Zapadoceska univerzita v Plzni

Fakulta pedagogicka

Katedra anglického jazyka

Diplomova prace

ROZVOJ KRITICKEHO MYSLENI ZA POUZITI
VIZUALNICH MATERIAL U

Michaela Plani¢kova

Plzei 2012



University of West Bohemia

Faculty of Education

Department of English

Thesis

DEVELOPING CRITICAL THINKING SKILLS
WITH VISUAL MATERIALS

Michaela Plani¢kova

Plzei 2012



Prohlasuji, Ze jsem praci vypracovala samostatpouZzitim uvedené literatury a zdroj
informaci.

V Plzni dne 29¢ervna 2012

Michaela Planikova



ACKNOWLEDGMENTS

This thesis was created with help of my supervistyr. Gabriela Klékova, Ph.D.
| would like to thank her for the professional leeship.



ABSTRACT

Planikova, Michaela. University of West Bohemia. Jur@l 2 Developing Critical
Thinking Skills with Visual Materials. Supervisavigr. Gabriela Klg¢kova, Ph.D.

The thesis deals with the topic of critical thingimlevelopment in connection with
guestions about pictures. The aim of the thesieared is to find out whether the
participants, English language learners, are ablehink critically about the picture
content and respond to questions which are of réifie difficulty levels and require
different views of the picture. The research waalized with ten participants who
responded to nine questions about one picture ghigknlanguage and then they answered
six interview questions in the Czech language aleoyierience with questions around
pictures, which are connected with questioning itiupe in common English language
classes. All the answers were recorded and thdtseshow that critical thinking and the
ability to answer complex questions about pictufethe participants are limited and need

to be improved and developed.
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1. INTRODUCTION

The topic of the thesis is "Developing Critical iftking Skills with Visual
Materials". Specifically, the topic covers the depenent of critical thinking skills in
connection with pictures.

I have decided to research the topic becauserpgnd visuals in general are my
favorite tools used in English language teachintpoAas a student, | prefer when the
learning process is supported with visual materiaisother reason for my interest in
pictures in connection with the ability of learrter think critically is the fact that the
present state maturita exam requires, in the spggbart, tasks, which require learner's
visual literacy and ability to describe picturesnir different points of view. However, in
my teaching practice, | found out that majoritystdidents had problems with describing
pictures beyond the obvious such as simple desmmgpf things, people and activities
which were obvious.

Therefore, the aim of the research is to findwléther language learners are able
to deal with different types of questions assocdiatgth pictures, especially questions
which include not only the obvious picture contbent also more difficult and complex
types of questions. The research study finds pnobiie questions and offers some
implications for teaching to develop skills whichpport learner's ability to perceive
pictures from different viewpoints and deal withnmadlifficult questions to picture.

The theoretical background covers pictures inlagg teaching, picture reading
and visual literacy. There is also covered thedapicritical thinking from the point of
view of different authors and the topic of speakamgl questioning, which are tightly
connected with the research. The next chapter itbescthe whole course of the research.
It includes information how the picture, questionsre participants were selected. It
provides information about the participants ano alsscribes the research tools, data
gathering and the research process itself. Afeentethodology part the results of the
research are given along with and commentariesinipkcations are presented in the
consequent chapter. It contains advice about te@figictures based on the research
results. The research limitations and suggestionpdssible further research are also
note. The thesis ends with a conclusion which lyrgimmarizes the key ideas of the
project.



2. THEORETICAL BACKGROUND

This chapter provides the theoretical backgrouad the research presented
further. It covers the topic of pictures, the waysshowing pictures in language classes
and their use in language teaching. The chapter @sers different ways of reading
images from the point of view of different contexsd personal experiences. It also
looks at visual literacy, the ability to understatite meaning of images and to
communicate visuals, which is discussed in conaectvith developed skills, visual
literacy and critical thinking. Critical thinkingsicovered from the point of view of
different authors. The chapter also deals withttipec of speaking as a language skill in
connection with pictures. The last topic of theotletical background is the topic of
guestioning, specifically reasons for asking questiand important criteria for effective

and clear questioning.

Pictures in Language Teaching

According to Harmer (2007), there are many diifiém@bjects, pictures, cards and
other things, which can be used presenting andpubating language. These objects help
to involve students in activities during languagssbns, because they can provide
students with a good starting point for languagekwand speaking activities (p. 177).
Wright (1989) writes that pictures in language keag class help in different ways. The
things people see play a big part in human peraeind getting information. Pictures
help to motivate learners and complete sense dfegbimf the language. Pictures also
provide learners with a specific reference poirtt atimulus (p. 2).

According to Wright (1989), there are five basams, which are discussed with
pictures in language teaching. The pictures mustvek prepared and usable for next
time. The classroom organization must not be tdicdit to set up. The used materials
must be interesting, meaningful and as authentipassible. It is also important to
consider whether the picture activity will providgs opportunity to use a sufficient
amount of language (p. 3).

There are many different types of images, which ba used during language
lessons. According to Scrivener (2005), the jargorEnglish language teaching for
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pictures is flashcards and they are usually somgtthat can be shown in front of the

whole class (p. 333). It can be a drawn pictura photograph. The pictures can be taken
from books, newspapers, magazines or other papelama class teachers can also use
pictures in the form of flashcards, large wall prets, pictures drawn on the board,

projected slides or images, small cue cards ostifions in textbooks (Harmer, 2007, p.

178).

All kinds of images can be used in class for détetypes of activities and
teaching styles. Drilling is one of methods of tdgag English vocabulary. During
drilling, pictures, mainly flashcards can be usadcue-response drilling. Apart from
vocabulary drilling, flashcards can be also usé&fulgrammar item drilling. In addition,
large wall pictures, which are visible in detaits the whole class, can be used during
vocabulary practicing (Harmer, 2007, p. 178).

Pictures are also useful for many different typkesommunication training. These
activities can be designed as games and studentslresv pictures themselves. Some
pictures, especially pictures of some action, camalso used for creative writing and
support imagination and ideas of the students (léarg007, p. 178).

Generally, pictures are used in course books agtiaras to support a certain text
or article. The picture gives the reader an exinaedsion of the text and influences the
whole impression of the text. It is important talize the importance of images in study
materials because they can work as a motivationthay have the power to engage
students (Harmer, 2007, p. 178).

During English lessons, especially in writing peaking tasks, students can get a
picture to guess what happened before or aftesitiation in the picture. The picture
gives each student a different impression and saakent works with his experiences so
results of these kinds of activities will be di#at. The following discussion then can
engage the students in the task to follow. Theegfpictures can be very often used as a
source for discussion because there are many qoedt ask and answer about pictures
(Harmer, 2007, p. 179). Scrivener (2005) mentianage stories as a big support for
speaking or writing tasks, for example to focuscertain grammar issue (p. 334).

The choice and use of pictures are also impogspécts. The picture should be of
as high quality as possible. When choosing a pacfar a class, it is important make
choice according to age and cultural conditionthefclass not to offend the students. It is
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important to make sure, that the picture is wedlhle to all students in details. Therefore,
when the picture is not big or quality enough sitbetter to make more copies for each
student or for each pair of students. When preganrages for the class, it is practical to
protect it against the destruction or damage. Thezeit is better to laminate the picture

or put it in some type of transparent covering (Hiar, 2007, p. 179). Scrivener (2005)
mentions, that for better usage, all the pictureeukl be organized, for example

according to topics (p. 333).

To sum it up, pictures for language teaching aked flashcards and they are
used to involve students during English languagsscIThey can be used for productive
activities and other work in English class. Flagisare used for vocabulary or grammar
drilling or for communication training. Pictures woto support text and bring another
dimension to the understanding of the text. Theegfdhey are used to provoke
discussions. The picture chosen for the Engliskschaust be visible enough for the whole

class to engage all students.

Ways of Showing Pictures

There are different possibilities how to show iesg classes. There are different
technologies and classroom equipment which can khalp the presentation of the
images. The most common is a board or a flip cHéoine classes can also use the
overhead projector or other computer-based presemteechnologies (Harmer, 2007, p.
183).

The board is the most versatile equipment of thescoom. There is a traditional
chalk-dust blackboard or a whiteboard with markeng (Harmer, 2007, p. 183). The
boards can be used in many different ways anddheyhe motivating point of interest in
the class. The board is used as an explanatioof gichmmar, game board or note-pad for
different types of notes. Of course, the board baralso used as a picture frame for
drawing pictures. The pictures which are drawn los hoard ale limited by the artistic
abilities of the author, but it does not mean, #iaiple mood faces or stick men cannot be
used as images for the class (Harmer, 2007, p. 18#)e same way a flip chart can also
be used, which is portable and can be used in rosmsh do not have any board on the
wall (Harmer, 2007, p. 186).



The overhead projector is used in the class tavghe pictures to the whole class.
The big advantage of this gadget is that not thelevpicture has to be shown. One part of
it can be covered so the students can talk abeutitifinished comics story or the action
in the other part of the picture (Harmer, 2007186). There is also a big disadvantage of
this technology. There is a problem of natural tligthich lowers the quality and the
visibility of the projected picture. Then the statke can lose their attention (Harmer,
2007, p. 186).

If it is possible, the best way how to show theagm to the whole class in high
quality and adequate size, is to use the computeérozerhead data projector, whereas
anything that is on the teacher' s screen is @diblthe whole class on a big screen or a
white wall. The pictures can be shown separatelgsoa PowerPoint presentation with
some text, audio or video support (Harmer, 2007187.).Another technical help to the
classroom is the interactive whiteboard which eesithe students to work with the

projected images (Harmer, 2007, p. 187).

Reading Images

For human mind, it is not automatic to think abting origin and formation of the
message, which is read. However, visual messagexhale number of elements, which
are connected with its origin and process of foromatThere are questions like who
created the image, what the reason of the creata®s) how it was created and how the
reader is going to perceive it. These elementsghwvimfluence the way of creation and the
perception of the readers, are called the immediatk the broader contexts (Faigley,
George, Palchik, & Selfe, 2004, p. 100).

The immediate context is the context which is alyerelated to the formation of
the message. Every message or image has its oworauwtader, subject and a reason
why it was created. Before the image is made, strbe clear, which type of technology
will be used and what genre of the picture it wobkl The author focuses on some
objects and decides what to emphasize. Therefbeejmmediate context means that
those all elements are clear just from the sousmdfiand there is no need of any other
medium to explain it (Faigley, George, Palchik, &8, 2004, p. 100).



The broader context is a point of view which intda larger area of elements than
the immediate context does. The broader contextfisenced by other life factors. It
includes cultural attitudes, social statuses, egooa circumstances and historical origins
of image readers and producers. These factorseimfkl the production of an image and
also the later interpretation of it by readers k&, George, Palchik, & Selfe, 2004, p.
100).

The reader usually does not need to distinguighitimediate and the broader
context to understand the message of an image. Woweo understand the
communication of the meaning of the image, it isassary to take into consideration
both types of context and read both contexts marefally (Faigley, George, Palchik, &
Selfe, 2004, p. 100).

In the following paragraphs, the particular eleteeof the mentioned contexts
such as the author, the purpose, the medium, thee géhe subject, the audience, the
arrangement, the historical, social and culturahtext of the visual are described
(Faigley, George, Palchik, & Selfe, 2004, p. 100).

In some cases, it is easy to define the authahe@fimage, but usually, it is not.
There are plenty of visual materials, which we sae around us every day. These are
advertisements of any size and design, differerdges on postcards and covers of
different products. In case of these materialsatit@or is usually unknown. However, the
reader is able to identify some information abdt author according to the image itself
because it is usually not so important to know #éxact name of the author. More
important it is to know the purpose and authoristpof view because it defines the way
he or she works (Faigley, George, Palchik, & Sélti€)4, p. 101).

Another element of the image context is its puepdisis necessary to realize, that
there is usually more than one communicative pwpdde purpose depends on the
context and situation. It is also important what #ntist was thinking when he or she was
creating the image (Faigley, George, Palchik, &&&004, p. 101).

The way the image is created is one of the impbeements which influence the
way people perceive it. The method, which was usedreate the image, is called the
medium. The medium is the technology or style, Whscused to create the message. The
different types of media can be described as st@atio photography, painting or drawing
(Faigley, George, Palchik, & Selfe, 2004, p. 103).
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The genre of the image defines the image accotditige medium. The genre tells
what kind of image it is and how it was createde@m the genres is the genre of new
photos, whereas any kind of painting is a kind r@kiipretation and copy of the real
picture. Any film or TV performance is also a kimd interpretation of the reality.
Another genre, which is very frequent and decorhatesan environment in the modern
world, is advertisement. However, the ability tdide the genre of the image is tightly
connected with the ability to read and identify thessage which is the image supposed
to communicate (Faigley, George, Palchik, & Setf@n4, p. 103).

The image always contains a subject. The subjeitteoimage is the thing which
is depicted by the image and strongly defines thg thie reader perceives it. The subject
carries the big part of the message, a load of iem®tand other stimulus the audience
perceives (Faigley, George, Palchik, & Selfe, 2q04,03).

The mentioned audience is another element ofntiagyé context. Sometimes, it is
possible to identify the audience, but usuallgihot; and it is also not important to know
the real audience. More important is the audienoelwvas expected by the author of the
image. It was already mentioned, that the authesitess the image with a certain purpose.
Therefore, it is important to think also about ffeople who were supposed to read the
image. The author cannot be sure about the reaofitihe audience, but he or she can
work with information about the group, which is poged to read the image message and
use it to address them successfully (Faigley, Gedrglchik, & Selfe, 2004, p. 104).

Another element is the arrangement of the imagsoecalled composition. The
composition is the organization of the image. Trganization of the image mainly refers
to the way the image is placed within its frame amdhilable space. The visual
composition deals with the placement of the subjeSBbme items of the image are left
out; some are emphasized. Some subjects are p#cdre front of the picture; some
items are in the background. The chosen compasdéadinitely influences the way the
audience will understand it. The author decidesctvisubject is more important and
should get the advantageous position in the fraand, which one should not (Faigley,
George, Palchik, & Selfe, 2004, p. 105).

The composition includes two basic types of thgaarzation within the frame: the
closed and open form. The closed form of the omgimn means that the whole image
and important subjects are inside the frame andudldénce can fully focus on them. The
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open form of the image organization makes the ageé® think of something out of the
frame (Faigley, George, Palchik, & Selfe, 2004,105). The open form has many
different ways. The image, or the subject of thagey can be deformed in different ways.
The subject, especially the people, can be lookingomething that is not visible in the
image. The open form means that the image is iet@etained, which means, that there
is something more about the picture and the restuguld think about it (Faigley, George,
Palchik, & Selfe, 2004, p. 106). The open form fi® used in different advertisements
(Faigley, George, Palchik, & Selfe, 2004, p. 107).

In some images, the historical context also infaes the way the audience
perceives them. All visuals are created in someetipltace and historical context. The
historical context can help the reader to undedstae message of the image but it is not
any guarantee of the only one and correct intempoet. The way the reader will
understand the image depends not just on the tihenwhe image was created, but also
on the time when the reader perceives the imagevaatlis happening in the world at the
time of the image perception (Faigley, George, lHkJ& Selfe, 2004, p. 108).

There is also cultural and social context. Thos® tontexts are important
especially in interpretation of advertisements.i&oand cultural context includes male
and female stereotypes and ideals and other san@lcultural stereotypes (Faigley,
George, Palchik, & Selfe, 2004, p. 109).

There is also economic context, which can helpréagler fully understand the
image. The economic aspect is the most visiblehenrhatter of advertisement images.
Advertisers spend money to influence and changpmhg habits of people, but there are
also other types of advertisements. Some advertisemages are used not for a profit or
market but to inform people about some seriousesstihe common topics of this kind of
images are hunger, human rights, violence or irndeardiseases. The aim of this type of
advertisement is usually to shock people and t#tkeatzon of people to make them think
about the problem (Faigley, George, Palchik, & §004, p. 110).

When analyzing an image, also the personal baakgranfluences the way the
image is read. The personal point of view is inflced by memories, experiences and
natural quick reactions of the reader. Therefohe, personal response comes before
thinking about the immediate or broader contextha image. The personal response
differs from a reader to a reader because the wiiredery person is original and differs
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according to life experiences and knowledge. Wleading an image, it is important to
realize, that there are given elements within thage. However, there are also many
other elements outside the image, for exampleglgraents inside reader's mind (Faigley,
George, Palchik, & Selfe, 2004, p. 111).

To sum it up, there are many elements which imibgethe way the reader
understands and analyzes the image. The readeziy@msdhe immediate context in the
picture and can think about the broader, wider edantwhich is not so clear. Therefore,
the readers work with their experiences and knogdetb understand the image in the
wider context and they analyze the possible autiidhe picture, the purpose of taking
the picture and the medium carrying it. Readers alscuss the genre and possible
audience of the image. However, the most impoitatite subject of the image itself and
the arrangement of the picture. In addition, evergge has its own historical, social and

cultural context which defines it and influences ttay it is read.

Visual Literacy

Visual literacy is the ability to understand theaning of images as well as the
ability to communicate using visuals. It is a visobammunication and it is based on the
process of sending and receiving picture messdgede successful in reading images,
the reader must use critical skills and criticidra.be visually literate means to be able to
interpret images and produce images, which canesgtdly communicate the message
to the audience. In other words, a visually literaerson is able to use a visual language
(Bamford, 2003, p. 1).

According to Thibault and Walbert (2003), "liteydcefers to the ability to "read"”
signs other than words, like images or gestures. Wide usage of images in our culture
makes visual literacy a vital skill.

The visually literate person is able to look atigage critically and think about
intention of the author of the image. The skillstioé critical thinking can be applied to
any type of image, films, maps and other visualsu#lly literate viewer gathers ideas
contained in a picture and is able to place theto gertain context and consider its
validity (Thibault & Walbert, 2003).



Visual Literacy and Skills

According to Bamford (2003), visual literacy deyedoskills needed to interpret
images. To be visually literate means to be ableigoalize internally, to communicate
using visuals and to be able to do an interpretaiiche image.

Visual literacy also includes the ability to mgkdgments. The image reader must
be able to think about the accuracy, value andliglof the image. To be visually literate
includes the ability to work with sense of visualghich were created by the reader
himself, or also by other people. The ability tadamages is necessary for successful
communication with world and understanding of thdearange of meanings.

To understand the subject matter of images meam® table to think about the
image and analyze it from many points of view. Tthage reader must be able to gain the
meaning from the image and take into considerdtiencultural context. The reader must
be aware of style, composition and syntax of thager A visually literate reader also
perceives the aesthetic merit of the work and tegles, which were used to create the
image (Bamford, 2003, p. 1).

According to Thibault and Walbert (2003), the \akliteracy includes more than
one skill. The image reading includes two basielevThe first, basic level contains
simple decoding of words and sentences and basittifi¢ation of the subject in a
photograph or graphic. For students is importaatréading comprehension to understand
the sense of what was read. The understanding resqihe knowledge of certain
vocabulary in an area and critical thought.

The second higher-level skills are skills of visligeracy which require critical
thinking. These skills are crucial for student'sccass in any area which covers
information through visuals. The higher-level skillso help students to understand the

sense of images in texts or Internet resource$éritii & Walbert, 2003).

Importance of Visual Literacy

Pictures and visuals are becoming a predominamh fof communication in
different spheres of human's life. Learning, teagtand media use more and more visuals

and the importance of visual literacy is increasitigneans that the visual literacy is

10



becoming one of the key abilities for obtainingoimhation, getting knowledge and
education (Bamford, 2003, p. 2).

Linguistics and Visual Literacy

Visual literacy also deals with the linguistic poaf view. It includes the syntactic
and semantic principles. The syntax means the wayblocks of images are built,
structured and organized. There is a big numb@&leshents of the syntactic structure of
visuals. It is a camera placement, graphic comjposénd arrangement, framing, motion,
depth, colors, light and shadow, perspective, simes, shape, contrast, symbolism,
metaphor, the relationship of the visual with tddackground and many other syntactic
elements (Bamford, 2003, p. 3).

The semantics of the image refers to wide issuéisa world, which influence the
meaning of the image. According to Bamford (20@83ual semantics refers to the way
images fit into the cultural process of the commanon. It includes all relationships
between forms and meanings, forms and structurtgsyral meaning of different icons

and symbols, and social aspects (Bamford, 2008,. p.

Visual Literacy and Critical Thinking

Visual literacy is not about a certain amount aflskgrammatical knowledge or
simple learning. The literacy is about a sociakpca. To teach visual literacy means to
make students educated in perception and in viand linguistic vocabulary. The
education in visual perception makes students ta@lie to think critically and solve
problems. Those two abilities can be applied in ynather different areas of learning and
life (Bamford, 2003, p. 4).

Teaching visual literacy means to work with studesind develop a set of their
abilities. Teachers make students think criticallyrelation to visuals. Students must be
able to talk, write and use vocabulary of an imageie they are supported by suitable
guestions, texts and contexts, which should beigeohby the teacher.

To develop visual literacy and critical thinkinghe teacher must choose
interesting variety of images which provoke questiand discussions naturally as much
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as possible. Students must get an opportunityedhesr own experiences and knowledge
and express their own opinions and attitudes. Baehter must provide the images in
creative and innovative way to create as many dppibies for responses as possible
(Bamford, 2003, p. 5).

Critical Thinking

Five Elements of Critical Thinking

It is possible to see critical thinking skills fnodifferent points of view. Let us
look at the critical thinking from the point of weof the professor of the American
literature of Hope College in Holland, Michigan a@dd Klooster. According to Klooster
(2000), there are five different aspects and poafitgiew, which are important for the
definition of the term “critical thinking.”

Critical thinking is an independent type of thingi Education usually takes place
in different social groups. In those groups, memsloeeate their own opinions and values
they believe in. Students have to be able to déhldifferent questions and problems just
on their own. On the other hand, it does not meahdritical thinking has to be original,
creative or unique. It is possible to agree witmsawpinions and consider them as one's
own ones. The most important is to be aware ofsooe/n values, opinions, and the
ability to use them. This ability is called the @m&ndence of the thinking and it is one of
the most important qualities of critical thinkinigl¢oster, 2000).

There is another important quality which must &leeh into consideration in the
system of critical thinking. It is the informatierthe unit, which is not the aim of critical
thinking but it is its base. It means that studerdsd to gain a big amount of information,
facts and ideas about a certain topic before tlagystart thinking about it critically. An
informational base is also necessary to activatelesit’'s curiosity and make them
interested in the topic. When some informationalebis built, students are ready to start
thinking about the topic on their own. Critical riking takes the amount of students
knowledge, which he gained through their educatiand transforms it to a usable and
meaningful tool for creating personal attitudess lalso possible to say that if students are
able to use the knowledge to create some persalgasior points of view, this

12



information is more likely to become a relativelgrmanent part of their knowledge
(Klooster, 2000).

The third aspect of critical thinking is curiosifjo describe curiosity, it is a kind
of emotion which is natural to humans and to magmgcees of animals. It is a stimulus,
which makes people or animals want to gain stil r&d new information. In addition,
Klooster (2000) is aware of the fact that curiosstya natural part of humans’ emotions
and the base of living. If there is an interestihopg, place or information, it is natural
that people start to think about it and, if possitbhey start to seek it. Critical thinking is
based on this natural need. There are some proldemgsestions and critical thinking
seeks to solve them. Therefore, when developinga&rthinking, one of the main aims of
the teacher is to make the students be curious @loollems of given topic.

Critical thinking starts when the student join® throblem and starts thinking
about its solutions. Therefore, teachers should @t real problems of the students and
than help the students to formulate them. Howether process of collecting information
must come before that.

The fourth component of critical thinking is addiig to Klooster (2000) the
ability to find reasonable arguments. It is impottéo know that an argument contains
three main items which do relate to each other. fiilts¢ item is the main idea, the
statement, which is supported by the second itemyeéasons. Each reason is supported
by some proofs.

People, who are able to think critically, can fewlutions to certain problems and
give good reasons and proofs why they have chdsesdlutions. Each problem usually
has many different ways of solutions; therefore, tain aim of the critical thinker at the
area of the argumentation is to find a reason Vkig/ golution is the best one even when
different points of views are considered. During @irgumentation, the critical thinker
should also be able to accept other arguments findca new argumentation to disprove
them.

The fifth aspect of critical thinking is the comtien of the thinking results with
the society. Some of the thoughts that are creaiethg critical thinking processes are
communicated with people around us. It is necesgarshare ideas and thoughts with
others to reach the excellence level. In the otleds, if the thoughts are shared, they are

being improved and processed (Klooster, 2000).
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To summarize the Klooster's description of crltithinking. There are five
elements of critical thinking: the independencehiriking; the information as the base of
critical thinking; the human curiosity, which powsit; the ability to find arguments and

the connection of critical thinking with the stroimgluence of the society.

Critical Thinking

It was mentioned, that it is possible to seeaaltthinking from different points of
view. Although, the Klooser's elements of critithinking are very important, there is
also another way of definition of the critical tking by Edward Glaser (1941).

Glaser (1941) wrote that the ability to think ically involves three basic things.
The first one is the ability to consider problenms a thoughtful way. The second
important think is to know the methods of logicaasoning, and the third thing involves
some skill in applying those methods (Glaser 1941).

According to Glaser (1941), generally, the crititlinking requires ability to
recognize problems and ways of meeting them, ttegainformation and recognize
assumptions. The critical thinking also requiresnpeehension and accurate and clear
usage of language. The critically thinking pers®mlso able to interpret data, work with
arguments and evidence and recognize, whether dnersome logical relations and then
draw conclusions and generalizations. Subsequethttyconclusions and generalizations
are tested in context of experiences and qualiie®veryday life and the accurate
judgment is done (Glaser, 1941)

To complete the matter of the critical thinkingwbuld also like to quote the
definition of the critical thinking, which was de&d by the National Council for
Excellence in Critical Thinking in 1987, by Micha&triven and Richard Paul:

Critical thinking is the intellectually disciplideprocess of actively and skillfully

conceptualizing, applying, analyzing, synthesiziagd/or evaluating information

gathered from, or generated by, observation, éxpee, reflection, reasoning, or
communication, as a guide to belief and actionitdrexemplary form, it is based
on universal intellectual values that transceugjexct matter divisions: clarity,

accuracy, precision, consistency, relevance, ¢éadence, good reasons,
depth, breadth, and fairness.

14



Speaking

Speaking is one of the productive skills (Harm2007, p. 276). The English
speakers must be able to speak in a variety aitgtus and genres and use conversational
strategies (Harmer, 2007, p. 343). According taveaer (2005), it is very important for
speakers to distinguish genres and speaking singatA genre is a type of speech which
is expected in particular place, with particulaople and context, to achieve a certain
result and use the right channel. For the spedkisrjmportant to choose the right style,
manner, tone, quantity, volume, directness and d&titynto be successful in different
speaking situations (p. 163).

There are two functions of speaking: the traneaeli and the interpersonal
function. The transactional function is the funnoti@f speaking in situations of
exchanging goods or services. The interpersonattifum is for all relations and
interactions between people (Harmer, 2007, p. 343).

The speaking event also has the purpose: theatiee or the non-interactive. The
interactive purpose of speaking skill includestlad situations, which require contact and
direct communication with other people, whereasnbe-interactive purpose of speaking
includes just one communicator (Harmer, 2007, 8).34

Speaking situations are planned or unplanned.pldrened situation is a prepared
lecture or wedding speech. The unplanned speakiingtion is any conversation, which
flows spontaneously between people who met (HarB@€7, p. 343).

Therefore, according to Harmer (2007), speakirigaibns can be classified
according to their purpose, participation and pilagn There are also different
conversational strategies, which help the speakehave a successful face-to-face
interaction. The speaker must be able to use sisueudtse markers to buy time, to start a
turn and mark the beginning or the end of a coratens (p. 343).

The conversation requires also the ability to peeases to open and close the
conversation, shift the topic and to interrupt llusy conversational partner, if necessary.
In face-to-face conversation, students must usanger of repair strategies. The repair
strategies include abilities to use phrases td@skepetition, to paraphrase and get round

the problem of not knowing a word. However, studeate not expected to use all
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discourse markers and repair strategies at alldevwit they are expected to develop
conversational skills as their English improvesr{hiar, 2007, p. 344).

Scrivener (2005) mentions the issue of accurady farency in speaking. For a
teacher it is crucial to distinguish situation, ahirequires the accuracy or the fluency.
Scrivener (2005) calls it a "key skill" of everyataher to be able to focus on accuracy or
fluency according to the situation and task ingpeaking class (p. 160).

It is important to make students speak duringBhglish lesson. There are some
factors, which influence the speaking task. To mstkielents talk, it is important to make
good atmosphere in the class, to follow the appatgpievel of the speakers and choose
the right task according to it. The topic of theaking task is very important and if it is
not well chosen, it can limit the speaking durihg tlass. In addition, the organization of
the speaking task itself is very important and isinot well done, the speaking aim can
be ruined (Harmer, 2007, p. 345). Teacher musture that the students understand
exactly what they are supposed to do in the spgadgativity. It includes the ability of the
teacher to give clear instructions and possibly @estrate the principle with a student in
front of the class (Harmer, 2007, p. 348).

According to Harmer (2007), the student's reluctato take part in the class and
speak is the most common problem of any speakamscStudents are often shy and they
do not want to express themselves in front of ttieeropeople in their class. For some
students it can be a problem to give some pergtetalls or opinions. Speaking itself, the
quality of pronunciation and accuracy can also lgadblem with students who are not
sure about speaking correctly in all ways. Theesftine worry about speaking badly can
strongly limit student's participation in speakagjivities (p. 348).

To help students to speak, it is important to ghvem time to prepare what they
are going to say. Just a small quiet time can belmake students feel better about
speaking. Sometimes, the change of the size ofjitnp, where the student is supposed
to speak, can help to eliminate the shyness détilent (Harmer, 2007, p. 348).

Teachers play many different roles in languageilsipg classes. Sometimes, the
student can get to a dead end of language or Wig@asy the speaking task. The teacher
can offer a student a discrete suggestion, in tadees not disrupt the speaking task.
Then, the student feels comfortable in speakingisumdotivated to speak next time again
(Harmer, 2007, p. 347). Teacher can also play dte of a participant of the speaking
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task. In this case, it is important to watch whethe or she does not dominate in the task.
During the speaking activities, teacher should alstcas a feedback provider. In this role,
teachers must be very careful about error cornediiecause frequent corrections can be
demotivating. On the other hand, a gentle corractian be helpful (Harmer, 2007, p.
348).

Speaking and Pictures

According to Wright (1989), pictures can be usedptomote speaking skills.
Pictures have their role in speaking activitieseykan function as a motivation and they
contribute to the context in which the languagessd. Wright (1989) writes that pictures
can be described in three different ways: in arecbje way, interpreted way and
subjectively. Those three ways of talking abouttypies offer different ways of used
language in speaking (Wright, 1989, p. 17).

The limitation of used language in speaking attidepends on the way the
speaking activity is designed. There are contradieeaking activities, where students are
given certain structures of using the languageth@rother hand, open speaking activities
allow learners to be creative and add new ideast discussions, debates or provide a
variety of interpretations (Wright, 1989, p. 18).

Questioning

Questioning is an activation teaching techniqueacher questions are usually
realized by interrogatives, but it is also possitdeexpress it by the statement of the
command. Therefore, question in teaching can bmetbfas an utterance, which should

elicit a response from the learner (Ur, 1996, [2)22

Reasons for Asking Questions

According to Ur (1996), there are various reasshg a teacher asks a question in
the lesson. Questions serve to teachers to ges,ifi@ets or opinions from the learners.
They also help to check understanding, learnerswvladge or skill. Questions also
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stimulate logical, reflective and imaginative thimx and encourage learner's
self-expression.

Another usage of questions is in lesson to enfgagaers and make them active in
the learning. Via questions, weaker learners canogportunity to participate more in
classes. Asking questions directs attention toagetbpic and helps to get more deeply
into it. Afterwards, questions can be used to revaed practice the learnt material (Ur,
1996, p. 229).

Criteria for Effective Questioning

Ur (1996) describes six basic criteria for effeetiquestioning. To ask a good
guestion, first, it is necessary to make a cleastjan, where the students will know what
does the questions means and what kind of answequsres. Secondly, it is important to
focus on the learning value of the question, whethbrings responses, which will be
useful in further learning, or is irrelevant (U936, p. 230).

When asking a question, according to Ur (1996)shbuld be interesting,
challenging and stimulating for the learners andhitst be also suitable for most of the
members of the class, who are supposed to answertebcher must think first, if the
guestion is suitable also for weaker learners angust for the advanced ones.

The questions should also provide extended anéd/answers and the learners
must be sure, that their answers will not be pwtrdor ridiculed if they say something
wrong (Ur, 1996, p. 230).

Bamford's Questions

Bamford's (2003) classification of questions isdzhon the subject matter of the
guestion rather than hierarchy of thinking skiBamford classifies possible questions
into five groups. There are questions about "issaethe image, "information" about the
image, "who" or which people are connected withithage, the "persuasion” questions
and "assumptions".

The group of "issue" questions contains questaimit the content of the image,
the differences between the situation of the image the perception of the situation in
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the real world. The group includes also the quastabout personal feelings of the reader
about the image and the possible message, whichdstiee image carry.

The "information” group includes questions abta information, which can and
cannot be read from the image. These questionsvd#althe accuracy, reliability and
reality of the image. It deals with possible mahiton and framing of the image and
with the relation between an image and text (ifeéhe any). This group also discusses the
effect of the size of the image to the perceptibthe whole image.

The "who" part deals with the people, who are aghihbe connected with the
image. It includes questions about the people tegic the image, about their culture or
experiences. There are also questions about thgeigra@ator and the reason why he took
the picture. The "who" part also deals with questiabout the audience, and the kind of
audience that was the image intended for. The readaso given a question about the
point of view of the image and from whose poinvigw it is.

The next part is the "persuasion” part and it amst the questions about the
reasons why was the certain media been chosen lapavas for the certain purpose been
chosen the particular image. There are also questbout the arrangement of the image
and the possible aim of the certain arrangemeng. qurestions also aim to hesitation
about the information in the image, whether they factual or not. Therefore, also the
effect of omitted or hidden messages on the imagenstanding is discussed (Bamford,
2003, p. 6).

Finally, the last group of questions is the grafipassumptions”. When reading
the image, there are some facts, which are assuhimedreader can be questioned about
the assumed attitudes, experiences or points of. lrethe picture, one can also assume

someone's voice, which is or is not heard (Bamf2@d3, p. 7) (Appendix A).

Another Question Classification

Another way of classifying questions about imagesuggested by to Faigley et
al. (2004). There are seven groups of questiomsqgtiestions about readers’ feeling and
symbolism of the image; the questions about theu&ccontent of the image, the
guestions about the arrangement, author, purposdium, context and the genre of the

image.
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The first group includes questions, which activaaders’ emotions and feelings
about the image. It includes the question aboudees first response, about things that
are for the reader important, interesting or enmatily moving. The reader is also asked
about possible symbolism that he or she can fesbime elements of the image and, of
course, the meaning of the symbols. This groupuaes all the questions about reader's
subjective opinion about the image.

The second group contains questions about thediaahd visible content of the
image. There are clear questions about the gedesafiption of the image like what the
content, the subject or subjects are. In this phet,reader can also be asked to describe
similarities and differences of similar images thader has already seen.

The group of arrangement deals with all the qoastiabout the arrangement of
the image in the visual space, about the compasitimd all the effects that the layout has
on the reading of the image.

The questions about the author and the purpofeedmage create another group.
The reader is asked to identify the author andcaideatures of his work. The reader can
also compare the author's work to others. The mafté¢he author is tightly connected
with the purpose of the image making, whereas tiemne primary purpose and there
can be other additional purposes, which can beridbestcby the reader.

Another group of questions deals with medium, Whoarries the image. The
guestions are about the source of the image, theedf the medium, which carries it and
what the reader expects from this kind of mediunrtiermore, there is also taken into
consideration the audience of the image and itStepsa

The reader is also questioned about the contexthwinfluences the reading of
the image. The reader comments on the picture fistorical, political, social, cultural
or economic points of view.

The last question group is about the genre of @saghich one it is and whether it
conforms to the conventions or breaks from the ebtgb®ns. There are also questions,
whether the image is serious or comic and the reaxjdains why he thinks so (Faigley,
George, Palchik, & Selfe, 2004, p. 114,115) (Appeii].

20



Making Questions Clear

Before teachers start asking questions about isyagey must know, what the
language level of the learners is and what levetlififculty of questions they should
choose. According to Ur (1996), there are certaiterta of effective questioning, which
must be kept. If the criteria are kept, the leasramn understand the question properly and
they know what kind of answer is expected.

Authors Faigley (2004) and Bamford (2003) talk atodifferent types of questions
and they give examples of particular questions. él@x, the questions by those authors
can be difficult for learners, who are not trainadpicture questioning. Therefore, it is
necessary to adapt the questions according tdiebitf students.

According to the mentioned criteria for effectigaestioning of Ur (1996), the
guestions must suit the learners. To make the igmsstlear and available for most of the

members of the class, it is necessary to use a@pgie language level.

Theoretical Background Summary

To sum up the theoretical background of this thegsictures are an important tool
in language teaching and it appears in the learpigess in many different forms. For
effective use of pictures in language teachings important to prepare meaningful and
interesting pictures and proper learning conditidtistures are used in different forms for
grammar or vocabulary drilling or to provoke somadkof a communication activity.
Pictures are generally found in different educatlomaterials and support the teaching
process. Therefore, their appropriate choice andaffahowing is very important.

When reading images, there is an immediate anadderocontext influencing the
perception of the readers. There are different efgmof the context influencing the way
pictures are perceived like the author, the purptbeemedium, the genre, the subject, the
audience, the arrangement and the historical, Isanih cultural context of the pictures.
Instead of these elements, also the complex pdrqmriat of view of every reader
influences the way images are read. Visual literétoy ability to understand the meaning
of images and communicate visuals, is connectel re@&ding images. Visual literacy is
the ability to interpret images, make judgmentslyre and perceive the aesthetic aspects
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of images. Visual literacy is connected with catidhinking. According to Klooster
(2000), critical thinking includes the independetehinking, the human curiosity, the
social influence and the ability to find argumeassthe base of critical thinking. Glaser
(1941) describes critical thinking as the abilibyconsider problems, reason logically and
apply those abilities.

To understand the research properly, it was nacgs® provide theoretical
background about pictures the way they can be aaddunderstood and visual literacy in
connection with critical thinking principles. Thellbwing methodology chapter describes
in details a research study that examines theioakitip between these issues and the

students’ ability to answer questions about picture
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3. METHODOLOGY

The main aim of the research is to find out whigtes of questions are suitable to
ask when working with pictures to encourage spapkind develop critical thinking of
learners. This chapter covers all aspects of théedaout research methods. It covers the
way the research was realized and also includesnnation about the participants of the
research. It is also important to mention the nedetools which were necessary for the

realization of the research.

Picture Selection

In the process of choosing the picture for theakjpgy task, there were several
aspects to consider such as the size and qualihedmage, the technology of the picture
presentation and the content of the picture. The and quality of the selected image (see
Appendix C) was good-enough for the presentationthef picture individually and
closely. The technology of the picture presentatd@s chosen traditionally, printed on
the paper. The picture content was chosen to nietiearners as much as possible. The
topic of the picture, the situation, the arrangetnéme cultural diversity and possible
moving content seemed suitable for the purposkisfresearch.

Question Selection

The works of Faigley (2004) and Bamford (2003)eoffdifferent types of
guestions about images. The questions identifiethi® research do not cover completely
those of Faigley (2004) and Bamford (2003). | sele@dasic questions from the category
of emotions, image content and context by Faigi304) and the category of issues,
people and persuasion by Bamford (2003). The FA®I€004) category of genre,
medium and arrangement of the image as well asBtraford's (2003) category of
information and assumptions were not used becafistheo participants the lack of
experience with these types of questions. In amditthe original questions were not
suitable for A2 level participants. Therefore, iasvnecessary to adapt the questions
according to the learners to follow Ur's (1996)}emnia of questioning of The original
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guestions were simplified from the grammatical pahview to be as clear as possible.
The vocabulary, which was used in the original tjoas, was also simplified and there
were used synonyms which should be clearly undettatale to A2 level learners.

Interview Questions

The participants were also briefly interviewedeafthe questions about the given
picture. The interview included six questions ia @zech language and participants could
answer in Czech as well. The aim of the Czech guesivas to make a brief discussion
with participants about questions they are usefloim their school English lessons and
about possible problems with answering questionsuialimages, whether there is a

problem what to say or how to say it.

Research Participants

There were two basic criteria, which influencee tbhoice of the group of
participants: the age and the level of their Eigbkills. The English language level of
this group of learners of the third grade of theoselary school is A2 according to their
language abilities. The questions were given tageglish learners of the third grade of -
SOS strojnicka a SOS prof Svejcara in Pilsen, @@zech Republic. The age range of
the participants was from the age of 17 to 20 beeanf different years of starting
secondary school. However, all the participantsewstudents of the same class. There
were 4 female and 6 male learners. Each particivaatlabeled by numbers from 1 to 10
and their first name. Surnames and other persatalwlere not relevant for this research
and they were not mentioned.

According to the grade of the class, the learmene of A2 level in English. The
level was not verified by any kind of a standardizest. None of the learners was
experienced in using English language abroad farentiman 3 weeks. The learners had
been learning English language from 7 to 10 yebing following table provides more

specific information on each participant.
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Participants' Information

Information About Participants of The Research

=0

Participant Number Name Age Studying Englis
language (years)

1 Aneta 19 7

2 Lenka 19 7

3 Josef 18 9

4 Michal 18 9

5 Jirka 19 9

6 Simona 18 9

7 Jan 18 9

8 Jakub 19 8

9 Radmila 20 10

10 Tomas 17 8

Research Tools and Data Gathering

Short Form

To collect basic relevant personal data, a sloonh fwas used. The form contained
information about the participants' first name, agéd English language level. The form

was completed by the interlocutor before the qoasig part of the research.

Picture

The color printed picture was shown to the pagrtiois just before the questioning.

Participants were not given any information abbet picture so their answers were based

just on their own ideas and associations.
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Recording Device

For the actual research it was important to reatirdeactions and answers of the
participants for further analysis. The recordingswdane by a cassette voice recorder. All

the participants agreed to being recorded for thpgse of this thesis.

Research Process

Before asking the specific questions, | informleel participants about certain rules
about the research process. The participants wétdhat if they did not understand the
guestion, they should say "pardon” and the questiounld be repeated or paraphrased.
They were also told that if they felt they had atlg answered the questions completely,
they should say "OK" and they would be asked amatestion. The instructions were
given in the Czech language.

When the rules were set, the picture was showthdoparticipant and than the
participant was given a set of questions in English or she was supposed to answer
them in English too. After the set of question€mglish, there was a set of questions in
Czech. The participants were told to answer inGhech language. All the questions were
open-ended. The whole event was recorded. Thediegpdevice was switched on just
before the start and than switched off immediatdter the questioning. The following

chapter presents the results of the research.
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4. RESULTS

This chapter provides the results of the resedrbb. research findings consist of
participants’ answers to the research questiorighAlquestions were open; therefore, the
answers are summarized. . Here | provide the maised during the research to make it

easier for the reader to follow the results.

(Sleeping family, Kolkata, March 26, 2007,
http://static.flickr.com/2086/2262624867 _982305f}ixf)

The first question asked was: "What is your fisaction to the picture?”. All
participants understood the question. Three ppeids answered this question by simply
describing the picture. This description includedimy general description of things and
people present in the picture - people, man, wonthild, dog, cat; and the basic
characteristics- poor, homeless, dirty. Three pigdnts answered by mentioning the
terrible social situation of the people in the pret They mentioned poorness of the
people, poorness of the country, lack of moneysmghome and life in the street. Three
other participants answered by expressing thelmige about the situation shown in the
picture. They used adjectives: surprised, unhappgred, and shocked. The expressed
feelings were supplemented by reasons, which wergpborness and life in the street.
One participant did not have any idea of what T so he said only "I do not know".

The second question was: "What is in the picture®! the participants

understood the question. All the participants amedidy giving a general description of
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the people and things in the picture. Half of tretipipants talked about males and
females in the picture; half of the participantsniiened just "people” or "homeless".
Three participants described the people as a faonily mother, a father and babies. One
participant described the people as "gypsies"p8ixicipants mentioned also the action in
the picture "sleeping” or "living in the street".n® participant expressed her own
emotions about the people in the picture sayingveq® sorry for them. One participant
discussed the street life and destitution in cotaeavith unemployment and the lack of
money. Half of the participants mentioned the ahwelking in front of the camera as a
cat or a dog. One participant suggested the dodaeatsng for some food.

The third question was: "What do you find interggtor important about the
picture?". All the participants understood the qu@s Three participants claimed that the
topic of children living in such conditions withein parents, sleeping just on the ground,
having no bed etc. was interesting. One participated that it was interesting that
people had children in this social situation. Oaetipipant thought that it was important
to see poor people in India, sleeping on the str®egie participant said that it was
interesting that the people lived together this aayg they still loved each other. Two
participants considered the animal in front of thenera, which was not wholly captured
an interesting feature. Two participants answereat they did not find anything
important or interesting about the picture at all.

The fourth question was: "What topic does theupetpresent?”. All participants
understood the question. Four participants answin@dthe picture covered the topic of
poor people in poor countries of the world. Threetipipants answered that the topic was
the homelessness and life of homeless people. @nieipant stated the topic "the poor
people”. One participant mentioned that the picpoetrayed the homelessness of the
minority of gypsies. One participant stated thaadtdressed the topic "social situation”.
One patrticipant was not able to answer the questimut the topic of the picture and
therefore he answered that he did not know.

The fifth question was: "Can you tell me somethedgput the people in the
picture?”. All the participants understood the dio@s Three participants talked about the
bad situation of the people in the picture, whishconnected with the lack of job and
money. Three other participants discussed thapéople in the picture did not have any
property except for clothes and blankets. Two pigndints described that the people in the
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picture were in a bad situation, they had stress@nblems and lived on the street but
they felt it as a normal way of life. Those two fpapants discussed that those people in
the picture had a lot of time, they could do whatethey want to and they were happy.
One participant answered that the people in thei@avere poor gypsies of the age about
20 or 30 years. One participant answered this gureby describing the appearance of the
people — their color of the hair and clothes.

The sixth question was "Can you tell me sometlailpgut the social and economic
context of the picture?". All the participants urgteod the question. Two participants
answered that the people in the picture were veoy.plfwo other participants mentioned
the lack of money and the poorness which was cdedegith the society of the country
which was poor and so the poor people were notranuan there and they were used to
it. One participant mentioned the bad economicasitn in connection with the lack of
furniture and food. One patrticipant answered thatliad economic and social situation
was caused by unemployment and the people weragsticial help from the state. One
participant answered that those people had lowakastatus because they did not have
work and money. One participant discussed thatptuple were of a low social status
because they had been discriminated. Two partitsparre not able to come with any
idea so they answered that they did not know.

The seventh question was: "Who made the pictudendry?”. All the participants
understood the question. Three participants ansivérat the picture was made by a
magazine/newspaper photographer who wanted to painpoor people and life on the
streets. Two participants discussed that the asithiothe picture were people who wanted
to point out the situation and help. One partictgarswered that the picture was made by
a visitor because it is an interesting scene. Carécpant responded that the people in
the picture made the picture themselves becausewihated to point out their misery.
One participant labeled the picture as a photograpken by a tourist. Two participants
were not able to answer the question so they baigldid not know.

The eight question was: "Who is the picture fol!.the participants understood
the question. Three participants answered thapittere was made for rich people and
families to make them know how poor people live.oTparticipants responded that the
picture was taken for all people around the waol#tniow what the street life is like. Two
participants answered that the picture was madedarmon people who can help the
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people in this bad social situation by providingngo money, food or clothes. One
participant answered that the picture was createdafmagazine or newspapers. One
participant responded that the picture was mad@dople. One participant did not know
what to say so his respond was "l do not know.".

The last question about the picture was: "Isphato of a real situation?". All the
participants understood the question. All ten paréints responded that it is a photo of a
real situation. Seven participants said that it egdoto of a real situation because it was
a situation which really happens to people in s@iaees in the world, where the social
and economic situation is not very good and pewlle no money, work and home are
common. One of the participants even mentioned rebe@laces like Asia, India and
Mongolia. One participant explained that the phatas real because it just seemed
natural. One participant answered that it was @aupgcof a real situation because the
economic situation today is very bad and it is h#&rdfind work. One participant
responded that the picture was real because hesisailar pictures in some magazines

and newspapers.

Czech Interview Results

The interview questions were given in the Czeclglege to find out additional
information relevant to the research. In this pdrg Czech questions are translated to
English language and the results are described nglidh too. For original Czech
guestions, see Appendix E.

The first question of the interview was: "Are yosed to questions about picture
from your English lessons?". All the participantaswered that they are used to
guestioning in connection with pictures in theirglsh language classes.

The second interview question was: "What is th#eince between your
experience with pictures and questions from Endhasiguage classes and the picture and
guestions in our research?". Five participants ansavthat there is no difference between
their experience with pictures and questions inliEhdanguage classes and the picture
and questions in the research. Four participantgtiored that the picture in the research

is more realistic than the pictures they had expees with from the English classes. One
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participant said that the picture shows a much nddfeult situation than pictures she is
used to from English classes.

The third interview question was: "How do the dimss differ from question to
picture you are used to from language lessons¥erSparticipants answered that they
did not feel any difference between the questiay tare used to from English language
classes and the questions from the research. Omieipant felt the difference in the
difficulty of the questions and found the reseagthestions more difficult than the
guestions of English language classes. Two paaintgp answered that they found it
difficult to answer questions about the author sredaudience of the photography.

The fourth interview question was: "Which typesgokestions do you usually get
to a picture in English language classes?". Altip@ants were used to the question:
"What is in the picture?". Five participants wersed to question: "Who is in the
picture?”. Three participants were used to questamtouraging the description of places,
activities and the topic of the picture. Two papants were used to questions about
clothes of the people who are present in the pactliwo participants were used to
guestions which are aimed at interesting thingsuatiee picture and reasons creating the
picture.

The fifth interview question was: "What was a eggroblem for you - what to
say or how to say it?". Seven participants said tiay had problem what to say. Three
participants had problem how to say what they watdesay.

The last interview question was: "Was there somgtlyou did not say because
you did not know how?". Nine participants answetieak they expressed all ideas they
wanted to. One participant said that he had problenth vocabulary to describe the

picture.

Commentaries

The question about the first reaction to the pectexpected, that the participants
express their feelings, emotions or some previaperence. However, three participants
started automatically with the description of thetyre, which does not correspond with
the aim of the question. Other three participanentioned poorness of the people in a

very simple way - mentioning only that the peopié¢he picture are poor. One participant
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was not even able to respond to this question.alt wbvious that they are not used to
guestions like this in connection with pictures.

There were only tree participants who used sonjectiges to show expected
reaction to the picture like "surprised, unhapmgared, shocked". Those participants even
provided reasons for their feelings about the pectTherefore, in this question, those
three participants showed the ability to thinkically about the image and followed
Glaser's (1941) definition of critical thinking #se ability to consider a problem and
respond logically.

To sum it up, it was obvious that most of the ipgrénts were not used to this
type of the question which requires a certain lefadritical thinking skills and students
personal response and reaction are awaited. Sorte gfarticipants avoided answering
the question by simple descriptions of the pictorehe people in the picture. It can be
concluded that participants are obviously used dscdbing pictures as a system of
physically organized things or as a situation adge in some action. This reality might
explain why most of the participants automaticatgrted with the picture description
instead of dealing with the question itself.

The participants did not have any problem withvwargng the second question:
"What is in the picture?". There was no problemhwtie description of the people and
things in the picture. It is obvious that partioypm are used to this type of questions in
connection with pictures. There was no hesitatiecalise the participants were supposed
just to name things and actions which were visibigf of the participants mentioned the
animal but there was only one participant sugggstihat the animal was probably doing.
This could be defined as one of Klooster's (2008)yvimportant elements of critical
thinking - the human curiosity.

In two cases of the answers the participants rmeati things which were not so
obvious and the participants showed their critadality, according to Klooster (2000), to
find arguments about the social status of the medfey discussed the problem of the
social status of the people in connection with upleyment and the lack of money and
the possibility that the people were gypsies. Titisa development was not very
extensive, but it was present and it would be fbs$0 work with that further.

The third question was to find out if the pictwentains something important or
interesting for the participants. Eight particigameally found something interesting or
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important about the picture. Three participantscused a very interesting topic in
relation to the children in the picture. The iddaclildren living on streets and sleeping
on the ground is interesting for Czech participdmsause it is not possible to raise
children in such conditions. One participant memsidh, as an interesting thing, that people
were having children in bad social situations. derss, that the problem of the social
environment is a topic, which is discussed vergmfand the participants were aware of
the fact that growing children on the street is passible. Of course, as | expected, the
picture of people who live in worse conditions thpeople of the Czech Republic,
provoked emotions and curiosity, which Klooster Q@0 mentioned as an important
element of critical thinking. One participant p@dtout that poor people in India are so
poor that they have to sleep on the street. It thiasonly one participant taking into
consideration the possible place of the photo ¢lengh the interlocutor did not ask. To
start a discussion about differences across sesjatiwould be appropriate to let all the
participants know where the picture was taken. Hawrethis participant demonstrated
his ability to apply information he has, which msgortant, because, according to Klooster
(2000), information is a basic unit of criticaltking. Another interesting answer was that
it was interesting that people lived together thigsy and they still loved each other. This
idea would be great to discuss and make the paatits think about the connection of
love and money. Again, this interesting answer issalt of the emotional content of the
chosen picture. Two participants considered themahiwhich was not captured
completely interesting. The incompleteness of thetupe is a great way to develop
critical thinking through Klooster's (2000) humauriosity. Two participants did not find
anything important or interesting about the pictatrall. This fact probably shows that the
picture with its content of poor people does notehto be interesting for somebody. On
the other hand, the important thing of the picigreot a problem of interestingness and it
might show that the participant just did not knoamwhto deal with the picture and its
content.

The fourth question discussed the possible topith@ picture. The participants
mentioned the topic of poor or homeless peopldasrtost common ones. The poorness
and homelessness were quite obvious about thergist it did not require a lot of
thinking. One participant mentioned that the horsshess is connected with the minority
of gypsies, which seems to be influenced by sqmi@blems of minorities in the Czech
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Republic, which are being discussed very often. it topic "social situation” was
mentioned. In this case the question why the tesatial situation” is connected to the
bad situation and whether there could be also itterp with the same topic showing the
better living conditions could be asked. Howevhg ability of the participants to think
about the nationality and social conditions shoat there is an ability to think critically
but it needs some more effort to be developed nibis.quite good, that there was one
participant who was not able to state the topithefpicture. It seems he had never been
asked to identify a topic of a picture.

The fifth question required the participants tg samething about the people in
the picture. This question seems to be appropfatéearners who do not have many
experiences with picture description, because tarnkers can start with simple
description, as one participant did and than movedre complex points of view. Three
participants discussed the problem of the peopt®imection with unemployment. These
participants seemed to be able to find suitableraents, which are one of the elements
of critical thinking according to Klooster (2000Answers to this questions brought
interesting results, because four participantsusised, that even though the people did
not live in very good conditions, they felt it asiarmal way of life and they even could
enjoy the free time and were happy. It seems Ik participants are able to think
critically in some cases and consider the situafiiom a very opposite viewpoint than it
seems at the beginning. .

The participants were supposed to discuss thalsaed economic context of the
picture. This question seems to be a difficult and is probably not appropriate without
any previous preparation, because there were twticipants who were not able to
respond at all and the rest of the participantpaeded with hesitations. However, the
participants were able to respond by stating thecbiact about poverty and the lack of
money in connection with unemployment, the poorntguand society in general. It
seems that most of the participants would be abldigcuss it more, but they would
definitely need some support as vocabulary, btainsng or explanation what the terms
of social and economic context refer to. To congldte results commentary, one
participant discussed that the reason of the pebplag of a low social status is

discrimination. Again, this topic is possibly dissed very often; therefore, the
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participant discussed these contexts from the pafiniew of minorities. It is positive
because it shows the ability to see the problemm fiidferent viewpoints.

The seventh question was about the person who thadgicture and the reason
why he made it. It can be also considered a diffiguestion because two participants did
not know how to answer and other participants warswering with hesitations. Even
though the participants understood the questiowag difficult for them to make up the
answer because the author of the picture was msept in the picture and the response
was fully based on the guess of the picture readéres strong hesitations showed that the
participants were not used to talking about thingsich are not visible in the picture
directly. However, three participants guessed & wanedia photographer, who wanted to
point out the misery and life on the streets. Tvaotipipants labeled the purpose of the
picture as a way of help very poor people, becasmn people see the scenes of real life,
they can decide to help. One participant resporttiatl it was a tourist taking photo
because it was interesting for him. All the resmsnwere finally quite creative and the
participants found a way how to respond. Howeviee, answers were in very simple
sentences and the authors of pictures should lessied in common English language
classes more.

The eighth question was about the audience ofptbire. Three participants
mentioned that it was for rich people and famikdsich had connection with previous
guestion where the picture should serve as a waytbashow the misery to people who
have better lives and could help. Two participanentioned that instead of money the
help can by provided by some food or clothes. it lsa considered a participant's ability
to deal with problems. Two participants mentioneak the pictures are simply for people
who read some magazines or newspapers. This anvgagewvery simple and critically
thinking participants should be able to talk abthw audience of the picture more.
However, the participants considered the questiodifficult one so the ability to respond
to it fully requires some training and support.

The last question was about the reality of thet@hall the participants agreed
that it is a photo of a real situation. This wasntined also in the Czech interview in
connection with the fact that the participants @oé used to realistic pictures from their
materials. They were also supposed to give sonsmnsao support their answer. Most of
the participants agreed on the fact that suchtsnsreally happen to people in the world
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and they also adds problems with the money and e@mm@nt. These answers were
sufficient and all participants but one did not é@any problems with it. It seems like the
participants were going through different viewpsimuring the research and the final
guestion gave them opportunity to sum it up in atabe way. It shows that the

participants were able to adapt to the questiosigte and realize more facts about the
picture when guided properly. Therefore, advancedstioning should be included in

English language classes to develop critical tmgland visual literacy of the learners.

Czech Interview Commentary

The initial question of the Czech interview showvibdt all the participants were
used to questioning in connection with picturestheir English language classes. It
showed that pictures are a naturally part of Ehgiisiguage classes and participants are
used to speaking tasks in connection with picturess result was expectable because the
participants work in their English language classeéth textbooks which do contain
visual materials and tasks connected with them.

The second interview question discussed the difieg between participants'
experiences with picture questioning and the resedtalf of the participants answered
that they cannot see any difference between theurpidype and questioning during
English language classes and the research. Howtheerfollowing commentaries that
there are some differences. It seems that those pgerticipants did not realize the
differences immediately. Four participants mentttige difference in the picture type,
which was described as a more realistic one. Husdan signify that the pictures which
are usually used during English language classesatrperceived as real-life pictures but
as pictures which were made for a particular redmdarthey do not show the situation as
it is in reality. It is possible that learners pEwe this artificiality of the images in
learning materials, which might be demotivating asda consequence, they may not feel
any need to think about the pictures in wider cetsteOne participant described the
picture as a difficult one. Of course, it coulddiscussed whether the picture, which was
chosen for the research, is not too difficult antb#onally and contextually complex for

learners who are not trained in discussing compietures.
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The third interview question was focused on tHgetBnces between the questions
the participants are used to from English languelgsses and the questions of the
research. Most of the participants answered they thd not really feel any difference.
Again, the following commentary shows that the does, the participants are used to
from English language classes, are much simplemnaoré limited from the point of view
of wider contexts and emotions. It seems that thdigpants do not perceive the
differences in questions which could have been eepevhen we take into consideration
that the participants are not experienced in iype tof questioning. However, there was
one participant who felt that the research questiwere generally more difficult. Two
participants determined questions about the awhdrthe audience of the photography as
the most difficult ones, which shows, that the d¢oes about the person taking the photo
can be considered as a problematic type of questod they should be used when the
learners gain some experiences.

The fourth interview question aimed at discovenpagticular concrete questions
and types of questions which are usually used imgli§im language classes. All
participants mentioned the question "What is ingleture?”, which was answered in the
research study without any problems. It signifiest if there are some types of questions,
which are being trained and practiced, participalasnot have any problems with the
content of the answer. The question about people avl present in the picture, place of
the picture and activities taking place in the ynetis the same case. Those are all obvious
contents of the pictures. All are clearly visibledaanswering those questions does not
make the learners think critically or at least khabout the picture. Only two participants
mentioned questions about interesting things arsdores of picture creation. These
guestions can be considered as questions whiclsuatable for the development of
critical thinking and visual literacy training. Tée results confirmed my expectation that
the range of the questions used in connection pidtures in English language classes is
limited to questions about visible content of thietyres. However, if | take into
consideration the fact, that the participants amenfthe same class, it is possible, that in
some cases questions that are more complex werk lugeit was so rare that the
participants just did not realize it at the momeinthe research interview.

The fifth interview question found out that mos$tlee participants had a problem
with what to say and just three participants adrdipproblems with how to say what they
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wanted to say. Again, it confirms my expectatioatteritical thinking and visual literacy
of the participants were not developed throughub@ge of visual materials, concretely
pictures. The learners are used to use the langbagéd there is some context or content
of the picture which requires thinking about thetpie and visual literacy, they start
thinking about what to say and finally, the ressilery short, brief and uncertain.

The last question of the Czech interview foundtbat all the participants but one
expressed all ideas they wanted to. This is a wepgrtant fact of the whole research. It
means, that all the "I do not know" answers realBant that the participants had no idea
how to respond. It also shows, that the answerghahere often very limited, short and
said with hesitations were really the only answidaes participants could provide. Of
course, not all the answers of all the participavese insufficient from the point of view
of critical thinking and visual literacy, but theeeker, short questions created the
majority.

To sum up, the results showed that the particgdantitical thinking is not
developed sufficiently. On the other hand, theipigants were able to respond somehow
even though the responses were not very extensie veere usually given with
hesitations. It is visible, that the participantsuld be able to make some progress if they
would be lead systematically. In participant's nsirrdle some basic ideas which could be
developed successfully if effective tools were usé&te following implications for
teaching show possible ways how to work on leasnalility to respond questions, on

critical thinking development and how to work wyilttures in general.
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5. IMPLICATIONS

The chapter of implications covers possible adwviceteachers based on the
research results. The advice and pedagogical methoel based on the literature of
general methodology and literature dealing with dlsage of pictures in the process of
language learning. The chapter covers some liraitatof the research and suggestions
for possible further research.

Implications for Teaching

This short research showed that most of the paatiog learners of English
language are not used to respond to questions wdgghire a more complex view to the
image. There are many aspects of pictures whichbeataken into consideration and
discussed when using pictures in English languayses.

It is impossible to make learners deal with aficlilt types of questions presented
for example by Bamford (2003) or Faigley (2004)pate. It is necessary to build these
abilities systematically. When the skill shouldlbarned, the three-step principle of skill
learning described by Ur (1996) should be taken sunsideration. Ur writes that the
skill must be verbalized, described and demonstrhyethe teacher and perceived by the
learner first. The second step is the automatimatloring which the learners are
monitored while practicing. Finally, as the restiig learners are able to use the skill on
their own, becoming more proficient and creative, (1896, p. 20). The last mentioned
step, the result of the teaching activity, is thesmimportant point and the teaching
methods and organization should follow it. Ur (1p86ggests some ways of presenting
new meanings like giving detailed descriptions,nepkes, illustrations, demonstrations,
contexts, similar and very opposite meanings ama idssociations (Ur, 1996, p. 63).
Those ways help the learner to get through the ioeed process of automatization and
get to the autonomy stage.

Pictures should not be discussed only as pictafesthings” "people” and
"activities". Picture can be discussed more deéplgdevelop learners critical thinking.
They should train expressing their own opinionshgisnformation they already have and

seeking new one they are interested in. Learnersldtbe able to provide support to their
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arguments and communicate it to the society. Thesall skills which need to be trained
and if they are trained, learners know what to arsand the "I do not know" phrase does
not appear very often.

To develop learner's ability to see the pictummfrmore points of view, Wright
(1989) provides five different viewpoints of thectire which could be used when
building it the skill. He shows the picture as dlustration of different sentence
structures; vocabulary source; the source of dasams, expressions and emotions;
description of situations; and source of listeningading, writing or speaking
development. Wright mentions a great potentialiofypes and using them in those ways
can help the learners to start developing thetglidi see images from various viewpoints
(Wright, 1989, p. 5). Wright also describes "brimgithe outside world into the
classroom" by working with simple images and gettia more complex ones (Wright,
1989, p. 139).

To support the work with more difficult images, I@stein (2008) recommends to
give learners basic terminology to describe picduoe some aspects of the pictures
(Goldstein, 2008, p. 69). For example, Goldstg238) "Questions to a Portrait" where
he works with questions which could be asked thérgio of a person or people is a very
interesting procedure of developing speaking skallsund pictures. The questions are
about the age, place, thoughts, emotions, presehfldure activities and reasoning of
things visible in the picture (Goldstein, 2008,1)25). Learners are supposed to answer
the questions as if they were the person in thieiand so they can better start thinking
about the wider context of the picture. | wouldosgly recommend such a type of
supportive questions.

When mentioning questioning, it would be definjtekeful to follow Ur's (1996)
criteria for effective questioning where the quassi must be clear so the learners
immediately know what kind of answer is requiredie®ions must stimulate thinking in
a more complex way (as | have already mentiongetaout of the borders of visible items
in the picture) and must be motivating and inteéngstor the respondents. The learners
must be able to answer the question; therefore, téaeher should take into the
consideration the knowledge and language and vdémabievel of the learners when

choosing the topic of the picture and picture ftddl also mentions teacher's reaction as
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an important aspect of effective questioning, sol#arners must be sure, that there will

be their responses will be recognized (Ur, 199230).

Limitations of the Research

The research cannot be generalized too much bet¢here are some weaknesses
and problems which limit the value of the reseaesults. One of the weaknesses of the
research was the low number of participants. Omtydtudents of one class were chosen
to participate on this research. It is clear thatremparticipants would bring more results
which could be generalized. There was also a weakregarding the language level of
the participants. It was obvious that the partictpawere of different levels of English
skills. Therefore, the choice of the participantsimilar research should have been done
more carefully. The problem is, that even though plarticipants are chosen from the
same class, they are usually not at the same Bni@isguage level. It is caused by
different language experiences, private studies @hdr factors of previous language
studies. Another weakness of the research wathenbmber of questions given to the
participants. For the complexity of the researalwauld be better to use all the questions
which are offered in literature.

It would also be better to choose more than ootur@ to make the research more
complex. more pictures covering various topics wobe more appropriate. In this
research, it is possible that the type of the pe&citould have limited some participants
from the point of view of needed vocabulary or froine ethical or emotional point of
view. Furthermore, the interview in the Czech laamggi could have been longer and more
aspects should have been discussed.

Generally, to make the research more complexpilavbe better to do the whole
procedure more than once with different participabtit, of course, of the same language

level.

Suggestions for Further Research

There are many ways how the same study might ptovély be expanded and
improved. The most important expansion would regumore participants. When
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choosing participants for the following researchpamsion, it would be necessary to
choose participants of the same language leveadboanother interesting result, the same
number of male and female participants could beseho

The expansion would be appropriate also in rebequestions. Literature on the
topic offers more types and suggestions of questiban it was used in this research. It
would be appropriate to use all types of questlmpnBamford (2003), Faigley (2004) and
alternatively by other authors dealing with quastig about pictures to get much more
complex results.

The whole procedure of the research could brimgesmore additional results and
information if it was done more than once. For eglanthe research could be realized
first in the first year of the secondary school dhdn in the last year. Of course, this
procedure would change the course of the reseacduke there would be some changes
in the proficiency language level. However, suclsgiaility of further research would
bring new information about learners critical thimk and visual literacy development in
secondary schools.

For further research it would be better to useédaosrecorder instead of an audio
recorder to discuss the non-verbal communicatiothefparticipants in a more detailed

way and obtain some additional research information
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6. CONCLUSION

The topic of the thesis was about the developméntriical skills in
connection with visual materials, especially piegurThe theoretical background dealt
with pictures in language teaching which are usegresent and develop language.
The theoretical part also covered the topic of alisikeracy, critical thinking, speaking
and questioning.

The main aim of the research was to discover vdnethe research study
participants, the English language learners, wble @ respond to different questions
about certain a picture. The research was predegléite preparation procedure which
included the selection of an appropriate pictuhe, ¢hoice of questions of different
complexities and selections of research particgartien the participants were given a
set of questions about the picture in the Englestgliage and interview questions in
the Czech language to get other relevant reseaatdn @he results suggest that the
critical thinking skills of the participants weretrdeveloped sufficiently. However, the
participants were able to respond to the questiatis some limitations so there are
some ideas which could be developed if effectivastavere used. The thesis offered
implications for teaching which were based on metihagy literature of Ur (1996),
Wright (1989) and Goldstein (2008). The researcls Viraited by a low number of
participants, questions and pictures. There wese dlfferences in the participants'
language level even though they were of the saassclTherefore, the research results
cannot be generalized too much. To expand the ndsgaoductively, it would be
necessary to choose participants of the same leakdnce male and female number of
participants, choose more questions and realize/kiode procedure more than once. If
the teaching implications would be realized in Esfglanguages classes, the abilities

of learners are suggested to improve.

43



REFERENCES

Bamford, A. (2003).The Visual Literacy White PapgWhite paper]. Retrieved from
http://wwwimages.adobe.com/www.adobe.com/contant/ddobe/en/education/

pdfs/visual-literacy-wp.pdf

Faigley, L., George, D., Palchik, A., & Selfe, @004).Picturing TextsNew York:
W. W. Norton & Company.

Fredericks, A. D. (2005). Levels of Questions iro@h's Taxonomy. Retrieved from

http://www.teachervision.fen.com/teaching-methods/-teacher/48445.html

Glaser, E. M. (1941)Critical Thinking Defined by Edward GlaseRetrieved from
http://www.criticalthinking.org/pages/defining-tidal-thinking/766

Goldstein, B. (2008)Working with ImagesCambridge: University Press.

Harmer, J. (2007)l'he Practice of English Language TeachiHgrlow: Longman.

Klooster, D. (2000). Co je kritické mySlenKritické listy,1-2 Retrieved from
http://www.kritickemysleni.cz/klisty.php?co=klisty cojeKM

Scriven, M., & Paul, R. (1987). Critical Thinking ®efined by the National Council for
Excellence in Critical Thinking, 1987. Retrieved rorh
http://www.criticalthinking.org/pages/defining-tidal-thinking/766

Scrivener, J. (2005).earning Teaching: A Guidebook For English Langudgachers.

Oxford: Macmillan.

Thibault, M., & Walbert, D. (2003). Reading imagest introduction to visual literacy.
Learn NC, School of Education, University of Noi€aroline at Chapel Hill.
Retrieved from http://www.learnnc.org/lp/pagesitio0602

44



Ur, P. (1996)A Course in Language Teachir@ambridge: University Press.

Wright, A. (1989) Pictures for Language Learnin@ambridge: University Press.

45



APPENDICES

Appendix A

Classifications of Questions by Bamford (2003)

Issues.

* What issues are being show in the image?

* How is the way the issue is show in the image simd or different from how you
see this issue in the world?

* What might this image mean to someone who sees it?

* What is the message of the image?

Information.

* Where has the information in the image come from?

* What information has been included and what infaiomehas been left out?
* What proportion of the image could be inaccurate?

* What information presented is factual/manipulateaied?

* What is the relationship between the image andiext

* What impact does the size of images within theuypechave?

Who.

* What people are depicted in the image (even iktlaee now actual people)?
* Who created the image and for what purpose?
* Who is the intended audience for the image?

* Whose point of view does the image take?
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Persuasion.

Why has a certain media been chosen?

Why was a particular image chosen?

Why was the image arranged that way?

Is the information contained in the image factual?

What devices have been used to get the messags aorihe viewer?

How has the message been affected by what haddfeent or is not shown?
Assumptions.

What attitudes are assumed?

Whose voice is heard?

Whose voice is not heard?

What experiences or points of view are assumedmi{@&a, 2003, p. 6, 7).
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Appendix B

Classifications of Questions by Faigley, George, Raik and Selfe (2004)

Emotions and feelings.

* What is your first response?
* What strikes you as important, interesting, or eomatlly moving in the image?

» Can you identify element of the image that couldéen as symbolic?

Image content.

* What is the subject or content?
* What does the image remind you of?
* Have you seen anything like it somewhere else? @hEoow is this image similar

to those others? How does it differ?

Arrangement of the image.

* How is the image arranged in the visual space?
e Can you diagram its overall composition?

* What effect does this arrangement have on the wayad this image?

Author and purpose.

* What is the primary purpose?

» Are there additional purposes you need to consider?

» Can you identify the author? If so, what else hmshshe done?

* Is this image like the author's other work or iglifferent? What accounts for the

difference?
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Medium and audience.

What is the medium and what do you normally exdeain images in this
medium?
Where does the image come from?

What do you know about the audience?

Context.

What are the larger historical, political, soc@ujtural, and economic contexts of

the image?

Genre.

What is the genre?

Does the image conform to the conventions of teatrg or does it break from the
expectations?

Is this a serious or comic image? How do you kn@we?gley, George, Palchik, &
Selfe, 2004, p. 114,115).
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Appendix C

Research Picture

(Sleeping family, Kolkata, March 26, 2007,
http://static.flickr.com/2086/2262624867 _982305f}ixf)
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Appendix D

Research Questions

- What is your first reaction to the picture?

- What is in the picture?

- What do you find interesting or important abdw picture?

- What topic does the picture present? - Can ybuie something about the people in the
picture?

- Can you tell me something about the social amh@aic context of the picture?

- Who made the picture and why?

- Who is the picture for?

- Is it a photo of a real situation? Why? / Whyhot
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Appendix E

Interview Questions in Czech

- Jste z vyuky jazyka zvykly/a na otazky k obrazku?

- Jaky je rozdil mezi vaSi zkuSenosti s obrazkyaakami z hodin angltiny a obrazky a
otadzkami z naSeho vyzkumu?

- Cim se na3e otazky lisi od otazek k obrazku, na&lkste zvykly/a z vyuky jazyka?

- Jaké typy otazek obvykle dostavate k obrazkudirigoanglictiny?

- S¢im jste nél/a vétSi problém - s tim ctict nebo jak tdict?

- Je rjakd informace, kterou jste fekli, protoZe jste neddéli jak?
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SUMMARY IN CZECH

Tato diplomova prace se zabyva tématem rozvojeckého mysSleni ve spojeni s
otazkami, které jsou pokladany k obragk Cilem vyzkumu je zjistit, jestli jsou studenti
anglického jazyka schopni kriticky nahlizet na dbearazku a odpovidat na otazky, které
maji izné stupd obtiZnosti a vyZadujiizné Ghly pohledu na obrazek. Vyzkum piolbs
deseti @dastniky, kte&i odpovidali na deit otazek k jednomu obrazku v anglickém jazyce
a nasled#é na Sest otazek deském jazyce o zkuSenostech s otazkami k obrazkhodin
anglického jazyka. VSechny odpmi byly zaznamenany a vysledky ukazuji, Ze kritické
mysSleni a schopnost odpovidat na komplexni otaz&prézkim je u &astniki omezena

a je pofeba ji zlepSovat a rozvijet.
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