represents the situation
when two sounds are conjoined, coalesced into a new single sound. The examples of the

phenomenon which is to be found at the word boundaries in a fast speech are presented

bellow (Plavka, 2003, p.28).

I+ 1G>l don’t you /dountfs/

/d/+ /> /d3/ did you /didzo/

/sl + 1>l bless you /blefs/

1zl + i/ > I3/ he’s your friend /hi:30 frend/

2. 3. 2 Coarticulation. Assimilation was described as a process where a sound is
influenced by the adjacent segment. Nevertheless, there was already given an example
where the influence was not only in one direction, but the modification in the example
“morning” was more complex. The impact was not only from one sound to the
neighbouring sound, but the nasal effect was spread on the whole word. It is typical of
coarticulation that it affects more simultaneous modifications. Coarticulation is dealing
with all the articulatory processes during speech. The processes co-occur, therefore more
than one movement of articulators have the impact on the vocal tract at the same time. In
the study of coarticulation the analyzed processes are not as apparent as in the study of
articulation. It describes and studies the way the brain operates the articulators when
producing speech, creating a concrete utterance from abstract system. The difference
between coarticulation and assimilation is that assimilation concentrates on modification of
sounds which are detectable in particular language; in contrast, coarticulation refers to

coarticulatory features in all languages as they are of biological nature (Roach, 2001).

2. 3. 3 Elision. It is typical of rapid speech that one sound or certain sounds are
omitted; such sounds would not be omitted in slow speech or in isolation. If elision is
looked upon from the point of view of coarticulation, it cannot be totally independent of
assimilation. As Roach (2001) states: “It is simply an extreme result of coarticulation
whereby two sounds are articulated so closely in time to each other that a sound or sounds
between them are completely obscured” (p. 61). The sounds are “obscured” not entirely
deleted as the articulators endeavour, thought not completely, to move the way where the

obscured sound would be realized.



There are two types of elision historical and contextual. Contextual elision appears in the

rapid speech in which a certain sound is obscured, but it is preserved if the word stands in

isolation, or in slow careful pronunciation. Historical elision is a result of language

development which means that certain sounds pronounced earlier in the history are no

longer pronounced in the current stage of language (Jones, 1997).

2. 3. 3. 1 Contextual elision.

Loss of weak vowel after p, t, k.

The vowel in the syllable may be omitted as in “perhaps” /phaps/.

Weak vowel + 1, 1, nasal (n, m, ) becomes syllabic.

Consonants n, | or r adopt the function of vowel in syllables where no vowel is to
be found and stand in the centre, for example, “cattle” /keetl/. It is possible to
encounter a situation when some of the English accents insert a vowel before 1
/ketal/, nevertheless, such a situation would be improper for RP (Roach, 2000, p.
142).

Syllabic 1, which was presented as an example, is by Roach (2000, pp. 86-90)
considered the most noticeable example of English syllabic consonants. He also
states that in some English accents, especially those in or around London, the
speakers pronounce a close back rounded vowel instead of the syllabic | “bottle”
/botu/. As far as the RP is concerned, frequently syllabic 1 occurs in the words with
a consonant followed by “le” as in the previous example or if the word is spelled
with “al” or “el” at the end after one or more consonant letters preceding it e.g.
“parcel” / pa:sl/.

Speaking of syllabic nasal, the most frequent is syllabic n. It occurs in the middle or
final position after plosive or fricative consonants, but not in the initial position,
therefore, “tonight” is likely to be pronounced / tonart/. Syllabic n is also more
frequent after f or v, although the variation as in “seven” /sevon/ is also acceptable,
as well as it is acceptable after bilabial consonants “ribbon” /riban/ or /ribni.
Contrary, syllabic n is not widespread after non-alveolar consonants e.g.
“toboggan” /tobbgon/, not even after /1, t[, d3/, or after consonant clusters composed
of nasal + plosive + syllabic nasal e.g. “London” /Iandan/.

Finally, syllabic r is likely to be found in rhotic languages (see linking), therefore, it

is not very frequent among RP speakers, and it could be said that the alternation
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without the syllabic r is acceptable in majority of the situations where syllabic r

occurs.

iii)) Avoidance of complex consonant clusters.

In clusters of three consonants the middle consonant is omitted, specifically clusters

consisting of three plosives or two plosives and a fricative. For example “looked

back” /luk baek/ or “acts” /aeks/.

iv) Elision of initial consonants in pronouns.

For example “I've seen him” /arv "si:n 1m/.

v) Loss of final v in “of” before consonants.

For example “waste of money” /weist 0 mant/ (Roach, 2000, p. 143).

Pavlik (2000) divides the contextual elision into the elision of vowels and elision of

consonants discussing elisions which have not been mentioned.

vi) The elision of a vowel on a word boundary takes place, when a word ending in a
diphthong /e1, a1, o1, ou, av/ is preceding a word beginning with /o/; in this case, the
second vowel of the diphthong tends to be elided, and the remaining vowel may be
lengthened as in “how about” /hav obaut/ > /hasbaut/ >/ ha(:)sbaut/.

vii) Another type of elision is the elision of a final /o/ if the word is followed by linking
/t/, e.g. in “here 1s” /hroriz/ > /hi:riz/.

viii) Elision of consonants which has not yet been mentioned is an elision of one of two
identical adjacent consonants. The situation when two identical consonants are
standing next to each other is called gemination. The example is “take care” /teik
keo/ > /teikes/ (pp. 191, 192).

It is also a matter of question whether contractive forms of grammatical words
should be studied as a part of elision or not. Roach (2000) claims that their special form of
spelling distinguishes them from the above mentioned examples. The difference is quite
noticeable as in “would” pronounced as /d/ or /od/ or “have” pronounced in contraction as
/vl or /av/. Contrary, Underhill (2005), or Kelly (2000) regard contractions as part of
connected speech. Pavlik (2000, p. 193) claims that ““all cases of contracted forms are
examples of contextual elision which came to be used in written form”; “cannot — can’t”
/ka:nt/. Elision in cases as “want to” /wpna/ is typical of colloquial speech, and is regarded

“vulgar” in formal communication.
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2. 3. 3. 2 Historical elision. One of the most characteristic examples of historical
elision is the loss of r sound in the final position or before a consonant as in “arm, horse”
Ja:m/ /ho:s/. Up to the 15™ century the r sound was sounded, it is expected that the
omission expanded later at court. Other examples are elision of | sound in “walk” /wa:k/,
omitted p sound e.g. in “cupboard /kabad/, dropped d sound e.g. “kindness” /kamnis/ or
elision of unstressed vowels such as /o/ or /1/ e.g. “history, university” /histr1/ /ju:nivs:str/
although it is sometimes still possible to hear the variations preserving /o/ or /1/ (Jones,

1997, pp. 230,231).

2. 3. 4 Vowel reduction, strong and weak forms. Underhill (2005) comments on
the English learners” observations regarding the native speakers” pronunciation, and their
tendency to “swallow” certain sounds. Underhill states that it is usually the combination of
assimilation, elision, and vowel reduction.

Vowel reduction is often referred to as centralisation because in fast speech, the
length and quality of a vowel is frequently reduced to /o/, tongue is in central position, lips,
and jaw relaxed. The partial centralization takes place in monophthongs /u:/ towards /v/,
and /i:/ towards /1/ (p. 62).

Strong, and weak forms are two possible ways of pronunciation when speaking of
monosyllabic grammar words. The strong form is the stressed one, or if the word stands in
an isolation. The weak form is typical of unstressed positions. The vowel reduction is
closely related to the rhythmicity of the speech. The level of the speech speed has an
impact on the extent of the reduction of the unstressed vowel; nevertheless, still this
phenomenon occurs in both careful and rapid colloquial speech (Underhill, 2005).

Underhill depicts the typical features of the above discussed words. Typically these
are:

1) it involves words consisting of one syllable;

i1) the affected words are frequently function words;

i) they usually take the weak form, if not emphasized on purpose;

iv) they are very frequent in occurrence, although few in quantity (1994, p. 64).

To compare strong and weak syllables, Roach lists several characteristics of the
weak syllables. Commonly, they are shorter, they have a lower intensity, and they differ in
quantity. Frequently, they occur at the word-final position of the words containing earlier
mentioned “schwa” /o/, /1/ or /v/, possible are also syllabic consonants e.g. in “bottle” /botl/

(2000, pp. 81-82).
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2. 3.5 Word and sentence stress. Stress in the English language is a very complex
issue. To compare it with the Czech language in which the word stress is always on the
first syllable, the English system of placing stress is more difficult as it can be placed on
various parts of the words. The rules concerning its placement are dependent on the word
origin and structure. From the learners” point of view it is often seen as the best way to
learn the word stress when learning the particular meaning and pronunciation of the word
(Skalickova, 1979). For more detailed information concerning the placement of word stress
see Skalickova (1979, pp. 147-149); Roach (2000, pp. 93-111).

Speaking of the sentence stress, Pavlik (2000) claims that “in common with word
stress, it is a conscious prominence-increasing change of loudness, length and pitch” (p.
181). Unlike the word stress it applies to a larger unit than words. The sentence stress is
further divided into two levels — primary and secondary. The primary sentence stress is
carried by the most important words — usually content words such as nouns, verbs,
adjectives, numerals, and some adverbs. The secondary stress is placed on the content
words of less importance. Also the function words in their strong form may carry the

secondary stress (Pavlik, 2000).

2. 3. 6 Linking, intrusion. Skalickova emphasizes in her work Zdklady fonetiky
anglictiny the fact that speech cannot be understood as a “sum of elements which would be
arranged together as graphemes in script; speech signifies a seamless stream of sounds
mutually dependent” (1967, p. 17). An important component of this “seamless stream” is
linking or as Underhill (2005) calls it liaison. The fluency is accomplished when final
consonant is linked with initial vowel of adjacent word, and final vowel with initial
consonant. In real connected speech, speakers also link words together in several special

ways, four in particular. The means of linking are linking A1, /™1, I/, and intrusive /r/.

2.3.6. 1 Linking /Y/. Linking // is slightly heard between two words under the
condition that the first one ends in / 1./ or a diphthong ending in /1/, and the second one

begins with a vowel e.g. “my ears” /mai '10z/.

2. 3. 6. 2 Linking /"/. Linking /*/ appears in the speech when the first word ends in
/u:/ or a diphthong ending in /u/ e.g. “two-eyed” /tu: Vaid/.
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These linking means should not be considered identical with phonemic /j/, and /w/.
The minimal pairs (with the above mentioned examples) illustrate the differences; “my
years” /mai j1oz/, and “too wide” /tu: waid/ (Cruttenden, 2008, p. 306). Minimal pairs is a
term signifying pairs of words which are nearly identical, but differ by one sound
(Ladefoged & Johnson, 2011).

In a fast speech, it is possible to encounter the absorption of the second part of the
diphthong plus the following vowel e.g. “my ears” /ma 10z/. This situation is regarded
marked more in Refined RP than in General RP, (see elision).

Glottal stop may be also used for replacement of linking // or /*/ involving a certain

degree of emphasis e.g. “very angry” / verr ? @engri/ (Cruttenden, 2008, p. 306).

2. 3. 6. 3 Linking & intrusive /r/. RP reintroduces post-vocalic /r/ when a word
ending with a syllable containing /1/ is followed by a word beginning with a vowel, for
example in expression “four eggs”, the /r/ sound will be reintroduced /fo:r egz/ in
comparison to only “four” /f5:/ (Roach, 2000, 9. 144). The situation when the /r/ sound is
not reintroduced but newly developed occurs between two words when one is ending and
the other beginning with a vowel as in “media event” / mi:dior rvent/. This phenomenon is
called intrusive /r/, typically it occurs in / 9/ ending as in “drama and music” / dra:mor om
mju:zik/, less frequently after / a:, o:/. The usage of intrusive /r/ is expanding, and used
unconsciously among RP speakers, nevertheless, some English speakers still consider it
substandard, and there are rising tendencies which avoid using it in favour of a pause or a
glottal stop. Also linking /1/ is often replaced by a glottal stop e.g. “War and Peace” / wo: ?
ond pi:s/ (Cruttenden, 2008, p. 305).

Speaking about linking /1/, the issue regarding rhotic and non-rhotic accents of
English is emerging. Accents referred to as rhotic are those in which the /t/ sound is
pronounced if it is adjacent to a vowel; more precisely, if it stands after a vowel in spelling.
This phenomenon is typical of American English, Irish English, and some of the regional
accents of the British English. Contrary, RP, and other accents are called non-rhotic. It is
apparent from the term itself that in these accents /r/ remains silent. The difference
between these two varieties may be presented on the following example: “bark”
pronounced by a speaker of a rhotic accent would be pronounced as /ba:rk/; the same word
would be pronounced as /ba:k/ by a speaker of a non-rhotic accent (Kelly, 2000, p. 111).
Wells (1982, p. 76) in addition to these two types mentions another type of accent. In semi-

rhotic accent the preconsonantal /r/ is not preserved, nonetheless it preserves /r/ sound in
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some word-final positions as in “far” /fa:r/. This type of pronunciation could be found for
example in Jamaican English accent. Further Wells mentions so called “hyper-rhotic”
accents in southern Britain as well as southern America which are typical of retaining the
historical /r/ sounds; moreover /r/ appears at the word-final positions as in “comma” or
“China”. It must be emphasized that these /r/’s are not interchangeable with intrusive /r/’s

of non-rhotic accents.

2. 3. 7 Juncture. There are several types of juncture; close, external open and
internal open. The first two types can be rather easily described. In practice the close
juncture in expression “my turn” /mar t3:n/ would be between m and ai, t and 3:, 3: and n.
M and n would represent external open juncture. More complicated relation arises between
a1 and t, in fast speech there is no pause which would signal where should be the space in
the transcription, which leads to two possible meanings: “my turn”, and “might earn”.
Juncture expresses the relations between one sound and its preceding and following
sounds. This phenomenon should help the listener to distinguish between the two above
mentioned expressions. In this case the solution lies in the aspirated initial t sound and
unaspirated final t sound. To conclude, it must be said that although many minimal pairs,
similar to the above mentioned, have been invented to represent the importance of
juncture, the concrete realization, and context makes the juncture issue redundant (Roach,

2000, p. 144).

2. 3. 8 Rhythm. Commonly, the English language is regarded a stress-timed
rhythm language. According to this theory the stressed syllables are regularly repeated in a
stretch of language without any respect to the number of the unstressed syllables standing
between them. Thus regular stress results into irregular syllable length (Underhill, 2005).
Some theories operate with the term foot, a unit of rhythm, which contains the stressed
syllable, and all the following unstressed syllables. Another foot starts with another
stressed syllable. The fact that the rhythmicality of stressed-timed language alters in
various speech situations cannot be omitted. As linguistics is not regarded an exact science,
the rhythm should not be perceived as a strictly given entity, but as a scale with a range
from very rhythmical to less rhythmical speeches. Syllable-timed rhythm represents the
opposite to the stressed-timed rhythm, the major role have the regularly occurring syllables

irrespective of their stress (Roach, 2001).
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From what has been written above, it is clear that the rhythm is closely related to
the vowel-length. The length of a long vowel (e.g. i;, a:, o:, u:) or a diphthong in a syllable
is dependent on the adjacent syllables. If it is followed by another stressed syllable or if it
is in the final position, the length of such a syllable will be longer than if it were followed
by an unstressed syllable. Because English speakers tend to maintain the distances of the
stressed syllables at the same level the result must be as follows: the more unstressed
syllables after the stressed syllable containing a long vowel or a diphthong, the shorter the
long vowel or the diphthong will be (Jones, 1997). The practical examples of this
phenomenon are displayed bellow.

The long vowel i: in “lead” /i:d/ will be longer than in “leader” /li:do/ because in the
second example the stressed syllable is followed by another unstressed syllable, and the
duration of the two expressions should be approximately of the same time. The English
rhythm may be one of the problematic aspects for some foreign learners, e.g. for the Czech
students due to the fact that the Czech language belongs to the group of syllable-timed
languages, therefore the students should practice the right rhythmicality of the English
language from the initial point of their study so that their speech will not sound excessively
unnatural. (Jones, 1997, pp. 234-244).

To conclude this chapter concerning rhythm, it must be said that the division of the
languages into these two groups is a topic greatly discussed by many phoneticians. To
some of them Roach (1982) refers in his article On the distinction between “stress-timed”
and “syllable-timed” languages. The paper demonstrates the difficulty, and possibly,
impossibility of an objective division of the languages into these groups based on a test
measuring purely the time intervals in speech. The classification, to a great extent, still
depends on the auditory abilities of the phoneticians. He also refers to the opinion which
doubts the strict division of the languages into stress-timed, and syllable-timed, and which
claims that a language is a combination of both, but only with one that prevails. This topic
reaches beyond the theme of this thesis, nevertheless, it provides a space for further

research.

2. 4 Transcription

2. 4.1 The definition of transcription. The most problematic aspect of English
pronunciation concerns the discrepancy between the written, and spoken form; letters do
not correspond with the sounds. The result of this issue is then the establishment of a set of

symbols which represent the spoken communication. The majority of these symbols arise
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from the Roman alphabet e.g. /b/; partially, the symbols are invented as /f/, or they are
created from the combination of the symbols /t[/. These symbols represent so called
“phonetic alphabet” (Pavlik, 2000). Crystal (2008) defines the transcription as “a method
of writing down speech sounds in a systematic and consistent way” (p. 490). Transcription

may be also referred to as notation or script.

2. 4. 2 Types of transcription. Transcription is a significant device for the
phoneticians when analysing the speech prescription as well as production. The eventual
use of the symbols is in accordance with the aim of the transcription. There are two main

types of transcription phonemic and phonetic/allophonic (Ladefoged, 2006).

Phonemic transcription. In the phonemic transcription one symbol stands for one
phoneme. Phonemic symbols are represented in slant brackets / / (Pavlik, 2000). Crystal
(2008) describes this type of transcription as a transcription in which “the only units to be
symbolized are those which have a linguistic function, i.e. the phonemes” (p. 490).
Subsequently, phonemic transcription is divided into simple phonemic transcription, and
comparative phonemic transcription.

In the fromerly mentioned, the quality of a vowel is functionally irrelevant, and the
length of the vowels is expressed only by the length mark e.g. “sit” /sit/, “seat” /si:t/.

The later mentioned type is based on the IPA (International Phonetic Alphabet)
established by the International Phonetic Association in 1886. Thus, this type recognizes
between long and short vowel counterparts by using different symbols e.g. “sit” /sit/, “seat”

/si:t/. The quality of a vowel is indicated in /s1t/, it implies the use of a more open vowel

than in /sit/ (Pavlik, 2000, p. 31-33).

Phonetic transcription. Phonetic (allophonic) transcription presents physically
articulated sounds, their articulatory identity. For this purpose an extensive set of symbols
is used, enclosed within square brackets [ ]. As well as the earlier mentioned type, this one
is further divided into two categories; narrow phonetic transcription, and broad phonetic
transcription. The first one captures such peculiarities as nasalization of vowels or
aspiration of consonants; broad phonetic transcription is less detailed (Pavlik, 2000).
Although, the broad phonetic transcription is very similar to the comparative phonemic
transcription e.g. “pen” [pen] /pen/, it is important to realize the difference between their

functions. Crystal (2008) claims “the broad phonetic transcription is representing a
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sequence of concrete, physical articulations, the second is phonemic transcription
representing a sequence of abstract, functional units, and reflecting a particular theoretical
point of view” (p. 490).

Radoslav Pavlik in his work Phonetics and phonology of English: A theoretical
introduction provides the reader with a graphic illustration of the division of the types of

transcription on the example “pub” (p.32).

Transcription

Phonetic transcription Phonemic transcription
Narrow phonetic t. Broad phonetic t. Simple phonemic t. Comparative phonemic t.
[p"e'b] [peb] /pab/ /pAb/

For the purposes of the transcription, and further analysis of the recordings in the
practical part of this undergraduate thesis, the comparative phonemic transcription,
emerging from the IPA symbols (see Appendix 3), will be used, with respect to the aim of

this thesis, the analysis of the aspects of connected speech.

2. 5 Tuition of the Aspects of Connected Speech

Kelly (2000) discusses the relevance of teaching connected speech to the second
language speakers. He refers to many different views. Those who are against support their
opinion by stating that expecting a successful pronunciation among students is too much or
that not producing these features will not decrease the ineligibility of the students” speech.

Contrary, those in favour say that practicing these aspects is favourable especially
in case of small children who are perfect mimics and thus adopt the skill easily. The same
conviction expresses Christophersen claiming that “the secret of all language-learning is
imitation”. Further, he discusses the imitation of native speakers by second language
learners in comparison with a baby, who learns its language, not because of any inherited
precondition for a particular language, but trough imitation of its surrounding. The same
pattern should be performed by learners who want to accomplish an acceptable level of a

foreign language (1975, p. 5). In contrast to the opinion according to which children
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acquire the native-like pronunciation more easily than adults, who uneasily, if they ever do,
according to the hypothesis referred to as “the critical period hypothesis”, achieve the
native-like pronunciation, Jones (2002) in his article Beyond 'listen and repeat':
Pronunciation teaching materials and theories of second language acquisition discusses
studies which present results in contrast with those earlier mentioned. These studies claim
that in the initial levels of teaching pronunciation the adults accomplished better results
than children; nevertheless, they admit that further in their study the children eventually
exceeded the adults. According to the results the best native-like pronunciation was
acquired by teenagers.

Taking into consideration the naturalness of the student’s speech, the native speaker
will not notice when the features of connected speech are present, but he/she will, if they
are not produced (Kelly, 2000).

Another opinion is that just exposing the students towards these features is enough.

In contrast to this opinion, Hancock (1995) claims, though admitting that teaching
aspects of pronunciation through a teacher being a model (“listen and repeat”) is certainly
in many ways beneficial, it is not suitable for all learners as for a great number of them it is
essential to go deeper into the system, and not only simply follow the teacher’s
pronunciation without understanding the rules.

Both Kelly (2000) and Roach (2000) agree that it is important to teach the aspects
of connected speech, but admitting that some of these features are of major, and some of
minor importance. For example they do not regard practicing assimilation as useful as
practicing elision, rhythm, or linking. Kelly (2000) emphasizes the usefulness of
contractions because the speaker, as not using them, will sound overformal in many
communicative situations. What Roach (2000) regards highly important is to prepare
students to meet in listening the rapid, colloquial, connected speech.

The results emerging from the present research depict to what extent the teachers of
the English language at the addressed Czech schools acquaint their students with the

aspects of connected speech.
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3 METHODS

Subjects and Material for the Analysis

The material analyzed are speech recordings realized under various extralinguistic
situations. The recordings are organized into 6 sections.

The first two speakers participate in a telephone call from Plzen to Nottingham,
which means that the first two analyzed subjects are: a British native speaker ( informal
communication) and a non-native speaker having a considerably advanced knowledge of
English confirmed by a Certificate of Proficiency in English (ESOL Examinations). The
two following speakers present the speech realized in formal situations: a political speech
and BBC radio broadcasting. Eventually, two interviews are extracted from the FCE and
CPE textbooks for the comparison of the occurrence of the aspects of connected speech in

different levels of English.

The Method

The first step of the actual analysis was listening to the audio and video recordings
followed by their transcription. The second step presented subsequent comparative
phonemic transcription. After listening to the recordings several times, the aspects of
connected speech were located in the transcription in the parts in which the speakers
realized them. The main focus is given to assimilation, linking, and elision. Apart from
these segments attention is given also to one suprasegmental feature — the sentence stress,

described in the theoretical part of the thesis.

The Objective of the Analysis

The aim of the analysis is to detect and to compare the frequency of occurrence of
the aspects of connected speech in various types of communication and to use these results
for the comparison of the analysed recordings. One of parts of the research is concentrated
on the comparison of the discourse of four speakers; two in informal communication and
two in formal communication. The first two speakers did not have their speech prepared in
advance unlike the other two. The practical part presents, apart from the primary analysis,
the comparison of the individual subjects as follows:

1) Is the frequency of the aspects of connected speech, so important for

naturalness of one’s speech, realized by a non-native speaker with CPE (the
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highest level of the Cambridge exams) comparable to the frequency of those
aspects realized by a native speaker?

i) What is the frequency of those features in unprepared informal speech in
comparison with their occurrence in prepared formal discourse? Are they
prevailing in the informal speech?

1i1) The thesis is to some extent concentrated on the issue of teaching connected
speech (chapter regarding the tuition and the questionnaire). Two analyzed
recordings were extracted from the course books for learners of English;
one FCE and one CPE level. Those two international exams vary from each
other in a required level of the applicant’s knowledge such as in grammar,
vocabulary etc. This work tries to compare those two recordings and focuses
to what extent the interviews are modified under the influence of the aspects
of connected speech, which demand high attention of the listener. What is
the frequency of those aspects in the recordings; and whether the
presumption that higher occurrence of them will be found in the CPE level
is correct.

iv) In Roach’s opinion contractive forms of grammatical words should not be
studied as a part of elision. Another part of the research concentrates on the
occurrence of those contractive forms in informal communication (or if they
are present even in formal communication), and if the occurrence is of great
number, whether it would not be better to support the contrary opinion of
Underhill, Kelly and Pavlik, who consider the tuition of these aspects (in

scope of elision) important (see elision).

The Questionnaire

The impulse for creating the questionnaire concerning the tuition of the spoken
English and its pronunciation as a second language at Czech schools was the article
Foreign language phonology: Field independence, attitude, and the success of formal
instruction in Spanish pronunciation published in the magazine The modern language
journal (1995). The research was performed to “examine the acquisition of a non-native
phonological system by adult language learners studying Spanish at Indiana University.
The objective of the study was to determine the success of supplementing intermediate
Spanish courses with formal instruction in pronunciation” (Elliott, 1995, p. 530). The

tuition of a foreign language usually concentrates on four language skills: listening,
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speaking, reading, and writing. According to Elliott (1995) the development of the
pronunciation is very often neglected. Subsequently, he gives several possible explanations
for this insufficiency. One reason may be that as it is studied by second language students,
taught by second language teachers, the pronunciation of a second language by those is not
seen of a great importance. Speaking of the second language teachers, the questionnaire
also includes the questions if the school offers the students classes with native speakers,
usually in form of conversation classes, or the possibility to travel abroad. What may also
contribute to the insufficient attention towards the practice of pronunciation is the
traditional view regarding the pronunciation as a part of linguistics, and not that much as a

significant component of fluent, and intelligible communication (Elliott, 1995).

Subjects of the Questionnaire

The subjects of the questionnaire are teachers of the English language at Czech
schools. The eventual number of answered questionnaires is 104. The addressed teachers
teach at primary schools, secondary schools, and a certain number of them are teachers of
post-secondary education. The primary schools are divided into two levels according to the
educational system in the Czech Republic. The first group includes pupils aged 6-10, the
second group is formed by pupils aged 10-14. The majority of the respondents are
employed at schools in Praha, Plzen, others in Cheb and Karlovy Vary.

The Objective of the Questionnaire

The conception of the foreign language textbooks is from a great part concentrated
on the grammatical side of the language, which serves for the comprehension of the
system, and for the preparation to the subsequent, usually written, and grammatically
oriented, tests of the student’s future studies. The objective of this questionnaire is to detect
to what extend it is possible to prepare the second language students to the spoken English,
both its production, and reception. If a user of the English language finds himself / herself
in a situation in which he / she needs to communicate with a native speaker, it is often the

rapid, colloquial, connected speech, which may greatly complicate the communication.
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4 ANALYSIS

4. 1 Introduction

As it was already mentioned above, the analysis concentrates on three fundamental
features of connected speech: assimilation, linking, and elision. To these features a great
attention is given in the theoretical part. The analysis does not include rhythm, juncture,
and coarticulation, which are described in the theoretical part for the reasons of integrity of
the undergraduate thesis.

Vowel reduction, strong and weak forms are not specially highlighted in the
analysis because as Pavlik (2000, p. 173) claims when these “function words are used in
connected speech, they are unstressed, and they are said to be in their weak form”. Still,
there are situations when even these words may be in their strong form in connected
speech. Such situations occur usually when the speaker emphasizes them intentionally; in
this case, these forms are marked in the analysis by a stress mark.

The phenomenon of linking is also worth a comment. In the analysis concentration
is applied to linking / j/, /w/, and linking and intrusive /r/. As it is described in the
theoretical background, an indispensable part of the fluent speech is linking of adjacent
consonant to vowel. Nevertheless, as this phenomenon is absolutely natural for native
speakers and marking it would occupy around 80-90% of the analyzed examples, this
phenomenon is left unmarked. The focus is, however, given to those situations in which
the speaker did not use this fluent liaison, but used a glottal stop instead.

The full reading of the actual analysis is placed in Appendix 1. The organization is
as follows; it provides the full reading of the text with related source, than the actual
analysis follows. It is organized into paragraphs consisting of three parts. First line of each
paragraph presents the record of the speaker’s speech. Second line introduces the
fundamental part of the analysis, the comparative phonemic transcription, emerging from
the IPA, of the recordings including the highlited analyzed phenomena. Third line of each
paragraph consists of the identification of the phenomena highlited in the phonemic
transcription.

The following paragraphs display a brief commentary of each recording.
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Text No. 1

This text presents the analysis of a recording of two speakers participating in an
informal, spontaneous telephone call. “A” stands for Ales, a non-native English speaker
with a considerably advanced knowledge of English. “P” stands for Patricia, a British
native speaker. The overall atmosphere of the dialogue was relaxed without any haste as

far as the speech speed is concerned.

Text No. 2

The text is a transcription of Nigel Farage’s political speech performed in Canada
2013 concerning his negative attitude towards a certain European project. The speech was
evidently prepared in advance, although not read. It could be described as very

straightforward, striking and to compare it with the previous recording also very swift.

Text No. 3
This text introduces the analysis of a formal discourse. The speech is realized by a
BBC radio reader. The excerpt is a part of a radio program on BBC Radio 4 — 1913: The

year before.

Text No. 4

This text presents the analysis of an interview extracted from the English course
book for foreign learners of the English language FCE gold plus. “1” stands for the
interviewer; “A” stands for Alice, the novelist. The recording concentrates on the theme

regarding a non-routine job — the life of a novelist.

Text No. S

The fifth text introduces the analysis of an interview recording extracted from a
course book for foreign learners of English on CPE level, two levels above the previous
one. Similarly, the content of the discourse concentrates on a non-routine job — the life of a

painter. “I” stands for the interviewer; “M” stands for Madeline.
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The following results present the frequency of the phenomena examined in

numbers in analysed recordings of approximately the same length. The obtained data are

arranged into 3 tables. The first table introduces the occurrence of assimilation, the second

presents the occurrence of linking, and the third table displays the number of elision. Apart

from the individual aspects, the last line of each table introduces the total sum of

occurrences of each phenomenon. Graph 1 is situated under the tables presenting the

occurrence of the aspect of connected speech in each analysed recording, emerging from

all 547 detected examples.

Table 1: Frequency of assimilation

Text No. |TextNo. 1 |Text No.2 [Text No. | Text No. |Text No.
I native | non-native |political 3BBC [4FCE 5 CPE
speaker speaker speech reader interview |interview
Regressive
assimilation of
voicing 6 6 4 9 8 7
Progressive
assimilation of
voicing 17 10 12 37 9 22
Assimilation of
place 21 10 21 17 6 19
Regressive
assimilation of
manner 0 0 0 0 0 0
Progressive
assimilation of
manner 1 0 2 0 0 2
Coalescent
assimilation 0 0 0 1 3 1
Assimilation in
total 45 26 39 64 26 51
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Text No.
1 native
speaker

Text No. 1
non-native
speaker

Text No. 2
political
speech

Text No.
3 BBC

reader

Text No.
4 FCE
interview

Text No.
5 CPE
interview

Linking //

12

11

Linking /*/

9

Linking /r/

2

Intrusive /r/

S [W [ |

S| |+ |-

oS |w |~ [~

0

SN[ |W

Glottal stop
instead of linking

—_

Linking in total

10

25

23

16

Table 3: Frequency of elision

Text No.
1 native
speaker

Text No. 1
non-native
speaker

Text No. 2
political
speech

Text No.

3 BBC
reader

Text No.
4 FCE
interview

Text No.
5 CPE
interview

Loss of weak
vowel after p, t, k

Syllabic
consonants

17

31

11

Avoidance of
complex
consonant
clusters

Elision of initial
consonants in
pronouns

Loss of final v in
“of”” before
consonants

FElision of a vowel
on a word
boundary

Elision of a final
/a/ before linking
1/

Elision of one of
two identical
adjacent
consonants

Contraction

Elision of
consonant in a
fast speech when
linking

Elision in total

34

20

41

43

27

39
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Graph 1: The aspects of connected speech in total (emerging from 547 detected

phenomena)
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native  non-native political BBC reader FCE CPE
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4. 3 Results of the Questionnaire

The following chapter introduces the results of the questionnaire. It depicts 9
graphs corresponding with 9 questions answered by 104 respondents. The 10™ question is
depicted in Table 5. The graphs present the results in percentage. If the respondent did not
choose one of the offered answers he / she had the possibility to select “different”, in this
case, his / her answer is placed under the particular graph. The results referring to question
No. 9 are presented, apart from the graph, in Table 4 displaying more detailed information.

The full reading of the questionnaire is available in Appendix 2.

Graph 2: Questionnaire — question No. 1

Teacher

1%

primary education (6-10)
primary education (10-14)
B secondary education
@ post-secondary education

different

Different: Respondent No. 85:

Courses for adults.



Graph 3: Questionnaire — question No. 2

School enables tuition with English native
speakers

1%

49%
50%

yes
no

@ different

Different: Respondent No. 48:

28

The native speakers are invited by individual teachers for one/several

classes during the year, the last year we organized the whole week tuition

with native speakers.

Graph 4: Questionnaire — question No. 3

programs
0%

11%

89%

School enables excursions / student exchange

yes

no

@ different




Graph 5: Questionnaire — question No. 4

During the lessons there is room for using the
audio recordings from textbooks

1%

yes
no
ddifferent
99%
Different: Respondent No. 86:
I prefer my own speech exhibition.
Graph 6: Questionnaire — question No. 5
If 4. a) is valid, students imitate the
pronunciation of the native speakers
3%
15%
yes
no
D different

82%

Different:

Respondent No. 48:
It depends on the quality of the recording, speaker’s accent

repeating the vocabulary or intonation very useful.

... I regard

29
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Respondent No. 62:

I am not entirely sure about the meaning of this question. There are many
variations of English (Canada, USA, UK...); students cannot imitate
different variety each time... Nevertheless, incorrect pronunciation is
corrected; I do not regulate idiolect, students may choose what they like, but

they have to understand all the varieties.
Respondent No. 75:

It depends on the recording, very often those are foreigners with different

accent (current textbook trend).

Graph 7: Questionnaire — question No. 6

During the lessons there is room for other
speech exercises (conversation, oral
presentation)

0%

yes

no

100%
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Graph 8: Questionnaire — question No. 7

Singing/recitation is used to practise the
spoken level of the language and its correct

pronunciation
38% not used
singing/recitation with text
56% @ learning by heart
(V]

Graph 9: Questionnaire — question No. 8

During the lessons there is room for other
listening exercises

0% 3%

songs

films/series
45% 52% Bnot used
H different

Different:

Respondent No. 62:
Practising the listening part of the school leaving exams, FCE... (source:

Bridge, Cermat...).

Respondent No. 64:
Documentaries, listening exercises from magazines with adjusted level of

English, recordings, fairy tales, stories R. Dahl - Revolting rhymes, on-line
fairy tales (source TES - teaching resources English KS1-2 for native

speakers).



Respondent No. 66:

Short videos, iTools, magazine Gate, Bridge.

Graph 10: Questionnaire — question No. 9

The students are taught the aspects of

connected speech (assimilation, elision, linking)

44% yes
56% no
Table 4: Questionnaire — question No. 9

YES NO
primary education (6-10) 53% 47%
primary education (10-14) 40% 60%
secondary education 62% 38%
post-secondary education 80% 20%
courses for adults 100% 0%

32
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Table 5: Questionnaire — question No. 10

Other possibilities to practise speaking, listening,

pronunciation

primary education

TV news online

YouTube videos

fairy tales - audio, video

various on-line pages

English theatre performances

English games

controlled dialogue

presentation of students ‘works

plays with the concentration on listening (riddles, battle ship)

imitation of real life situation

regular Edison project, university students from all over the world stay a

week at school and present their countries = listening to various accents!

reading fairy tales, discussing particularities in the text

role plays

secondary education

You Tube videos

theatre scenes and "plays" learned by heart, theatre incantation -

Shakespeare

interviews, dialogues, speaking on a topic, presentations, situation

dialogues

debate clubs

youth parliaments

language course

magazine Bridge, Gate - listening exercises

role plays

practising the correct pronunciation and intonation with the audio-visual

recordings of native speakers

practising clap the beat rhythm

developing the communication abilities by presentations, projects

listening to the topical news with following discussion, listening to talk

shows, chat shows

listening - audio books, CD ROM

on-line listening tests, helpforenglish.cz, English Me - educational

software, various on-line sources

readers ‘club

retelling a story
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English games

picture description

mutual listening among students

recording of one’s video - song, news, reports, presenting the school,

family etc

interactive video course on DVD ("Angli¢tina Extra")

reading abbreviated books

the teacher speaks to the students only in English including the

organization matters

project days - communication with the tourists in the city

course book New Headway Pronunciation - chapters concerning

connected speech><

practising the speaking part for the school leaving exams

courses for adults

each student has his/her CD for listening the coherent text to individually
master the recording at home, in classes the student reproduce the text

or discuss it with other students

course book Pronunciation Games (M. Hancock - connected speech)
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4. 4 Summary of the Results

The first question of the analysis is concerning the frequency of aspects of
connected speech in informal, unrehearsed speech realized by a native (NS) and non-native
speaker (NNS). According to the data emerging from tables 1, 2 and 3 it is visible that the
results do not present immense differences, although naturally, the number of aspects of
connected speech is still to some extent prevailing in the speech of the NS. More detailed
inspection regarding assimilation shows that the occurrence of assimilation of manner is
really minimal as only once the progressive assimilation of manner was used by the NS.
Particularly, this phenomenon occurred in the Text No. 1 on the boundary of the lines 37
and 38 “discovered that the” /di'skavad dat d9/. The assimilaiton of manner, neverhteless,
was not realized on the entire section, on the word boundary between “that” and “the” the
assimilation of place was realized insted /dot 0o/. The regressive assimilation of voicing
was not detected at all. This obtained result confirms the information given in the
theoretical part where it is stated that this type of assimilation occurs only in the most rapid
speech. Similarly, the occurrence of coalescent assimilation is entirely absent. Distinct is,
however, the difference in the frequency of the assimilation of place (e.g. in Text No. 1,
line 18: “seemed the” /si:md 09/), which the NS used twice as much as the NNS. The total
sum of elision occurrences (e.g. Text No. 1, line 29: “they ‘re” /0eo/) is dominating in the
NS’s speech caused by a higher frequency of contractions in comparison with the NNS.
The rest of the individual examples are well balanced. As it is described in the Theoretical
Background, linking plays an important role in the naturalness of one’s speech. The fact
that the occurrence of linking of the two analysed subjects is nearly even, and moreover it
is slightly prevailing in the speech of the NNS, shows very clearly that the naturalness of
the NNS with an advanced level of English is approximate to the NS speech expression.
The alternative pronunciation for linking consonants may be also the usage of glottal stop,
which was detected e.g. in Text No. 1 (NNS, line 23: “to Eva” /tuv ?eva/).
To comment on the issue regarding the regressive assimilation of voicing discussed in the
Theoretical Background, the defective pronunciation of this aspect may be heard in some
pronunciation of NNSs. Particularly it concerns the incorrect voicing of final voiceless
consonant preceding voiced consonant (e.g. using incorrect pronunciation “nice view”
/naiz vju:/ instead of /na1s vju:/. Such a situation, nonetheless, was not detected in the
NNS's speech, which is in accordance to the above mentioned quality pronunciation of the
NNS. Only a minor inconsistency in the pronunciation of the NNS was detected regarding

the sound /1/. In otherwise British pronunciation (thus non-rhotic accent of the English
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language) it happened that the NNS articulated /r/ in a situation where /r/ sound should
remain silent e.g. in “afford” /ofo:rd/.

The second task of the analysis regards comparison of the occurrence of aspects of
connected speech in formal, prepared and informal, spontaneous discourse, and
examination whether the aspects are prevailing in informal speech. Specifically it concerns
Text No. 1 (NS), Text No. 2 (a political speech by NS), and Text No. 3 (BBC reader). To
comment on the individual aspects, the restricted occurrence of the assimilation of manner
must be mentioned again. Even in the rapid political speech the phenomenon occurred only
twice; in Text No. 1 it was realized only once, and it was not detected in Text No. 3. The
assimilation of voicing is of similar frequency in the texts, only the progressive
assimilation of voicing is predominating in Text No. 3, nonetheless this aspect does not
have the major impact on the modification of the discourse. Coalescent assimilation is
present only in Text No. 3 (line 8: “as you” /039/). The occurrence of the assimilation of
place is well-balanced (21:21:17). Speaking of linking (e.g. Text No. 3, line 20: “stay in”
/ster'm/), the figures in Texts No. 1 & 3 are equal (9:9). Predominating is the occurrence in
Text No. 2 (25). In the Theoretical Background there are discussed growing tendencies in
the English language towards the usage of intrusive /r/. Intrusive /r/ was detected 3 times in
the analysis (e.g. Text No. 2, line 20: “idea, I mean” /a1’ dior a1 mmn/, and all the
occurrences were realized by the speaker of Text No. 2. Total analysis of elision shows
that Text No. 1 presents less frequency of these aspects in comparison to Texts No. 2 & 3.
The only aspect which prevails is contraction, although it is present to some extent even in
the formal political speech, but this issue will be discussed later. Entirely absent is the
occurrence of elision of a vowel on a word boundary, which means that all the speakers
preferred the usage of linking consonants instead (e.g. in “how about” the elision of final
sound of the diphthong /av/ may be elided and the phrase is pronounced as /hasbaut/ or
/ha(:)obaut/ if the remaining vowel is lengthened (Pavlik, 2000, p. 191)). This is an
alternative pronunciation for linking consonants /hav “obaut/. Although the higher
frequency of the aspects of connected speech was presupposed in the informal speech, the
results show the contrary. The reason may be in the relaxed character of the telephone call
(Text No. 1 NS) decreasing the speech speed. Possibly, the fact that the NS was talking
with NNS the NS could modify her speech speed a little. Although the frequency of the
aspects of connected speech predominates in the analysed formal types of discourse, the
difference is not fundamental. The fact that these aspects are used in both types of

discourse in a similar frequency only emphasizes their relevance.
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Thirdly, the comparison of two recordings (Text No. 4 & Text No. 5) in accordance
with two different levels of English (FCE & CPE) shows that the assumption of CPE
involving a higher frequency of the aspects of connected speech is correct. Total
occurrence of assimilation is 2 times higher in the analyzed CPE recording. The noticeable
difference appears particularly regarding the occurrence of assimilation of place. Also the
final sum of elisions (e.g. Text No. 5, line 6: “actually” /&k[vali/ — avoidance of complete
consonant cluster) shows that the CPE speakers realized this aspect more frequently then
the speakers of FCE level (39:27). These obtained data are worth mentioning, because the
speech speed has a considerable impact on the modification of the discourse, in this case
presented by the occurrence of various types of elision. Opposite results are, however, to
be found in linking; it is prevailing in FCE level speech (23:16).

Finally, attention is given to the occurrence of contractive forms (e.g. Text No. 4,
line: 18: “I've” /arv/) in the analyzed recordings. Their relevance or irrelevance in terms of
connected speech is discussed in the Theoretical Background (see elision). Obtained results
present that their frequency is quite noticeable. In the analyzed recordings of
approximately the same length it occurred as follows: thirteen times in Text No. 1 (NS,
informal communication), five times in Text No. 1 (NNS, informal communication),
thirteen times in Text No. 4 (FCE interview), and 11 times in Text No. 5 (CPE interview).
Apparently, the occurrence of this phenomenon is quite high in informal speeches.
Important is also the fact that contractive forms occurred even in the political, formal
speech. The reason may be that the speaker tried to induce a “friendly” atmosphere. Still,
startling may be the finding that in this communicative situation the speaker used also a
specific type of contraction, particularly in form of “gonna” /gons/ which is by Pavlik
(2000) described as typical of colloquial speech, and regarded “vulgar” in formal
communication. The contractive forms were not used in the speech of the BBC reader,
where their occurrence would be highly improper. To conclude, the high frequency of this
aspect in informal communication and its presence even in some formal communication
attest to the relevance of this phenomenon. Therefore, in this study, we support the opinion
of Pavlik, Underhill, and Kelly who, unlike Roach, emphasizes the importance of
contractive forms to be studied as a part of elision.

To comment on Graph 1, the highest frequency of occurrence in all the recordings
is presented by assimilation. Linking has the lowest occurrence because linking of a
consonant + vowel was not examined, otherwise it would present the major part of the

revelealed cases. The high occurrence of assimilation is mainly due to the occurrence of
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the assimilation of voicing and place. To relate these results to the matter of teaching
connected speech, Roach’s quotation is convenient. “It would not be practical or useful to
teach all learners of English to produce assimilations; practice in making elision is more
useful, and it is clearly valuable to do exercises related to thythm and linking” (Roach,
2000, p. 145). The tuition of assimilation is suggested to be left aside, which does not agree
with the results I obtained from the analysis. I do agree with this opinion as far as the
assimilation of manner and coalescent assimilation is concerned. These are rarely present
in the analysed recordings. Nevertheless, I see practicing the assimilation of voicing as
useful, to be more precise, speaking of Czech learners. It concerns especially the
progressive assimilation of voicing in —s ending in 31 person plural. Czech speakers are
accustomed to the assimilation of voicing of final voiced consonants into voiceless. Czech
students of English therefore may often make the mistake in pronunciation e. g. in “dogs”
pronouncing /doks/ instead of correct pronunciation /dpgz/. In my opinion similar
situations should be avoided, and at least this aspect of assimilation should be practised
with students.

Although the results of the questionnaire are clearly presented in graphs in the
analysis, several points and certain sections are worth discussing.

In The modern language journal Elliott (1995) expressed his opinion that the
pronunciation skills are often neglected in comparison with the tuition of speaking or
listening. Question No. 6, concerning speech exercises such as conversations or oral
presentations, shows that the speech exercises are practised in 100% of the addressed
schools. It is similar with listening to the recordings of native speakers in question No. 4
(only 1% prefers his/her own speech exhibition). These are very positive results. Question
No. 5 is concerning the development of the students’ pronunciation skills; the outcome is
not as absolute as with the previous questions, nonetheless 82% of the teachers dedicate
some of their time during the lessons to the students pronunciation improvement.

Elliott (1995) also discusses the general attitude towards the pronunciation of the
second language as not so important, mentioning that the second languages are very often
taught by second language teachers. The questionnaire also tries to gain information to
what extent the students have the possibility to attend classes led by native speakers. The
results are well-balanced, 50% answered “no”, 50% answered “yes”.

Question No. 9 concerning the tuition of the aspects of connected speech is also
worth a commentary. Moderately prevailing is the attitude of the teachers to teaching these

aspects — 56%. Kelly (2000) regards the tuition of the aspects of connected speech
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important especially as far as the little children are concerned. He supports his argument by
saying that young children are perfect with imitating, thus they adopt the skills easily. 53%
of addressed teachers of primary Czech schools teaching children aged 6-10 may share the

opinion as they acquaint their pupils with the aspects of connected speech.

The benefit of the questionnaire consists in presenting the overview concerning the
teachers’ attitude towards the spoken level of English and its pronunciation in the
addressed Czech schools. Apart from that it provides the reader with an extensive number
of ideas how to train speaking, listening, and pronunciation with students, which is seen as

a useful summary for English teachers (question No. 10).
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5 CONCLUSION

The objective of this study was the analysis of the frequency of the aspects of
connected speech in English with the concentration on three main aspects: assimilation,
liking, and elision. For this purpose five recordings, realized under various extralinguistic
contexts, were analyzed; transcribed in the comparative phonemic transcription, and
afterwards the examined aspects which occurred in the discourse of the speakers were
detected.

The results emerging from the analysis met with the first question regarding the
comparison of NS and NNS with considerably advanced level of English. The obtained
data showed that the naturalness of NNS is comparable to the NS’s speech, but of course, it
must be admitted that the aspects of connected speech were naturally still slightly
prevailing in the speech of the NS.

The results did not, however, meet with the presupposition in the second
hypothesis. They showed that higher frequency of examined aspects was in the formal,
prepared speeches than in the spontaneous informal communication.

The hypothesis that the aspects of connected speech will be more frequent in Text
No. 5 (CPE interview) than in Text No. 4 (FCE interview) was confirmed, in the
correspondence with the speech speed of the speakers.

It may be said that the results are in correspondence with the information presented
in the chapter of Theoretical Background. There it is stated that the speech speed has an
essential effect on the occurrence of the aspects of connected speech. The rapid tempo of
the political speech (Text No. 2) and CPE interview (Text No.5) reached together with
BBC broadcasting (Text No. 3) the highest occurrences of the researched aspects.

The last analysed topic concerned the occurrence of contractive forms, as different
authors have different attitude towards them, speaking of them in terms of connected
speech. It was discovered that their frequency is of a great extent in informal
communication, and moreover they occur even in formal speeches, therefore they are
regarded as an important part in the tuition of the aspects of connected speech, which
supports the opinion of authors such as Pavlik, Underhill and Kelly.

The contribution of the questionnaire is also worth mentioning. It presents an
integral part of this study. The questionnaire concentrates on the tuition of English
pronunciation, including the tuition of the aspects of connected speech, at Czech schools. It

presents the overview regarding the attitude of teachers towards the tuition of English
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pronunciation at Czech schools. Besides, it provides the reader with numerous ideas how
to train students” pronunciation, which is seen as very beneficial information for English
teachers.

The aspects of connected speech were analysed as very frequent in both formal and
informal discourse, which emphasizes their importance. Presenting them especially to
learners of English who want to achieve a considerably good knowledge of English with
acceptable ability of expressing themselves without defective pronunciation would be very
beneficial. This topic therefore presents a possibility for further study which could involve
construction of study material for students with practical implication, which would help to
develop their pronunciation skills, and would contribute to the naturalness of their speech
performance. The work suggests also another possibility. As it was written in the
Theoretical Background, research concerning rhythm would be worth considering as some
phoneticians doubt the strict division of languages into two groups, into syllable-timed and

stress-timed languages.
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6 SUMMARY IN CZECH

Tato bakalaiska prace se zabyva jednou z diilezitych soucasti fonologie, ktera do
velké miry ovliviiuje recepci mluvenych projevi; zabyva se tématikou aspektt feci spojité.
Pokud jde o strukturu préce, teoreticka ¢ast predstavuje uceleny soubor informaci
koncipovany formou literarni reserSe. Podava informace tykajici se studovaného tématu a
hlavni diiraz je kladen na ,,assimilation, linking, elision“. Z diivodu komplexnosti prace
teoretickd cast zahrnuje také dalsi aspekty feci spojité jako je ,,coarticulation, rhythm,
juncture* a jiné. Hlavnim cilem prace je zaznamenani ¢etnosti vyskytu aspekti fe¢i spojité
v riznych typech komunikace a nasledné uziti ziskanych dat pro porovnani analyzovanych
nahravek rodilych i nerodilych mluvéich anglického jazyka. Podle vysledki,
predstavujicich Cetnost vyskytu zkoumanych jevi, 1ze konstatovat, Ze zkoumana troven
vyskytu danych jevi v promluvé nerodilého mluvciho s vysokou znalosti anglického
jazyka je porovnatelna s vyskytem téchto jevii u rodilého mluvciho. Piirozené, vyskyt
aspektil fe¢i spojité mirn€ prevazuje v promluvé rodilého mluvéiho. Prekvapivé, ziskana
data ukazuji, Ze vyssi frekvence zkoumanych jevil se nachazi ve formalnich projevech nez
v projevech neformalnich. Pozornost je dale vénovéna staznym tvarim a jejich relevanci ¢i
irelevanci z hlediska feci spojité, konkrétné z hlediska elize. Znac¢ny vyskyt téchto jevi v
neformalni komunikaci, a dokonce jejich pfitomnost ve formdlni komunikaci zdiraziiuje
jejich relevanci v rdmci vyuky aspektil fe¢i spojité, coz podporuje ndzory autorti jako je

Underhill nebo Kelly.
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APPENDIX 1
The Actual Analysis

Text No. 1

Full reading of the text:

A: It’s something [ wanted to tell you anyway.

P: All right.

A: Because we were talking about politics the last time, and meanwhile I read an article in
Mlada Fronta, do you know the newspaper?

P: Yes, [ do. Yes, I think, didn’t Michel use to write a page for them some time? Yeah, I
think it was an English language page. Ok, I don” t know if I'm mistaken.

A: But, it’s a... I think it’s the most read newspaper in Czech, I would say, and there was
an article about a Czech Egyptologist exploring the ancient Egypt.

P: And I remember reading last week they ve just found some very early remains of a king
called Seneb Kay the previously, pre-date the known ones, found about three meters down
under the sand.

A: Isee. So, there is still something to explore in Egypt.

P: Oh, yeah!

A: Unfortunately, travelling to Egypt is not something I would do today, you know.

P: Well that’s the same really for, unfortunately, for lots of parts of the world, there’s too
much turmoil. And to me it’s always seemed the most ridiculous idea to go on holiday in a
country, where there’s effectively civil war and I think that’s ultimately selfish of you
actually.

A: Selfish and dangerous as well. But you know, I was there, more than twenty years ago,
and I was impressed, of course, and indeed, I would like to show it to Eva and to share the
impression with her, but I don’t think that it can come to that, you know.

P: No, it’s not a very safe option, unless you are able to fly to the southern part of Egypt,
and go straight to places like Karnak.

A: Yes, do you think it’s more calm there than in the north?

P: I would guess so, but I don’t know to what extend the unrest in Egypt has made the rest
of the population mistrustful of foreigners that they re usually that danger.

A: Anyway, in front of the Hatshepsut tomb, is it a tomb, possibly, there was the first

shooting in Egypt, the whole bus of tourists shot down, and that was exactly the place
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where I walked on my own without any security or something, it was years ago so, that
feels a little strange, you know.

P: Yeah, actually, also in front of that very tomb you can still see the bullet marks, the
bullet holes, unfortunately. I remember seeing them, and feeling very, very silly that it
came to that, and also, I was quite sorry there too, when I discovered that the trees that
have been there something like 5000 years somebody dug them up, cut them down, one or
the other, but anyway, the trees are gone, and that’s such a shame.

A: So, you went there after the shooting.

P: Yes.

A: I see. Because, | was there before the Gulf War, so it was quite a safe time, in fact. The
soldiers could be seen from time to time, but I could afford walking from the Valley of the
Kings to the Hatshepsut tomb, just only with a bottle of water, over the hills, really, I could
move there freely.

P: And when I went, it was actually from Czech, when I was living in Czech, and one thing
that I do remember was the guide, a Czech guide, we had to get up like half past one in the
morning to catch the bus, and for the whole of the journey, like four or five hours or
however long it was he didn’t shut up (laughing), he was just reading in a very bored tone
of voice.

A: In Czech?

P: Yes, for hours and hours, and most people just switched off the loud speakers.

Source: own



Analysis:

1. A: It’s something I wanted to tell you anyway.

/it'samBy a1 wontid to ‘tel ju entwer/

contraction, elision of two identical adjacent consonants, progressive assimilation of

voicing

2. P: All right.
/a:1 'rat/

3. A: Because we were talking about politics the last time, and meanwhile I read
/b1 kpz ‘'wi: wa 'to:kin o baut ‘politiks 89 la:s taim ond ‘'mi:nwail a1 red /

progressive assimilation of voicing, elision of two identical adjacent consonants

4. an article in Mlada Fronta, do you know the newspaper?
/on ‘a:tikl m [...]ds ju nov 09 ‘njuisperpa/

syllabic 1, regressive assimilation of voicing

5.P: Yes, I do. Yes, I think, didn"t Michel use to write a page for them some time?
/'jes a1 ‘du: jes ar ‘Omk didnt mr'fel juisto rarto ‘peid3 fo dom som  tarm/

assimilation of place, contraction, syllabic n

6. Yeah, I think it was an English language page. Ok, I don” t know if I'm mistaken.
/jes a1 'Ok 1t woz on mglif 'leengwidz ‘perd3 svker a1 dovnov 1f armr ' stertkon/
3x assimilation of place, consonant cluster > elision of two identical consonants,

contraction, elision of two identical consonants

7. A: But, it’s a... I think it’s the most read newspaper in Czech, I would say, and
/bat 1ts o a1 'Ok 1ts 89 moust ‘red ‘nju:sperpar m ‘tfek a1, wod ser and/

2x contraction, 2x assimilation of place, assimilation of voicing regressive, linking r

8. there was an article about a Czech Egyptologist exploring the ancient Egypt.
/8eo wpz on 'a:tikl o bavt o tfek i:dzip tolodzist 1k 'splo:riy 8i: ' emfont 'i:dzipt/
syllabic 1, linking j

50
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9. P: And I remember reading last week they ve just found some very early remains
/ond a1 r1, membs ri:diy ‘la:st ‘'wik derv dzost favnd som  verr 3:l1 r1' memz/

contraction, progressive assimilation of voicing

10. of a king called Seneb Kay the previously, pre-date the known ones, found about
/av 9 'k ko:ld senep’'kar 8o pri:viaslt pri:‘deit 09 ‘novn waonz favnd sbauvt/
regressive assimilation of voicing, assimilation of place, progressive assimilation of

voicing

11. three meters down under the sand.
/'0ri: ‘'mi:itoz davn ando 0o ‘send/

progressive assimilation of voicing

12. A: I see. So, there is still something to explore in Egypt.
/ax 'si: 'sou Oer 18 stil 'sam6Om to "1k 'splo:r m 'i:d3ipt/

2x linking r, elision of /o/ before linking r, regressive assimilation of voicing, linking w

13. P: Oh, yeah!

/au jes/

14. A: Unfortunately, travelling to Egypt is not something I would do today,
/an"fo:tfonttlr “treevolin to ? 1:dzipt 1z not samOiy a1 wod ‘du: t der/

glottal stop instead of linking, loss of a weak vowel after t

15. you know.

/15 nou/

16. P: Well that’s the same really for, unfortunately, for lots of parts of the world,
/wel 0ats 00 serm 'r1al1 fo: An'fo:tfonttlr fo Ipts of "pa:ts ov 00 'w3:1d

contraction, regressive assimilation of voicing, progressive assimilation of voicing

17. there’s too much turmoil.
/0eaz 'tu: matf 't3:mo1l/

Contraction
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18. And to me it’s always seemed the most ridiculous idea to go on holiday in a
/ond to 'mi: 1ts o:lwers si:md 0o moust r1'dikjulos ar'dis to gov“pn  hplader ?n of
contraction, regressive assimilation of voicing, assimilation of place, linking, glottal stop

instead of linking j

19. country, where there’s effectively civil war and I think that’s ultimately selfish of
/"kantrt wea deoz 1 fektivlt stvol wo:r ond a1 'Ok daets  Altrmotlr “selfif ov/

2x contraction, linking r, assimilation of place

20. you actually.

/jo  @k|ualy/

consonant cluster

21. A: Selfish, and dangerous as well. But you know, I was there, more than twenty
/ selfif on demd3zoras oz wel bat jo nouv a1 woz deo mo: don  twentr/

elision of two identical consonants

22. years ago and I was impressed, of course, and indeed, I would like to show it to
/'j107 9,gou and a1 woz 1m'prest of ko:s ond m'di:d a1 wod laik to fou"1t tv/

2x progressive assimilation of voicing, regressive assimilation of voicing, linking w

23. Eva, and to share the impression with her, but I don’t think that it can come to
/?'eva ont to '[ea 0o 1m prefi wid ho bot ar doun Omk ot 1t kaen 'kam to/
glottal stop instead of linking, regressive assimilation of voicing, syllabic n, contraction >

elision of consonant cluster, 2x assimilation of place

24. that, you know.

/ 0zt jo nou/

25. P: No, it’s not a very safe option, unless you are able to fly to the southern part of
/'nou 1ts not o verr serf 'ppfi anles juor'erbl to 'flar to do sadom ‘pa:t pv/

contraction, syllabic n, linking w, linking r, syllabic 1, assimilation of place
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26. Egypt, and go straight to places like Karnak.
/'1:d31pt ag gou  strerto ‘plersiz latk’ ka:rnak/
2x assimilation of place, elision of two identical consonants, progressive assimilation of

voicing

27. A: Yes, do you think it’s more calm there than in the north?
/jes do ju "Bk 1ts mo: 'ka:m ded dan 1 09 'no:0/

2x assimilation of place, contraction

28. P: I would guess so, but I don 't know to what extend the unrest in Egypt has made
/a1 wud 'gesou bat a1 dounou to wot 1k'stend 'di: 'an'rest m 'i:d3ipt hoz merd/
elision of two identical consonants, consonant cluster > elision of two identical consonants,

linking j

29. the rest of the population mistrustful of foreigners that they're
/09 rest av 02 popju lerfn mis trastfal of formaz dat des/
syllabic n, regressive assimilation of voicing, progressive assimilation of voicing,

assimilation of place, contraction

30. usually that danger.
/ ju:zualt dat "demdzo/

31. A: Anyway, in front of the Hatshepsut tomb, is it a tomb, possibly, there was the

/ entwer in  frant ov 0o hatfopsot ‘tum 1z it o tu:m posibli des woz §o/

32. first shooting in Egypt, the whole bus of tourists shot down, and that was exactly
/ f3:st ' fuitim m ‘i:d3zipt 80 houl 'bas of 'tuorists fpt ‘davn ond dot woz 19’ zaekll/
regressive assimilation of voicing, progressive assimilation of voicing, assimilation of

place, elision of consonant cluster

33. the place where I walked on my own without any security or something,
/09 'plers wer a1 ‘'wo:kt pm  mar ,ouvn wid'avt ent s1 kjuoritt 9: ‘'samOiy/

linking r, elision of a final /a/, progressive assimilation of voicing, assimilation of place
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34. it was years ago so, that feels a little strange, you know.
/1t waz 'jioz 9,gou sou Ot fi:lz o Iitl “stremndz jo nov/

assimilation of place, progressive assimilation of voicing, syllabic 1

35. P: Yeah, actually, also in front of that very tomb you can still see the bullet marks,
/ jea ‘&kualt Ia:1sou 1 frant ov 8ot ver: ‘turm ju kon stil ‘si: 8o boulit ‘ma:ks/

elision of a consonant cluster, linking j, progressive assimilation of voicing

36. the bullet holes, unfortunately. I remember seeing them, and feeling very, very
/89 boulit "'hovlz an'fo:tfonitlr a1 r1, membo "si:iy dom ond fi:liy "verr 'verr ‘sili/

progressive assimilation of voicing

37. silly that it came to that, and also, I was quite sorry there too, when I discovered
/0ot 1t 'kerm to Oaet on o:lsou a1 woz kwart sor1 des tu: wen a1 di’ skavad/

elision of consonant in a fast speech when linking, progressive assimilation of manner

38. that the trees that have been there something like 5000 years somebody dug them
/dat 89 'tri:z 'Ot hav 'bi:n dea ;samOiy laik  farf '6avznd ‘jorz ‘'sambadr  dag om/
2x assimilation of place, 2x progressive assimilation of voicing, regressive assimilation of

voicing, syllabic n, elision of initial consonant in pronoun

39. up, cut them down, one or the other, but anyway, the trees are gone,
/'Ap kat dom 'davn wan o: 0i: I'ABa bat enrwer 8o ‘trizz o gon/

2 assimilation of place, linking j, progressive assimilation of voicing, contraction

40. and that’s such a shame.
/ond Oaets satf o 'ferm/

assimilation of place, contraction

41. A: So, you went there after the shooting.
/sau ju ‘'went der ‘a:fto 09 fu:tiy/

assimilation place, linking r, loss of a final /o/
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42. P: Yes.
/jes/

43. A: I see. Because, I was there before the Gulf War, so it was quite a safe time,
/a1 'si: br kpz ‘a1 woz 0o br fo: 8o galf 'wo:r souv "1t woz kwart o serf ‘tarm/

linking w, (rhotic /r/ in British pronunciation)

44. in fact. The soldiers could be seen from time to time, but I could afford walking
/mn  faekt 00 'sovldzoz kub bi: 'si:n from 'taim to taim bat ar kod o fo:rd "wo:kiy/
progressive assimilation of voicing, assimilation of place, (rhotic /r/ in British

pronunciation)

45. from the Valley of the Kings to the Hatshepsut tomb, just only with a bottle of
/from 8o ‘veelt ov 00 'kinz to 89 "hatfopsotu:m d3ost ounlt wid o ‘botl ov/

progressive assimilation of voicing, elision of two identical consonants, syllabic 1

46. water, over the hills, really, I could move there freely.
/'woita ouve 09 hilz ‘riolr a1 kod ‘'mu:v des fri:li/

progressive assimilation of voicing

47. P: And when I went, it was actually from Czech, when I was living in Czech, and
/on wen a1 ;went 1t woz &k [ualt from 'tfek wen a1 woz ‘lrivin mn  tfek ond/

2x consonant cluster

48. one thing that I do remember was the guide, a Czech guide, we had to get up like
/wan 01 dot a1 ‘'du: 11 membo woz '0i: ‘gaid o tfeg gard wi: hot to get ‘Ap laik/

regressive assimilation of voicing, assimilation of place

49. half past one in the morning to catch the bus, and for the whole of the journey,
/ ha:f pa:st wan 1 00 ‘'mo:niy to 'kaet[ 09 'bas ond fo 8o 'hovl ov 89 'd33:n1/

assimilation of place
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50. like four or five hours or however long it was he didn’t shut up (laughing), he was
/ laik "fo:r o:'farv "avoz o: hav evo [log 1t 'woz ‘hi: "'didnt fat ‘aAp hi: woz /

linking r, progressive assimilation of voicing, contraction

51. just reading in a very bored tone of voice.
/ dzost ‘ri:dm m o 'veri ‘bo:t ‘touvn o 'vors/

regressive assimilation of voicing, loss of final v

52. A: In Czech?
/ m'tfek/

53. P: Yes, for hours and hours, and most people just switched off the loud speakers.
/'jes fa ? "avaz oand 'avoz ond mouvst ‘pi:pl dzos switft ‘'pf do lavd ‘spikoz/
glottal stop instead of linking, 3x progressive assimilation of voicing, syllabic 1, consonant

cluster
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Text No. 2

Full reading of the text:

Good afternoon everybody! I must say that to receive an invitation from the great Preston
Manning, who did so very much to totally change the nature of political debate and to
reconfigure a Canadian politics was absolutely an irresistible invitation, and thank you.
And to be honest to share a platform with John Howard who did so much to make
Australia a really great, global, proud country even if we beat them in cricket these days.
Now I've just got one small bone to pick with the introduction that I was given; press had
introduced me as being a well known Euro sceptic. If you look up the word sceptic in the
Oxford English Dictionary, it says: “Inclined to doubt.” I am not at least a bit doubtful
about this European project. I am absolutely, wholly, and viscerally opposed to the
direction in which this European project is moving, and here is why. The attempt to get
France, and Germany sitting around the table, talking to each other in the 1950s was
absolutely the right and sensible thing to do, you know. Not just The First World War, and
The Second World War, but a Franco-Prussian War in 1870 as well, three times within
seventy years, disastrous conflict between France and Germany. So the idea of getting
them to talk together and to trade together was a good sensible idea. And the idea that lot
of us who we are the European neighbours might want to trade with each other without the
imposition of very high tariffs equally was a good sensible idea, I mean we all forget that
in the 1960s tariffs were often as high as 30 and 40 % on manufactured goods between
western world countries. So all of that was perfectly sensible, and indeed, my mum and
dad both voted in 1975 in a referendum for the United Kingdom to stay part of the
common market. But you see, communism was rather a good idea in a way, wasn't it?

Well the idea that the world was gonna become perfect, and fair, and lovely.

Source: UKIP Nigel Farage — speech in Canada 2013 (2013, March 15). Nigel Farage:
MNC 2013. Retrieved February 12, 2014, from
http://www.youtube.com/watch?v=XbCgw2nsrOw
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Analysis:
1. Good afternoon everybody! I must say that to receive an invitation from the great
/.god a:fto'nu:n "evribodr ar mas ‘ser dat to r1'si:v an mvr terfn from da ‘grert/

consonant cluster, syllabic n

2. Preston Manning, who did so very much to totally change the nature of political
/'prestn ‘meniy hu: did ‘sou ‘verr ‘'matfto toutolr ‘tfendz 0o ‘nertfo o p Iitikl/

syllabic n, loss of final v, loss of weak syllable, syllabic 1

3. debate and to reconfigure a Canadian politics was absolutely an irresistible
/d1'bert ont to ri:kon figr o ko 'nerdion ‘politiks wpz abso lu:tlt on 11’ ZIstobl/

regressive assimilation of voicing, linking r, elision of a final /a/, syllabic |

4. invitation, and thank you. And to be honest to share a platform with John Howard
/vt 'terfnond 'Oank jo ont to b1 pnisto fer o ‘pletform wid ‘dzpn "havad/
syllabic n, 2x assimilation of place, regressive assimilation of voicing, elision of two

identical consonants, linking r, elision of a final /o/

5. who did so much to make Australia a really great, global, proud country even if
/ hu: did 'sou ‘'matfto ‘meik o 'streilio o 'r1olr ‘grert ‘gloubl ‘pravg ‘kantrt ‘i:vn 1f/

syllabic 1, assimilation of place, syllabic n

6. we beat them in cricket these days.
/wt 'bi:t dom 1) ‘krikit 01z  derz/

3x assimilation of place

7. Now I’'ve just got one small bone to pick with the introduction that I was given;

/ nav arv dzesk 'gnt wan smo:l 'boun to ‘pik widi: ' mtra'dakfn datar woz  grvn/

contraction, assimilation of place, elision of two identical consonants, linking j, syllabic n

8. press had introduced me as being a well known Euro sceptic.
/'pres hod mtra'dju:st ‘'mi: ? &z 'bi:iy er wel noun ‘juorou ‘skeptik/

progressive assimilation of voicing, glottal stop instead of linking
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9. If you look up the word sceptic in the Oxford English Dictionary, it says: “Inclined
/ifjo lvk "Ap 80 'ws:d ‘skeptik m 0i: ‘'pksfod ‘mglif "dikfonrr 1t 'sez n'klaind/

assimilation of place

10. to doubt.” I am not at least a bit doubtful about this European project. I am
/to 'daut ar'om not ot li:st o bit 'davtful o baut 81s juera'prom pro'dzekt ar ‘om/

2xlinking j, 2x assimilation of place

11. absolutely, wholly, and viscerally opposed to the direction in which this European
/"&bsolu:tlt "hoult on "visoralr o' povzd to do di'rekfn m witf d1s juors prom/

consonant cluster, progressive assimilation of voicing, syllabic n, assimilation of place

12. project is moving, and here is why.
/pra‘dzekt 1z ‘'mu:vig ond  hror 1z ‘'war/

linking r

13. The attempt to get France, and Germany sitting around the table, talking to
/ 8i: 'a'tempt to get 'fra:ns on 'd33:mont 'sitm o'ravnd 09 terbl ‘to:kiy to/

linking j, consonant cluster, assimilation of place, syllabic 1

14. each other in the 1950s was absolutely the right and sensible thing to do,
/i:tf  AOr 10 09 nain 'ti:n fiftroz woz @bsa’lu:tlt 89 rart on ‘sensibl 01y to do/
linking 1, loss of final /o/, assimilation of place, progressive assimilation of manner,

consonant cluster, syllabic 1

15. you know. Not just The First World War, and The Second World War, but a
/jo nav noat dzost 0o 'f3:st ‘w3:ld ‘'wo:r ond 09 ‘sekond ‘w3:ld ‘wo: bat o/

2x assimilation of place, linking r

16. Franco-Prussian War in 1870 as well, three times within seventy years, disastrous
/'frenkou 'prafn 'wo: m er'ti:n ‘sevntr 9z wel Ori: ‘tarmz wid,m sevntr 'jioz di'za:stras/

assimilation of place, syllabic n, 2x progressive assimilation of voicing
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17. conflict between France and Germany. So the idea of getting them to talk together
/kon'flikt br twin 'fra:ns on 'd33:monr sou di: ‘ar’ dior ov .getiy dom to 'to:k to gedo/

consonant cluster, linking j, intrusive r

18. and to trade together was a good sensible idea. And the idea that lot of us who we
/ont to 'trert to,gedo waz e1 ‘gud ‘sensobl ar'dio ond | 0i: ‘ar'dio ot lot ov oz hu w/

2x regressive assimilation of voicing, syllabic 1, assimilation of place, linking j

19. are the European neighbours might want to trade with each other without the
/19 09 juara 'p1o netbaz mart ' wonto ‘trerd wid it Ado wid avt 41/
linking j, 2x elision of two identical consonants, progressive assimilation of voicing,

assimilation of place

20. imposition of very high tariffs equally was a good sensible idea, I mean we all
/ilmpa'ZIﬁ) o 'verr har ‘terifs 'i:kwolt woz o gud sensobl a1'dior a1 min | wi: Lol
2x linking j, syllabic n, loss of final v, progressive assimilation of voicing, syllabic 1,

intrusive r

21. forget that in the 1960s tariffs were often as high as 30 and 40 % on manufactured
/fa'get 0ot 10 no namn'ti:n ‘sikstioz "terifs wor pfin oz har laz '03:t1’ond 'fo:tr p'sent om/
/manjou faektfod/

assimilation of place, progressive assimilation of manner, 2x progressive assimilation of

voicing, linking r, syllabic n, 2x linking j, loss of weak vowel, assimilation of place

22. goods between western world countries. So all of that was perfectly sensible, and
/'gudz br twiin weston w3:l ‘kantriz sov " o:1 ov 0zt woz 'p3:fikll 'sensabl ond/

2x consonant cluster, 2x progressive assimilation of voicing, linking w, syllabic 1

23. indeed, my mum and dad both voted in 1975 in a referendum for the United
/mn'di:d mar ‘'mam on’'daed 'bov0 'voutid 1, nam’ti:n ‘sevntr farv m o refo'rendom fo: 81:/
/ jonartid/

2x progressive assimilation of voicing, elision of two identical consonants
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24. Kingdom to stay part of the common market. But you see, communism was rather
/'kimdom to ster ‘pa:t ov 8o komon ‘ma:kit bat ju ‘si: 'komjonizom woz ra:0r/

linking r, elision of final /o/

25. a good idea in a way, wasn 't it? Well the idea that the world was gonna become
/5 ,gud ar'dior m o ;wer ‘woznt 1t wel | di: lar'dio 09t 09, w3:ld woaz  gono br kam/

intrusive r, 2x contraction, linking j, assimilation of place

26. perfect, and fair, and lovely.
/pa’fekt ond ‘fer and ‘1avly/

linking r, elision of final /o/
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Text No. 3

Full reading of the text:

In 1908 the government introduced pensions for those age seventy or more. The weakly
amount of five shillings was but a fraction of the working man’s average pay. By 1913 a
million people were receiving it. The scheme later foundation for retirement pensions,
which are today received by ten times as many people. Unlike the liberal s national
insurance head there was no stipulation of a fond. Pensions were paid to people in
retirement out of the contribution made by people still in work, a pay as you go system,
which for better or worse has survived to the present day. That 1909 budget provoked the
House of Peers. The government anticipated the fight, having grown weary of seeing its
legislation rejected by the inbuilt Tory majority amongst their lordships. Conservative
Peers regarded the budged as an abomination, and flaunting the convention that the elected
government should raise and spend money as it judge best, they crushed the budget by a
propounding majority. The government then resigned to fight a Peers versus people
general election. Well, before its seven year mandate was exhausted. Lloyd George
enjoyed the campaign making a series of inflammatory speeches denouncing privilege, and
illustrating the ragged conditions of the working poor. His pride in the new legislation has
it made its way through parliament is caught with all his rhetorical flair in these words of
1912 [...]. After 1910 when it needed labour votes to stay in office the administration was
pushed towards still more ambitious social reforms. Maybe as politics became more
concerned with issues of haves and have nots; as organized and disorganized labour
became more militant; the patrician liberals created in the 19th century moved toward

extinction replaced by a political species better fitted to the changed environment.

Source: Portillo, M. (Writer) (2013). Poverty [Radio series episode]. In Alban, T.
(Producer), 1913: The year before. London: BBC. Retrieved February 20, 2014,

from http://www.bbc.co.uk/programmes/b02x7mx6
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Analysis:

1. In 1908 the government introduced pensions for those age seventy or more.

/ 1'nam ti:n ou " et 8o ‘gavommoant mtra'dju:st ‘penfnz fo dovz erd3 sevntr o mo:/
elision of two identical consonants, linking w, assimilation of place, 2x progressive

assimilation of voicing, syllabic n

2. The weakly amount of five shillings was but a fraction of the working man’s
/0o ‘'wiklr o mavnt of farf ' [iligz woz bat o fraekn ov do 'w3:kiy ‘'menz/

2x regressive assimilation of voicing, 2x progressive assimilation of voicing, syllabic n

3. average pay. By 1913 a million people were receiving it.
/"®varid3 ‘per bar naimn'ti:n 03:'ti:n o ‘milion 'pi:pl wa r1'si:viy 1t/

syllabic |

4. The scheme later foundation for retirement pensions, which are today received
/0o 'skixm lerto favn'derfn fo r1,tatomont "penfnz witf o to'der r1'si:vd/

2x syllabic n, 2x progressive assimilation of voicing

5. by ten times as many people.
/bar 'ten ‘tarmz 9z men1 ‘pi:pl/

progressive assimilation of voicing, syllabic 1

6. Unlike the liberal’s national insurance head there was no stipulation of a fond.
/an’laik 8o liborlz nafnl m'[vorons "hed 0o woaz nou stipju lerfn ov o 'fond/

progressive assimilation of voicing, 2x syllabic I, 2x syllabic n

7. Pensions were paid to people in retirement out of the contribution made by people
/'penfnz wa peit to pi:pl mn r1'tatomont avt av 0o kontri'bju:fnz meid bar ‘pi:pl/
2x syllabic n, 2x progressive assimilation of voicing, regressive assimilation of voicing, 2x

syllabic 1

8. still in work, a pay as you go system, which for better or worse has survived to the
/ stil in "'w3:k o 'per 930 ,gou sistom witf fo ‘betr o0: w3:s hos so'varvt to 0o/

coalescent assimilation, linking r, elision of final /o/, 2x regressive assimilation of voicing



64

9. present day. That 1909 budget provoked the House of Peers. The government
/pre zn der dot nain 'ti:n ou nain ‘badzit pro'voukt 8o  hauvs of ‘proz 8o ‘gavomont/
syllabic n, consonant cluster, progressive assimilation of voicing, 2x regressive

assimilation of voicing, assimilation of place

10. anticipated the fight, having grown weary of seeing its legislation rejected by
/ontisipertid 0o fart haeviy groon ‘wiort of siim 1ts ledzis lerfn r1°dzektid bar/
3x progressive assimilation of voicing, assimilation of place, regressive assimilation of

voicing, syllabic n

11. the inbuilt Tory majority amongst their lordships. Conservative Peers regarded
/,01: 1m'bil "to:r1 ma'd3oritt omans dea 'lo:dfips kon's3:vatv ‘praz r1,ga:did/
elision of two identical consonants, 2x assimilation of place, consonant cluster, 3x

progressive assimilation of voicing

12. the budged as an abomination, and flaunting the convention that the elected
/85 badzid &z ?on o, bomr'nerfn on 'flavntm do kon venfn dot di: 1 lektrd/

glottal stop instead of linking, 2x syllabic n, assimilation of place, linking j

13. government should raise and spend money as it judge best, they crushed the
/'gavommeont Jod reiz on spend ‘mant oz 1t . d3zad3 best 0er ‘kraft 8o/
assimilation of place, consonant cluster, progressive assimilation of voicing, assimilation

of place

14. budget by a propounding majority. The government then resigned to fight a Peers
/ badzit bar s pro'pavndimy ma'd3pritr 8o 'gavemmon don r1'zamd to fart o 'proz/

linking j, assimilation of place, consonant cluster, 2x progressive assimilation of voicing

15. versus people general election. Well, before its seven year mandate was exhausted.
/ v3:s9s ‘pipl dzenrl 1'lekfn wel b1 fo:r it sevn jio ‘meendert woz 1g zo:stid/
syllabic 1, syllabic r, syllabic 1, 2x syllabic n, elision of two identical consonants,

progressive assimilation of voicing
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16. Lloyd George enjoyed the campaign making a series of inflammatory speeches
/'lo1d 'd30:d3 m'd3o1d 00 keem pemn meikiy o s1ori:z ov mn fleemotrr “spi:tfiz/

2x progressive assimilation of voicing, assimilation of place

17. denouncing privilege, and illustrating the ragged conditions of the working poor.
/d1 navnsiy ‘privalidz ond 1lostrertiy 89 ‘reegid kon'difnz ov 8o ,w3:kiy po:/

syllabic n, progressive assimilation of voicing

18. His pride in the new legislation has it made its way through parliament is caught
/hiz ‘praid m 89 nju: ledzis'lerfn hoz it meid 1ts  wer Oru: ‘pa:lomont 1z ‘ko:t/

assimilation of place, syllabic n

19. with all his rhetorical flair in these words of 1912 [...]. After 1910 when it needed
/w18 'o:1 hiz r1'torik] "fles m 01:z 'w3:dz ov nam'ti:n ‘twelv ‘a:fto namn'ti:n "ten wen 1t/
/'ni:did/

syllabic 1, assimilation of place, 2x progressive assimilation of voicing

20. labour votes to stay in office the administration was pushed towards still more
/ letba vouts to ster'm 'pfts 'di: ‘iedmml'strelfn woz pufto,wodz stil mo:r/
progressive assimilation of voicing, 2x linking j, syllabic n, regressive assimilation of

voicing > elision of two identical consonants, linking r

21. ambitious social reforms. Maybe as politics became more concerned with issues of
/om'bifos soufl r1' fo:mz merbi: oz ‘politiks br kermo: kon's3:nd wid 1fu:z v/

syllabic 1, 2x progressive assimilation of voicing, elision of two identical consonants

22. haves and have nots; as organized and disorganized labour became more militant;
/"haevz ond hov 'na:ts oz ‘o:gonaizd ond dis'o:gonaiz letbo b, ‘kermo: ‘'militont/
3x progressive assimilation of voicing, consonant cluster, elision of two identical

consonants

23. the patrician liberals created in the 19" century moved toward extinction
/09 pa'trifn 'libaralz ki1, ertid 1 89 nam ti:n® ‘sentforr mu:vd to, wo:ds 1k stk [/

2x syllabic n, 2x progressive assimilation of voicing, 3x assimilation of place



24. replaced by a political species better fitted to the changed environment.
/r1,plerst bar o po Iitik] ‘spi:fi:z beto 'fitit to 09 tfemnd3d m vaisromment/
syllabic 1, 3x progressive assimilation of voicing, regressive assimilation of voicing,

assimilation of place
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Text No. 4

Full reading of the text:

I: Today were talking to novelist, Alice Fenstreet. Alice, you're now a very successful
published novelist...have you always wanted to be a writer?

A: I can’t remember a time when I didn’t write. Once I started school, I spent all my spare
time writing and I always knew I wanted to be a professional writer one day. I don’t know
where it came from because there were no other writers in the family. My aunt is a painter
but she’s the only one without an ordinary routine kind of job.

I: Do you feel you always knew how to write or did you have to learn how to do it?

A: Oh, I definitely had to learn and it was just as tough as everyone said it would be
because you have to be your own teacher. I've done courses and they re helpful up to a
point especially when you can talk to other writers but in the end it’s really up to you. You
have to just get on with the writing. You learn as you go along.

I: Would you say that you enjoy all the aspects of your job?

A: T don't particularly enjoy talking about my work in public — you know, getting it
known. I'm just not very good at it. I do love the actual writing, though, except of course
when the computer crashes on you and you lose all your work. I"ve been using a computer
for longer than most people I know and I still have problems. Everyone does. Even my
editor and she’s fantastic with everything technical.

I: So you don’t enjoy being a celebrity?

A: Oh I do. It’s very flattering and it can be great fun but it’s not something I wanted when
I started out. What I"ve always loved is that writing isn't a job.

I mean you can do it whenever you want to because you do it because you want to.

Source: Burgess, S., Newbrook, J., & Wilson, J. (2008). FCE gold plus: Exam maximiser

with key. Harlow: Pearson Longman.
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Analysis:
1. I: Today we re talking to novelist, Alice Fenstreet. Alice, you're now a very
/t'der wia "to:kim to ‘novalist ‘alis 'f3:nstri:t ‘&lis juo nav ‘o verr/

loss of a vowel, contraction, linking w

2. successful published novelist...have you always wanted to be a writer?
/sok'sesfal pablift ‘novolist hov ju "' o:lwerz wontit to br’s 'rarto/

progressive assimilation of voicing, linking w, regressive assimilation of voicing, linking j

3. A: I can’t remember a time when I didn"t write. Once I started school, I spent all
/a1 'ka:n r1, membo 9 tarm 'wen ar ‘'didnt rart wans ar ‘sta:tid ‘sku:l a1 spent ‘o:1/

consonant cluster, contraction, progressive assimilation of voicing

4. my spare time writing and I always knew I wanted to be a professional writer
/ mar spes 'taim rartm ond ar’'o:lwerz 'nju: a1 wontot to br’s pro'fefon| 'rarto/

2x linking j, regressive assimilation of voicing, syllabic 1

5. one day. I don’t know where it came from because there were no other writers
/ wan ‘der a1 ‘dount nou wear 1t 'kerm  from br'koz deo wo nov Ad9 ‘rartoz/

contraction, linking r

6. in the family. My aunt is a painter but she’s the only one without an ordinary
/ m &0 ‘feemolr ‘mar "amtis e ‘pemto bot fi:z 0i: ? ounlt ,;wan wid,avt on ‘o:donrtr/

assimilation of place linking j, contraction, glottal stop instead of linking

7. routine kind of job.
/ru:'ti:n kamd ov "d3pb/

assimilation of place

8. I: Do you feel you always knew how to write or did you have to learn how to do it?
/da ju 'fi:l ju" 'o:lwerz' nju: haov to 'rart o: didso heef'to '13:n hav to dv "1t/

2x linking w, coalescent assimilation, regressive assimilation of voicing
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9. A: Oh, I definitely had to learn and it was just as tough as everyone said it would
/au ar ‘defmatlr hot to 'I3:n ond 1t woz d3ost oz  taf oz evriwan ‘sed 1t wad/

regressive assimilation of voicing

10. be because you have to be your own teacher. I've done courses and they re helpful
/b1 b koz jo 'heef'to b1 jor oun 'ti:tfo arv dan ‘ko:siz ond des  helpfal/
regressive assimilation of voicing, linking r, contraction, progressive assimilation of

voicing, assimilation of place

11. up to a point especially when you can talk to other writers but in the end it’s
/ ap to o 'pomt 1'spefolr wen jo kon 'tork to Ao 'rartoz bot m iz’ end 1ts/

progressive assimilation of voicing, assimilation place, linking j, contraction

12. really up to you. You have to just get on with the writing.
/'riolt’ ap to ju ju heaefto d3est get "'bn wide 'rartm/

linking j, regressive assimilation of voicing, elision of two identical consonants

13. You learn as you go along.
/ju '13:n 930 ,gou 9, loy/

coalescent assimilation

14. I: Would you say that you enjoy all the aspects of your job?
/wudso 'ser dat ju “m'dzor 'o:l 8i: @speks ov jo 'dzpb/

coalescent assimilation, linking w, linking j, consonant cluster

15. A: I don’t particularly enjoy talking about my work in public — you know, getting
/a1 "dovnt p'tikjulali mn, d3o1 ‘tockig 9 bavt mar w3k m ‘pablik jo nov getiy/

contraction, loss of weak vowel

16. it known. I'm just not very good at it. I do love the actual writing, though, except
/it ‘novn arm dzost not verr 'god ot 1t ar 'du: lov iz '@k vel 'rartim dou 1k sept/

contraction, linking j, consonant cluster
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17. of course when the computer crashes on you and you lose all your work.
/ofko:s wen 0o kom'pju:to 'krafiz on juo “on ju 'luiz o:1jo 'w3k/
regressive assimilation of voicing, progressive assimilation of voicing, assimilation of

place, linking w, consonant cluster

18. I've been using a computer for longer than most people I know and I still
/atv  bimn ‘ju:zm o kom pju:to fo 'lbngo don moust ‘pi:pl a1 nov ond ar stil/

contraction, assimilation of place, syllabic 1

19. have problems. Everyone does. Even my editor and she’s fantastic
/hof 'problomz 'evriwan doz i:vn mar ' edito ond [iz fon'taestik/
regressive assimilation of voicing, progressive assimilation of voicing, syllabic n, linking j,

contraction

20. with everything technical.
/w10 evrifiy ‘teknik!/
syllabic |

21.I: So you don’t enjoy being a celebrity?
/'squ jo ‘dount m d3or bim o so'lebritt/

contraction

22. A: Oh I do. It’s very flattering and it can be great fun but it’s not something
/ou “ar 'du: 1ts verr ‘fleetorm on 1t kaen br  greit 'fan bat 1ts not 'sam6m/

linking w, 2x contraction, elision of consonant due fast speech when linking

23. I wanted when I started out. What I've always loved is that writing isn’t a job.
/a1 ‘'wontid wen a1 sta:tid ‘avt ‘wot arv ‘o:lweiz lovd 1z dot ‘rartiy ‘1znt o ‘dzpb/

3x progressive assimilation of voicing, 2x contraction

24. I mean you can do it whenever you want to because you do it because you want to.
/a1 mi:n jo kon du"1t wen eva jo ,wonta br koz jo du"1t bi'kpz jo wonta/

2x linking w, 2x elision of two identical consonants
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Text No. 5

Full reading of the text:

I: Her paintings reflect the peaceful nature of country life, a vase of pansies or roses, a few
buttercups or some bluebells. A new book, The Art of Madeline Knowles, has been
published this week to coincide with her 75th birthday, and she currently has exhibitions in
London and Cardiff. Madeline, why do you usually paint very peaceful subjects rather than
the harsher realities of life?

M: Well, I think the thing about plants, actually, is that they re quite wonderful; they're
absolutely adapted to survival and I think that what we see as grace and beauty is actually
strength. When ['m painting flowers, I'm looking for their inner strength and wanting to
show it. It isn’t, for me, done in order to be peaceful, it’s done in order to discover that
something inside which keeps them going.

I: But is art, then, just to please the eye and calm the nerves, because that’s how we
respond to it, isn't it?

M: I think mankind has always needed art; for magic, for celebration, for embellishment,
and artists meanwhile have been trying to produce some sort of sense out of this funny old
world in which we exist. And I think artists today, we re still trying to find that order and
show it to people when we paint.

I: So, you don’t approve of what's called the modern movement?

M: I think my kind of painting is part of the modern movement, but it’s a description that
gets overused and often in a misleading fashion. For example, those artists at the so-called
“cutting edge” are only one very small part of it which gets a lot of attention in the media
and elsewhere.

I: Now, you began as a designer of textiles rather than a painter. Why did you change, was
it very important to you to paint?

M: Well, I jumped into it really. I hadn’t sought the change at all.

Source: Cambridge certificate of proficiency in English 3: with answers: examination
papers from University of Cambridge ESOL examinations: English for speakers of
other languages (1st ed.). (2004). Cambridge: Cambridge University Press.
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Analysis:

1. I: Her paintings reflect the peaceful nature of country life, a vase of pansies or

/ha ‘pemtiyz ri:flek 0o pi:sfol ‘nertfor of kantrt 'laif o 'va:z of 'paenziz o/

progressive assimilation of voicing, consonant cluster, linking r, 2x regressive assimilation

of voicing

2. roses, a few buttercups or some bluebells. A new book, The Art of Madeline
/'rovziz o fju: ‘batokaps o: som ‘blu:belz o nju: ‘buk d1 ‘a:t o ‘'mads 1/

4x progressive assimilation of voicing, loss of final v in of

3. Knowles, has been published this week to coincide with her 75" birthday, and she
/'noulz hoz bi:m pablift d1s wik to kovin sard wid ho ‘sevntr 'fifd 'b3:0der ond [1/
elision of two identical consonants, assimilation of place, 2x progressive assimilation of

voicing, syllabic n

4. currently has exhibitions in London and Cardiff. Madeline, why do you usually
/ karantlt hoz ekst'bifnz m 'landon ond "ka:dif ‘'meds Iin ‘war do jo ju:zolr/

syllabic n, progressive assimilation of voicing

5. paint very peaceful subjects rather than the harsher realities of life?
/ pemt vert ‘pi:sfol sab'dzeks ra:00 0on no ‘ha s rr'@litiz ov larf/
consonant cluster, 2x progressive assimilation of voicing, progressive assimilation of

manner

6. M: Well, I think the thing about plants, actually, is that they re quite wonderful;
/wel a1 "0k 09 O1y 9 bavt ‘plants @k ovali 1z dat '0ea kwart "'wandofal/

2x assimilation of place, progressive assimilation of voicing, consonant cluster, contraction

7. they ‘re absolutely adapted to survival and I think that what we see as grace and
/8ea ? '&bsalu:tlr ‘o' daeptrt to so'varvl ond a1 Ok dot wot wi: si: ‘ez 'grers ond/
glottal stop instead of linking r, 2x linking j, regressive assimilation of voicing, syllabic 1,

assimilation of place
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8. beauty is actually strength. When I'm painting flowers, I'm looking for their inner
/'bjuctt 1z @k uolt ‘stren® wen arm ‘pemtiy ‘flavoz aim vk fo der mo/
consonant cluster, 2x contraction, progressive assimilation of voicing, linking r, elision of a

final /o/

9. strength and wanting to show it. It isn’t, for me, done in order to be peaceful,
/ stren® oand wontm to 'fou "1t 1t '1znt fo 'mi: dan m o:doto bi: 'pi:sfal/

linking w, contraction

10. it’s done in order to discover that something inside which keeps them going.
/its ,dan m 9:do to di'skavo dat ‘'samBiy m'said witf ki:ps dom 'govir/

contraction, progressive assimilation of voicing

11. I: But is art, then, just to please the eye and calm the nerves, because that’s how
/bot 1s 'a:t den dzosto ‘pli:z 8i: 'ar on 'ka:m do 'n3:vz bikoz dots  hav/
assimilation of place, elision of two identical consonants, linking j, consonant cluster, 2x

progressive assimilation of voicing, contraction

12. we respond to it, isn"t it?
/wirt'sppn to "1t "1znt 1t/

consonant cluster, linking w, contraction

13. M: I think mankind has always needed art; for magic, for celebration,
/a1 Bk maen 'kamnd hoz ‘o:lwerz ni:did ‘a:t fo ‘meedzik fo seli brerfn/

2x assimilation of place, progressive assimilation of voicing, syllabic n

14. for embellishment, and artists meanwhile have been trying to produce some sort
/for im'belifmant oand ?'a:tists ‘mi:nwail hav bi:n ‘tramm to pro dju:som so:t/
linking r, glottal stop instead of linking, progressive assimilation of voicing, elision of two

identical consonants

15. of sense out of this funny old world in which we exist. And I think artists today,
/of 'sens aut ov d1s 'fant "ould 'w3:1d m wit[ wi: '1g'zist ond ar Ok 'a:tists to' der/

regressive assimilation of voicing, linking j, assimilation of place
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16. we're still trying to find that order and show it to people when we paint.
/wia stil 'tramm to 'fam Ozt 'o:dr ond 'fouv "1to pi:pl wen wr ‘pemt/
consonant cluster, assimilation of place, linking r, elision of a final /o/ before linking r,

linking w, elision of two identical consonants, syllabic 1

17. 1: So, you don’t approve of what’s called the modern movement?
/sau ju dount o'pruiv av wats  ko:ld 80 ‘'mpdn ‘'mu:vmont/

2x contraction, assimilation of place, syllabic n

18. M: I think my kind of painting is part of the modern movement, but it’s a
/a1 Bk mar kaind of ‘pemti 1s ‘pa:t ov 80 modn  mu:vmont bot 1ts o/

assimilation of place, 2x regressive assimilation of voicing, syllabic n, contraction

19. description that gets overused and often in a misleading fashion. For example,
/d1'skripfon dok gets ouvo'ju:zd ond pfn m o mis'li:diy ‘fefn for 1g'za:mpl/
assimilation of place, 2x progressive assimilation of voicing, consonant cluster, 2x syllabic

n, linking r, syllabic 1

20. those artists at the so-called “cutting edge” are only one very small part of it
/0ovz "a:tists ot 0o ,sau ko:ld ‘katmy ‘ed3 or ounlt wan verr smo:l ‘pa:t ov 1t/

2x progressive assimilation of voicing, assimilation of place, linking r

21. which gets a lot of attention in the media and elsewhere.
/witf . gets 9 Ipt ov o'tenfn 1 no ‘mi:dio and els wea/

progressive assimilation of voicing, syllabic n, progressive assimilation of manner

22. I: Now, you began as a designer of textiles rather than a painter.
/ nav jo bi'gen oz o di'zamaor of ‘tekstarlz ra:do don o peints/
linking r, elision of final /o/ before linking r, regressive assimilation of voicing, progressive

assimilation of voicing

23. Why did you change, was it very important to you to paint?
/'wart didzo 'tfemd3 woz 1t  verr im 'po:tnto ju to  pemnt/

coalescent assimilation, elision of two identical consonants



24. M: Well, I jumped into it really. I hadn’t sought the change at all.
/wel a1 'dzampt mto "1t rolrar hadn 'so:t 0o tfemnds ot o:1/

linking w, contraction, consonant cluster, syllabic n, assimilation of place
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APPENDIX 2
Questionnaire Concerning the Tuition of the English Language with the Concentration on

the Spoken Language and Pronunciation

1. Teacher:

a) primary education (6-10)
b) primary education (10-14)
¢) secondary education

d) post-secondary education

e) different:

2. School enables tuition with English native speakers:
a) yes

b) no

c) different:

3. School enables excursions / student exchange programs:
a) yes

b) no

c) different:

4. During the lessons there is room for using the audio recordings from textbooks:
a) yes

b) no

c) different

5. If 4. a) is valid, students imitate the pronunciation of the native speakers:
a) yes

b) no

c) different:



6. During the lessons there is room for other speech exercises (conversation, oral
presentation):

a) yes
b) no

7. Singing/recitation is used to practise the spoken level of the language and its
correct pronunciation:

a) not used

b) singing/recitation with text

¢) learning by heart

8. During the lessons there is room for other listening exercises:
a) songs
b) films/series

¢) not used

d) different:

9. The students are taught the aspects of connected speech (assimilation, elision,
linking):

a) yes

b) no

10. Other possibilities to practise speaking, listening, pronunciation:
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APPENDIX 3

The International Phonetic Alphabet (2005)

THE INTERNATIONAL PHONETIC ALPHABET (revised to 2005)

CONSONANTS (PULMONIC)

© 2005 IPA

Bilabial | Labiodental| Dental [Alveolar Foﬁl:ﬂwaular Retroflex | Palatal Velar Uvular | Pharyngeal | Glottal
Pose | P b t d t dlc 7k g/q G ?]
Nasal m m n n| nl n| N
Tvill B r R
Tap or Flap v r r
e |G B| T v]0 B[sz|[[ 3]s z/cj/x vlx ¥/ h $/h A
el i k
Approsimant v I 1 ] U]
i‘;;erg‘;(limam l l & L

Where symbols appear in pairs, the one to the right represents a voiced consonant. Shaded areas denote articulations judged impossible.

CONSONANTS (NON-PULMONIC) VOWELS
Clicks Voiced implosives Ejectives . Frodt .(,emraj Badk
. E) Clos:
O Hilabial b Bilabial Examples ok 1 y 1 ll m l_}_
d 2
| Dental d beunvean p Bilabial Y 0
03 - &
! (Postjalveolar [ Palatal t Dental/alveolar Close-mid € w @ L {C] YeO
E
+ Palatoalveolar q- Velar k Velar 9
? ’
|| Alveolar lateral d Thvular S Alveolar fricative Open—nud E m_ 3\8 —Ae :)
e
OTHER SYMBOLS \
" Open de (X (el
M Voiceless labial-velar fricative ¢ 4 Awelopalatal fricatives Whee symbols appear in pairs, the one
I to the right represents a rounded vowel,
W voicedlabial-velar approximant =L Voiced alveolar lateral flap
q Voiced labial -palatal approximant ﬁ Simultaneous _I- ad X SUPRASEGMENTALS
H  voiceless epiglottal fricative S T r—
S Affricates and doubl e articulations Sevaril
Voiced epiglottal fricative can be represented by two symbols |.—p ts | eConaary sess i
joined by a tie bar if necessary. — J. 00112 LIJ-‘QII

;') Epiglottal plosive

O
DIACRITICS  Diacritics may be placed above a symbol with a descender, e.g. I]

-

Long cl
Half-long €'

S e
] = Extra-shonn €
Voiceless 11 (.l Breathy voiced b d Dental l. d
L1} o [:] . e {nl (2] [a] 4 .
. T = " — | Minor {foot ) group
Voiced S L Creaky voiced b a L Apical [ d | )
= = 2o n Major (intonation) grou
ot 0P| s £ " T | sobckinieliy
Aspirated Linguolabial Laminal . -
- ~ =~ lo & & . Syllable break Ti.a2KL
w - tW dW ~ ) A
More rounded D Labialized Nasalized e p— .
2 ¥ -+ T ~ Linking (absence of a break)
n n
P Less rounded ? J Falatalized l‘j d‘] Nasal release d
i i i 1 TONES AND WORD ACCENTS
& Advanced ]'ul Y Velarized tY dY I Lateral release dl LEVEL CONTOUR,
1 1 o Extra cio
Tetracted 9 q Pharyngealized tq dq Wo audible release d C or —I high é or /I Riang
Vd el
- Hi Falli
Centralized C = Velarized or pharyngealized } ﬁ_‘: —I igh t:’ “ HT i
F3 % C A mia c 1 ﬁ;}:’hg
Mid-centralized © Raised c (I =voiced alveolar fricative) % v :
i i i oW
i € A row c A rising
Syllabic 1 Lowered C ( ﬁ vaiced bilabial approximant) w Extra > Rising:
L L Lo 3 ¢ low C AI falling
Non-syllabic 9 d Advanced Tongue Root g *l- Downstep /“ Hobal fise
Rhaticity o av Retracted Tongue Root g T Upstep \ Global fall
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